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The Teacher and French in Action

French in Action is a multimedia course that combines video, audio, and print to teach French
language and culture as complementary facets of a single reality. It puts students in the presence of
authentic, unsimplified French and trains them to use it in the dynamic context of actual commu-
nication. It offers instructors a complete, carefully sequenced course that involves students ac-
tively in their own learning. And it places the emphasis on communicative proficiency—not the
study of rules and regulations, but the development of skills, self-expression, and cultural insight.

This accent on communication has as its corollary an expansion of the conventional role of the
teacher. Two particular features of French in Action were designed to enhance the teacher’s role and
invest it with new creativity. First, by allowing learners to experience the human dimension of
French, the video programs make of the instructor not just an exponent of French grammar but a
key interpretant of French culture and an indispensable guide to the actual process of communi-
cating with French speakers. Second, by making the presentation of vocabulary and structures as
self-contained and self-explanatory as possible, French in Action liberates teachers for the more
creative and challenging job of helping students develop their own communicative skills in
French—the central goal of all language teaching but one that instructors are too often obliged to
neglect in order to “cover” a certain amount of material in a limited amount of class time.

This guide is intended for individual classroom instructors and coordinators of language
programs at institutions where the instructional staff includes graduate teaching assistants. Its
purpose is to familiarize teachers with the resources of French in Action and help them use the
course productively with students. The four introductory chapters that follow describe the ap-
proach and the components of French in Action and suggest ways to use its major features. More
detailed descriptions and suggestions for specific classroom activities are contained in the chapters
devoted to each lesson. '



French in Action and the Referential Approach

Even a one-way ticket to Paris cannot guarantee fluency in French. Language is difficult to teach
and equally difficult to learn. Although the total immersion that residence in a French-speaking
country provides can make it easier to learn French, one’s presence in a foreign country is not in
and of itself sufficient. Ideally, language acquisition should be structured rather than left to the
randomness of chance encounters with arbitrary utterances. The objective of French in Action is
total language teaching through planned immersion—the presentation of French language and
culture in a way that simulates the experience of actually being in France. French in Action
combines structure and immersion. It allows students to achieve communicative proficiency by
hearing and seeing real people of various ages and diverse backgrounds speaking French in true-
to-life situations. It acquaints them with linguistic distinctions appropriate to diverse social
exchanges. Above all, it makes them aware that the acquisition of a language does not merely entail
learning grammatical structures but depends on a complex system of verbal and nonverbal
communication, gestures, facial expressions, attitudes, behavior, intonation, and cultural conven-
tions and assumptions. Total language teaching is holistic rather than atomistic, referential rather
than linguistic, attaching cultural reference to the use of words, stressing the way in which a word’s
meaning depends on the context in which it is used.

The most striking feature of French in Action compared to more conventional teaching materials
is the abundance of cultural references made possible by the medium of video. These cultural
references are not limited to culture with a capital C—literature, art, architecture, music—
although these are present in French in Action. They reflect, above all, culture with a small c—that
network of relationships, meanings, and shared expectations that bind people together into a
culture. These include all aspects of popular culture, the media, and everyday behavior. The vast
visual support of French in Action gives students access to the cultural realities that lie behind
language by helping them connect what they hear to what they see, showing how words refer to
concepts that are culturally determined. In French in Action, word and concept have the same
reciprocal relation that they have in life.

The video programs integrate the learning situation into a sustained narrative. The core teleplay,
the story of Mireille and Robert, provides a contextual framework that gives the course its
cohesiveness. The narrative is structured as a tale within a tale. The story of Mireille and Robert is
framed by one in which the students themselves participate: a tale about students learning the
French language. The placement of the narrative within this classroom frame sets up an interactive
rapport between the actors on the screen and the students themselves, who are regularly given
the opportunity to participate actively in the invention and reinvention of the story and assume the
roles of the characters. The permeability of the barrier between the two stories is maintained by
the meneur de jeu, the on-camera teacher. His role is to help students make the continuous
association between language and the concepts it expresses.

The story of Robert and Mireille provides dramatic interest and furnishes material for discus-
sion, speculation, and imaginative recombination. Through it, a model of French language and
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culture is created in which each detail is in accurate proportion to every other detail and to the
whole. This classic tale of girl meets boy is as compelling as any soap opera—a genre that it
discreetly parodies. Although the scenes depicted in the story and the human emotions and
reactions it shows are true to life, the story is told tongue in cheek; there is little chance viewers will
take it seriously. An ironic distance is maintained to preserve the ability to convert the story into
endless other potential stories through recombination and reinvention activities, and to promote a
playful, experimental attitude among learners—an attitude that encourages initiative and active
participation. For this reason, too, the characters of the story display idiosyncrasies and foibles that
students are invited to view with an indulgent but amused eye: Robert is constantly getting lost in
Paris, and he has other hang-ups as well, perhaps as a result of his family history; Marie-Laure is
precocious and bratty; Mireille is moqueuse; Tante Georgette is rouspéteuse; Hubert de Pinot-
Chambrun plays his hereditary role as an aristocrat to the hilt, and so forth.

A number of features of the referential approach of French in Action are unconventional and may
disorient some students, especially learners who have already studied a foreign language via
another approach. Four particular features are noted below. Lesson 1 in the textbook discusses
these points for the benefit of students. It is worthwhile, however, to review these points with
students before the course begins, so that they will clearly understand what to expect from the
course and what will be expected of them.

1. Planned immersion. The amount of material contained in each lesson of French in Action is
substantial. From the very beginning, students are exposed to a great deal of unfamiliar
language—an inundation most students will probably find overwhelming at first. The pace at
which this language is reintroduced and activated is carefully regulated, however, and students
should be reassured that as they achieve global comprehension they will find the mass of material
much less daunting.

2. The absence of English. Apart {from a brief résumé of the story segment at the beginning of
each video program, introductory chapters in the textbook and workbook, and the directions for
lessons 2-5 in the workbook, no English is used in French in Action. The objective is to help
students encounter French language and culture from the inside. Learning to lend themselves to
the dispositions of a culture different from their own strengthens students’ habits of participation
and understanding and gives them a critical perspective on their own language, culture, and
values. Some students will probably find it difficult at first, however, to make sense of French
without the crutch of English. They will want to translate. They should be assured that the course
will give them strategies for discovering the function of words and structures without resorting to
English, and that as a result they will reach a deeper understanding of real meaning.

3. The primacy of listening. The material of each lesson is presented for listening comprehen-
sion at first. To ensure that students learn rapidly to associate sounds with meaning in French, and
to avoid as much as possible the confusion produced by the writing system, they must be
strenuously discouraged from looking at the printed text before viewing the video programs and
completing the initial work-up of the text for each story episode. Instructors should reinforce this
position firmly, pointing out that students’ progress will be much more rapid and their ability to
understand and speak French much greater if they concentrate at first on listening, making sense
of what they hear, and imitating.

4. Passive versus active skills. In each lesson, students are exposed to a great deal of language
that they are not expected to use or even fully understand at first. Context, situations, and the use
of explanatory images ensure at least gist comprehension of what they see and hear. For instance,
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in one exercise in lesson 46 students hear a series of aural stimuli expressing emphasis: Ce que j'ai
chaud!, Nous sommes terriblement fatigués, and so forth. One item is J’ai tellement froid que je claque
des dents! Students have never encountered claquer des dents, but although they may not under-
stand it, it is clear that the sentence refers to being extremely cold, and that is all they need to know
to respond correctly. This distinction between active use and passive recognition makes it possible
to give students authentic French from the outset, rather than a simplified textbook version of the
language. This has a positive effect on motivation: students know instinctively when the commu-
nication they are asked to emulate is authentic and when it is artificial, and they react to the real
thing with high levels of curiosity and interest. But they also have a natural inclination to try to
understand everything they encounter in a lesson. As a result, they may feel overwhelmed by the
sheer amount of French they hear—especially at first. They should be reassured that this feeling of
helplessness will disappear in a few weeks, after they have had a chance to get the feel of the course,
sharpen their skills of observation and induction, and develop a critical mass of French that they
can use.

~ From the teacher’s point of view, this abundance of language is advantageous in another way.
All courses enroll students with varying levels of ability and motivation and students who learn at
different rates. In many courses there is the problem of the faux débutant—the student who has
had a year or two of French in high school but whose preparation is not sufficient to justify
placement in an intermediate course. In each lesson of French in Action there is a minimum
prescribed level of acquisition that all students can be expected to achieve. But beyond that, there
is a generous margin of material presented for comprehension that students who are more
motivated or who already know some French may assimilate and use. This margin or “headroom”
allows students with modest goals in learning French to finish the course successfully by complet-
ing the specified minimum amount of work, while more motivated students will be amply
challenged by the optional material. This feature makes French in Action a useful tool in classes that
contain learners of different degrees of motivation, different levels of preparation, and different
ages.



The Components of French in Action

French in Action is a complete college credit course that fulfills the two-year foreign language
requirement current at many colleges and universities. The average student completing the 52
lessons of the course can expect to develop communicative proficiency at a level equal to or higher
than that attained in most second-level (intermediate) college courses.

French in Action may be offered over two academic years, with students completing 26 lessons
per year, or it may be offered on an intensive basis over a single academic year. The video
programs, audio programs, workbook, and study guide are available separately for the first and
second levels. The textbook and instructor’s guide, each in one volume, include both levels.

The complete list of course components is as follows:

i. THE VIDEO PROGRAMS

The video programs that are at the core of French in Action are available for broadcast on local
stations of the Public Broadcasting Service nationwide, and for distribution via videocassettes to
colleges, universities, schools, and individuals. The video component of the course is available in
two configurations: a seven-program review series, Short Cut to French, and the full course of 52
programs, French in Action.

The seven-program series. The continuing story that is the heart of the system—the corpus of
language and culture from which all learning is derived—follows the interactions and adventures
of a varied cast of characters, presenting the language in a natural and vivid way. This story is
presented by itself in a series of seven half-hour programs entitled Short Cut to French. This series
can be used in conjunction with the print and audio materials as a self-contained review or
refresher course. Short Cut to French can also be integrated into existing upper-level language and
culture courses as a supplement, or it can be used as a bridge between two separate courses based
on the first and second levels of the 52-program series, French in Action.

Beginning at the second level. Although the two levels of French in Action can be offered
separately, the second level necessarily assumes familiarity with the story line and characters of the
first. In situations where students elect a second-level course based on French in Action without
having taken the first level, the seven-program series containing the story may be used to familiar-
ize new students with the ongoing drama. A rapid review of the first half of Short Cut to French will
provide all the information about the narrative that new students need to make fullest use of
programs 27-52 of French in Action. 1t also affords a useful refresher for students who have
completed the first level but have been away from French over a summer or semester break.

The 52-program series. French in Action, the full course of 52 half-hour programs, uses the
dramatic series as a centerpiece. Each half-hour program begins with a brief episode of the
ongoing story of Mireille and Robert, followed by a series of step-by-step explanations that
illustrate and clarify its contents. Words, expressions, and situations in the story provide a point of
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departure for illustrations of items of vocabulary and grammar, and of points of culture, No
English is used in this explanatory section. Rather, an extensive array of vignettes and cultural
images—film and television segments, cartoons and photographs, mime sequences, in-the-street
interviews, and abundant realia—as well as diagrams and written words help viewers make sense
of what they see and hear. These images provide both concrete illustrations, to help students
identify a given word, and situational details, to explain the cultural associations that are part of the
meaning of all words in French. Learners see multiple illustrations of every new word or structure,
each one set in a slightly different, immediately recognizable communicative context. By combin-
ing and comparing what they see, guessing, achieving gist comprehension, and moving induc-
tively toward a progressively stronger grasp of the precise function of each new word, viewers
come to understand French without needing to fall back on their own language.

Graphics. Words appear on the screen at appropriate points in the lesson, either superimposed
over a video image or alone on a blue screen. Typically, viewers will hear important words and
expressions and see them illustrated several times without any graphic reinforcement; then the
word or expression will appear on the lower third of the screen to show students its written form.
Usually it appears syllable by syllable (fa-ti-gué, cé-ré-mo-nieux, i-l es-t a-mé-ri-cain) to familiarize
students with the French system of syllabication. The full screen area is used to demonstrate
grammatical structures and to show how words that have similar forms are related in function.

Creative learning. The systematic presentation of vocabulary, grammar, and phonetics is
reinforced by repetition of elements contained in the story segment. Constant recombination and
expansion of these repeated segments allows students to use language creatively while they learn
fundamental structures. Any initial inability to understand, and the potential frustration this can
generate, is counteracted by the absorbing task of looking at each situation, listening, repeating,
observing, and guessing what is going on. The host of the series—the student’s companion and
ally in grasping and assimilating the materials of each lesson—sets up interactive and role-playing
exercises that serve as models for the classroom activities that will take place in subsequent class
sessions.

The function of the video programs. The objective of the video programs is to expose students
in a preliminary way to the material of the lesson and to help develop their feel for communication
in French, not to activate or “teach” any particular word or structure. In-depth learning will come
later, as learners work with the audio program, workbook, and textbook. Their objective in
viewing the video program should be to get the gist of what is going on and to observe, infer, and
participate actively.

2. THE AUDIO PROGRAM

After students have viewed the video program, they should immediately begin assimilating a
certain proportion of the vocabulary and grammar they encountered in the dialogue of the video
program, in preparation for using it actively themselves. Because language skills must be acquired
in a specific order—listening, speaking, reading, and writing—students should begin by
listening. '

Assimilating the “text.” Students encounter the texte or basic material of each lesson in two
similar forms: an aural version in the video and audio programs and a written version in the
textbook. Their initial exposure to the text is in the video program. When the video program has
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been viewed at least once, students should complete the Text work-up (mise en ceuvre) before they
see the text in print. The mise en ceuvre reintroduces key words and structures of the story episode,
segmenting them into utterances short enough for students to grasp and reproduce. This allows
students to consolidate their comprehension of this basic material before they practice using it
actively. The purpose of the mise en aeuvre is threefold: to check students’ understanding of the
text; to reinforce their understariding and their ability to recall basic elements of the text; and to
lead them gradually into oral production by giving them an opportunity to reproduce words and
expressions they have just heard. In the mise en ceuvre section of the audio program, students are
first called upon to repeat after the speaker. A short musical cue prompts their response. Then,
having mastered phrases or sentences through repetition, students are asked to answer questions
about the text. The questions they hear either contain the elements of an adequate answer or follow
the quotation of the relevant section of the text. Students’ responses are prompted this time by a
two-note musical signal. Students should at all times be encouraged to imitate as closely as
possible—to mimic—the native speakers they hear.

Using the audio program with the workbook. All other sections of the audio program are to
be completed by the student with the help of the workbook. The mise en ceuvre is followed by
exercises in aural comprehension and oral production in which students practice associating
specific situations with expressions in French. These exercises, like the mise en ceuvre itself, are
designed to facilitate comprehension as well as to verify it, and to lead students naturally into oral
production.

Students will find in their workbook the text of the audio stimuli for most exercises involving
listening, They will learn faster if they try to complete the exercises with no other help than that
given in the transcribed examples and on the audio program. Accordingly, instructors should urge
their students to start working on each listening-based exercise without referring to the written
audio cues. If, after one or two items, students find that they have significant difficulty completing
the exercise, they may turn to the cues, but they should try to begin each new exercise without
them. It is difficult, of course, to monitor students’ compliance with this procedure, and it would
not be realistic to expect them all to follow it faithfully. Yet it is well worth stressing that the written
stimuli are to be seen as a last resort rather than a constant prop and, most important, explaining
that the cues may look like a help in completing the exercise, but that they are a handicap to
learning the material.

The audio program also includes exercises in pronunciation and question-response exchanges
that familiarize students with linguistic structures. Comprehension and oral production are devel-
oped through role-playing activities in which students take the parts of various characters por-
trayed in the video program. Throughout, students should be encouraged to speak up and speak
out as part of the process of imagining and projecting themselves as speakers of French. The audio
program for each lesson ends with self-testing recapitulative exercises in which the student can
judge his or her own progress in consolidating the elements of the lesson.

Cues for a summary quiz for each lesson, keyed to a student copy printed in the study guide, can
be found grouped on the last cassette of the audio program.

3. THE TEXTBOOK

Lessons 2-52 of the textbook are divided into three parts: (1) the text of the story, illustrated by
photographs, cartoons, and line drawings that clarify meaning and help students recall images and
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situations from the video programs; (2) written versions of the questions students heard in the text
work-up (mise en ceuvre) of the audio program, followed by a set of questions (mise en question) that
ask students to reflect on the story in a less literal, more speculative and interpretive way; and (3} a
wide variety of cultural documents and texts of poetry and fiction of differing levels of difficulty for
discussion in class and for practice in reading and writing.

The written “text.” Students should be instructed to review the written version of the text and
the questions for the mise en ceuvre in the textbook after they have worked with the mise en ceuvre in
the audio program, to get a sense of the graphic form of what they have heard and to reinforce what
they have learmed.

4. THE WORKBOOK

The workbook contains explanations and exercises that develop the student’s ability to under-
stand and communicate in French. Designed to be used in close conjunction with the audio
program, the workbook is the leamner’s primary resource for developing communicative
proficiency.

Workbook lessons 2—52 are divided into five sections:

Assimilation du texte reintroduces key words and structures of the story episode through
question-response and aural comprehension exercises that verify and reinforce what the student
has retained from the video program.

Préparation & la communication contains charts and explanations that illustrate the communica-
tive function of important points of phonetics or grammar, followed by exercises that train the
student to recognize and to use them. This section also includes a combined role-playing /
repetition exercise based on a dialogue between characters in the video program.

A set of exercices-tests provides self-correcting exercises that help students get a sense of how
well they have grasped the material in Préparation a la communication. The exercises are keyed to
principal points covered in the lesson. Answers are provided in a key at the back of the workbook,
and students are referred back to pertinent sections of the lesson for review, if necessary.

Libération de I’expression is devoted to recombination and reinvention of the elements of the
story, speculation, interpretation, role-playing, and word games. These activities allow students to
make creative use of what they have learned, express their own opinions; and personalize the
story, adapting it to their own perspectives, tastes, and preferences.

Préparation a la lecture et a I'écriture contains reading exercises based on selected documents in
the textbook, and writing exercises based on both the story and the documents. The reading
exercises equip students to read the documents actively, helping them understand the gist of each
document, focusing their attention on key new words and phrases, and giving them the tools they
need to derive meaning from context on their own.

Each exercise in the workbook and audio program is numbered so that the various components
can be integrated easily. Headings and instructions in the workbook are given in English for the
first five lessons of the program, in order to help students find their footing comfortably in the
course and to avoid compounding the initial strangeness of French with uncertainty about how
the system works. Beginning with lesson 6, all directions in the workbook are in French. The
textbook is entirely in French, with the exception of the foreword and introductory lesson (lesson
1) and the French-English glossary at the end.
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5. THE STUDY GUIDE

The study guide, in English, integrates the video, audio, textbook, and workbook, and provides
step-by-step directions for completing each lesson. Designed for use by distant learners taking
French in Action as a telecourse, and for other unenrolled or independent learners, it is optional for
on-campus students.

A guide to completing each lesson. Each study guide lesson begins with a summary of the
story episode. Notes on cultural context, gestures, and other aspects of nonverbal communication
alert readers to dimensions of communication that transcend vocabulary and grammar. The study
guide is coordinated with the workbook to give useful information about how the language works
and to help students complete the lesson efficiently. ’

Testing. The study guide contains a summary quiz for each lesson, designed to test students on
the minimum grammatical and lexical objectives of the lesson. Summary quizzes for even-
numbered lessons contain an oral production section; students can record their responses to
written questions on an audiocassette that can be submitted to the instructor. The oral production
questions test pronunciation and certain basic oral skills: the ability to use familiar phrases in
everyday situations, description, simple narration, and the like. Finally, the study guide contains
suggestions for supplementary oral and written work.

An optional component. Instructors may, at their discretion, recommend or discourage use of
the study guide by on-campus students. Although its use may dilute the sense of total immersion,
it can be a valuable adjunct in settings where students have minimal awareness of how language
works. It can also be of use in settings where classroom contact hours are limited and students are
expected to work largely on their own. Many instructors will find that, in addition, the explana-
tions of gesture and other cultural points, the discussions of pronunciation and linguistic struc-
tures, the specific instructions about how students can best learn the material, the summary
quizzes, and the suggestions for further oral and written work can be valuable resources in
preparing their classes.

French in Action Test Banks. One of the print components available for French in Action is a
series of tests designed by college and secondary school French teachers. Devised to accommodate
individual teaching styles and choices, it contains four separate tests for each lesson. Each of the
four sets of tests is keyed to differing numbers of contact hours and amounts of study time students
can be expected to devote to a given lesson. The tests contain sections on oral production, listening
comprehension, and writing, The test banks include a teacher’s edition and a set of student test
sheets that may be duplicated for classroom use.



Using French in Action as an On-Campus Course

The numbered sections in the chart below refer to the sequence of learning activities in each lesson
(see chapter 3). The video, audio, and print components used at each step in the sequence are
listed in bold, followed by the specific sections to be covered.

1. DISCOVERY, PROGRESSIVE EXPLORATION, AND ASSIMILATION OF TEXT

Video program:
Story episode
Pedagogical section
Audio:
Text work-up (mise en aeuvre)
Audio and workbook:
Aural comprehension
Oral production
Textbook:
Text and explanatory material
Text work-up (mise en ceuvre)
(Study guide optional)

2. PREPARATION FOR COMMUNICATION

Audio and workbook:
Toward communication
Observations
Activation exercises

(Study guide optional)

3. SELF-CHECKING AND REVIEW

Audio
Workbook:
Self-testing exercises
Summary quiz
(Study guide optional)

4. TOWARD FREE EXPRESSION

Audio (lessons 2-7)
Workbook:
Cross-examining the text (mise en question)
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Words at large
Role-playing and reinvention of story

5. DEVELOPING READING AND WRITING SKILLS

Textbook:
Documents
Workbook:
Reading and inference
Writing practice
(Optional written assignments)
(Study guide optional)

6. TESTING

Test Banks (optional)



Organizing and Teaching the Course

The following is a description of the steps involved for instructor and students in completing a
typical lesson of French in Action. This description is keyed to the chart “Using French in Action as an
On-Campus Course” on pages 11-12. The principal sections of each lesson, in order, are:

*  Présentation et assimilation du texte

* Préparation a la communication

*  Exercices-tests

* Libération de l'expression

* Préparation a la lecture et a Uécriture

I. DISCOVERY AND ASSIMILATION OF THE TEXT
Initial presentation of the text

The instructor’s first task in beginning a lesson of French in Action is to make certain that students
reach at least global comprehension of the current story episode without resorting to English. This
is achieved most effectively through the video programs.

There are a number of ways of organizing students’ access to the video programs. In the ideal
pedagogical situation, an instructor presents the program to a single class. In multi-section courses
where individual presentation is not feasible, an instructor may make the initial presentation of a
lesson via a collective viewing by all students enrolled in the course, facilities permitting. This can
be accomplished in a periodic meeting of all sections, either during a scheduled class meeting or at
other regular, announced viewing times (in the evening, for instance). If the audience is large
enough, a video projection system, large-screen monitor, or more than one monitor may be
needed.

“Active” presentation. Whether they are presenting a video program to a single class or to
several sections, instructors should not simply let the program run, but should pause frequently to
review pertinent points from previous episodes of the story, replay salient portions of the tape,
draw students’ attention to significant points of vocabulary or grammar, check their comprehen-
sion, and so forth. Another very productive activity is to pause the tape and ask students to predict
what will happen next (*Qu’est-ce qu’elle va dire? Qu’est-ce qu'’il va répondre? Qu’est-ce qui va se
passer?”). This encourages students to listen to each other and involves them creatively in the
unfolding of the story.

Interruptions like these are crucial; they help keep students attentive and focused and working
hard to make sense of the new material.

If initial presentation by an instructor is not feasible, students may be asked to view programs on
their own in the language laboratory or, where applicable, via a campus cable network or a local
station of the Public Broadcasting Service (PBS).

Follow-up viewing. Whenever possible, students should be encouraged to view all or parts of
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each program more than once. Ideally they will have access to a videocassette containing the
program. Where individual access in a language lab or media center cannot be arranged, students
who have videocassette recorders should be encouraged to tape the programs. 1f the language lab
has individually controlled video viewing stations, students will be able to manipulate the pro-
gram themselves. If the lab has a dial-access or similar system, they can view the program without
controlling it, as in the broadcast setting. The advantage of individual access is that it gives
students control over the flow of images and sounds, enabling them to pause, repeat, skip forward,
and so on. The disadvantage is that multiple copies of each program are needed if more than one
student is viewing at the same time.

Viewing on PBS. If broadcast of French in Action on a PBS affiliate is contemplated as a way for
students to access the video programs, the institution offering the course should contact the
program manager of the local PBS station at least six months before the course is offered to discuss
the broadcast schedule.

Use of earphones in individual viewing. Students who view the programs where they live or
who tape them should be strongly encouraged to use earphones when they watch the video.
Unless they have a high-fidelity video monitor or can put the audio signal through the speakers of a
hi-fi audio system, earphones will give them the most accurate sound. Earphones also have the
advantage of partially blocking out distracting noise that is often found in on-campus settings.

Viewing before reading. Students should view the program before they look at the printed text
in the textbook, in order to maintain the focus on listening comprehension, to sharpen their skills
at guessing and attaining gist comprehension, and, above all, to minimize pronunciation problems
caused by interference from the writing system.

In-class use of video. Suggestions for using segments of the video programs for language
practice, role-playing, and reinvention activities in the classroom are contained in chapter 4,
“Using the Video Programs,” and in the individual chapters for each lesson in this guide.

Progressive exploration and assimilation of the text

An initial viewing of the video program and the section of the lesson in the workbook / audio
program entitled assimilation du texte may be completed by students before the first class devoted
to the lesson (or the second class, if the video program was presented in the first). Depending on
the number of contact hours each week, instructors may wish to assign more of the lesson for the
first meeting, but the initial viewing and assimilation du texte represent the minimum preparation
needed to activate the material of the lesson in the classroom.

Mise en train is a classroom-only activity designed as a transition from the world outside the
French class to the French-speaking world inside it. The chapters for each lesson in this guide
contain a number of questions under the rubric mise en train that the instructor may ask students as
a warm-up. The objective is to put students at ease and get them used to hearing and speaking
French again before the class begins, and to get the class started as a collective enterprise devoted
to communication in French. It should be undertaken at the beginning of each class, in fact, before
the class hour actually starts, if possible. The atmosphere should be relaxed and good-humored;
the exchange between teacher and student should resemble a chat, not an exercise. Some students
may be reticent, especially at first. They should always be encouraged not only to respond to the
teacher's banter (even if it is only by saying oui, non, or hein?), but also to take the initiative
themselves and address the teacher or other students.

Mise en ceuvre. Students should complete the mise en ceuvre as soon as possible after they have
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viewed the video program. The mise en ceuvre can be conducted by the teacher in class, with or
without the help of the audio program, or it can be assigned for students to complete in the
language laboratory or at home in preparation for the next class. Students should be reminded that
they are not expected to learn all the material contained in the mise en ceuvre word for word. Its
purpose is rather to single out and help them focus on elements of the text that will be discussed in
detail later on. The more familiar they are with these key elements, the easier they will find the
exercises to follow.

Reviewing the mise en ceuvre in class. The mise en ceuvre should be checked rapidly in class
after students have viewed the video program and have completed the mise en ceuvre section of the
lesson. This review is one of the instructor’s principal means of verifying that students have
achieved the necessary familiarity with the text and of identifying important points that may still
need clarification. Note that students do not need to answer the teacher’s questions with complete
sentences, which are likely to be beyond their abilities at first and which in any event often
represent an unnatural response. The suggested answers printed after the mise en ceuvre questions
in this section of the guide contain a certain number of expressions in parentheses: these represent
acceptable variations or elements of the answer that students may omit while still producing a
correct response.

The mise en ceuvre and vocabulary acquisition. Although they are not aware of it, students are
learning the vocabulary of the lesson as they answer the questions about the text. It is important
that the instructor present this vocabulary acquisition as part of meaningful communication—as
answers to questions—and not as a memorization task. When they have finished this initial
section, students should be able to recognize the situations referred to in the mise en ceuvre
questions and be able to give an answer, even if it is limited to one or two key words. Especially at
the beginning of the course, students should be encouraged to review sections of the mise en ceuvre
that they find they have not grasped at first hearing.

Completing the assimilation du texte. After the mise en ceuvre has been completed, the
instructor should assign the exercises on listening comprehension and oral production that make
up the balance of assimilation du texte. Students will work with the audio program and workbook
on these exercises, of which there are three basic types. In one, students practice associating a
photograph or cartoon depicting a specific situation with an appropriate utterance (see exercise
2.2). Another kind of exercise combines aural comprehension with simple reading comprehen-
sion: students listen to excerpts from a dialogue and choose the most appropriate reply among
alternatives printed in the workbook (see exercise 2.3). A third type of exercise combines aural
comprehension and oral production: students listen to brief dialogues and answer a question
using elements of the dialogue they heard (exercise 3.3). In class, the instructor may check
students’ performance in the association exercise by asking them to match one or two of the
phrases and pictures, using the audio stimuli printed at the end of each lesson in this guide.
Similarly, the instructor might ask a few of the questions based on dialogues. If students answer
with no difficulty, the teacher may move on to the next point, If students hesitate, the instructor
may want to repeat the dialogue on which the question was based, then restate the question.

Repeating parts of exercises. In these exercises, as in all exercises that have a listening
component, students should be encouraged to go back over portions they find they have not
understood at first hearing. The audio cues for most listening-based exercises are printed in the
workbook. Although students should be encouraged to begin each exercise without referring to
the cues, they may of course consult them if parts of an exercise remain unclear after their first
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attempt to complete it. A reasonable approach would be to tell students to listen to a puzzling
audio cue another time, and, if they cannot grasp it on the second try, refer to the written version. If
on third hearing an item remains impenetrable even though the written cue has been consulted,
students should move on to the next item.

The written text in the textbook. At this juncture, and not before, students should be
instructed to read the written text of the video dialogues in the textbook. The text is divided into
short numbered sections. A boxed area on each page contains illustrations that help clarify
important new words in the text. These illustrations may be visual—photographs, cartoons, line
drawings—or they may consist of a series of brochures, advertisements, or maps that help explain
the word. They are keyed to the numbered sections of the text.

The written mise en ceuvre questions. The textbook also contains the mise en ceuvre questions
that students heard on the audio program. The instructor should encourage students to review
these questions on the audio tape after they read the text. By this point they should be able to
answer them with little or no difficulty. The questions do not need to be checked or repeated in
class if a thorough review of the mise en ceuvre was done earlier in the lesson.

2. PREPARATION FOR COMMUNICATION

After they have completed the assimilation activities, students should proceed to the heart of the
workbook / audio program lesson, préparation a la communication. Here attention is focused on
functional expressions, pronunciation, and grammar. The approach is inductive, not prescriptive:
as its title implies, préparation a la communication focuses on the communicative purpose of each
exercise as well as the manipulation of grammatical structures. '

Presenting, assigning, and reviewing workbook exercises. Instructors should give students
precise assignments in the workbook. They may wish to prepare students for this part of the lesson
by presenting each point treated in the workbook briefly in class. As a general rule, after students
have completed a workbook assignment it is a good idea to review parts of each exercise or the
entire exercise in class, using either the cues in the workbook, in random order, or similar cues
devised by the instructor. In this way the instructor can ascertain that students have understood
the exercise, can perform satisfactorily, and are progressing steadily through the lesson. The
chapters of this guide give suggestions for further exploration of selected material in class, includ-
ing various kinds of collective activities and small-group practice.

Observation and activation. There are two kinds of entries under préparation a la communica-
tion in the workbook: observation and activation. In the observations, students see words and
phrases they are familiar with from the current lesson and preceding lessons to illustrate the
communicative function of a given point of phonetics or grammar. In the activations, students
practice identifying and using the expression or structure under study.

A cumulative approach. The presentation and activation of functional tools and grammatical
structures is progressive and cumulative. A number of the most important features of the language
are briefly presented in the first several lessons. These central concepts are then reviewed and
enlarged upon in subsequent lessons in the context of new concepts. Instructors should take
advantage of this cyclical presentation to review structures presented in previous lessons using the
vocabulary of the current lesson.

Pronunciation. Each préparation & la communication opens with the presentation of points of
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phonetics. Throughout, students are asked to listen and discriminate between sounds before they
repeat, especially if two points have been presented contrastively. In the case of /y/ and /u/—tutu,
toutou—in exercises 8.4 and 8.5, for example, a separate aural discrimination exercise precedes
the repetition exercise to ensure that students can tell the difference between the two sounds
before they practice producing them. Points of phonetics that are especially likely to give students
trouble are presented rapidly in the early lessons, to help avoid the most glaring errors from the
start. In subsequent lessons, each of these crucial points is reviewed in depth, as are other salient
aspects of pronunciation.

Modeling pronunciation in class. It is very helpful if the instructor can model the different
sounds in class orally before students work with the audio program to master them and before they
see their written representation in the workbook. In class, instructors cannot expect to correct all
mistakes in pronunciation, but should focus on errors that reflect points in the current lesson.
Other errors may be allowed to pass without comment, or, if they are particularly jarring,
corrected rapidly in passing.

Structures, purposes, and notions. A second focus of préparation a la communication is the
expressions and structures that reflect various speech acts: being polite, agreeing, inquiring,
persuading, refusing, expressing decisiveness and indecision, and the like. Through these exer-
cises students acquire a repertory of phrases useful in various everyday communicative situations.

Grammar by induction. The balance of préparation a la communication is devoted to the
systematization of grammatical structures. No point of grammar is presented in the form of a rule.
Rather, morphological and syntactical structures encountered in the text are illustrated through
examples organized schematically into charts and diagrams that aid the student in discovering
their function by themselves. Students are already familiar with these examples in context from the
story, consequently, they are quite ready to figure out the patterns and the rules that lie behind
them. The charts help in this process by highlighting a structure that is common to a number of
examples. Typically, the chart is accompanied by a concise note that calls the student’s attention to
the structure in question. This serves as a confirmation of what many students have already figured
out for themselves. This approach to grammar sharpens students’ analytical skills, makes them
active participants in the game of language, and involves them in their own process of learning. Ina
typical progression, a variety of oral transformation exercises will lead students into active use of
the structure; oral practice is generally followed by a writing exercise. Where listening comprehen-
sion is a key factor, as in the case of masculine and feminine forms presented in exercises 6.11~
6.20, the first exercise will be devoted to aural discrimination, followed by oral practice, dictation,
and, finally, writing.

Toward active use. A functional expression or a point of grammar may be presented for
recognition only, as an observation with no activation. Significant points are introduced a number
of lessons before they are fully explained and activated, so that students will be thoroughly familiar
with the structure—and may even have the impression they know it already—when the time
comes to use it. Generally, however, the charts and explanations are followed by one or more
exercises that help students achieve active mastery of the structure.

Role-playing repetition exercises. The final feature of this section of the lesson is a short role-
playing exercise based on a dialogue between two characters in the video program. Students have
already encountered this exercise in the video program, and they should now be expected to
memorize the lines of the character they are asked to play. As always, they should be urged to
complete this exercise using the audio program alone, without looking at the printed text of the
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dialogue beforehand or as they do the exercise. Students should be urged to impersonate the
character they are assigned, mimicking his or her pronunciation and intonation as closely as
possible. Their performance should be checked rapidly in class, with the instructor (or a class-
mate) taking the part of the interlocutor. From the beginning, students should understand that
everyone, regardless of age or sex, is expected to take the role of the character assigned. In all the
role-playing activities in French in Action, anyone can play Mireille, anyone can play Robert.
Indeed, playing the part of a character different from oneself is part of the game of learning—and
using—French. (It should be understood that students are not expected to identify completely
with their character as an actor would, but to play the part with a certain detachment, for fun.)

3. SELF-CHECKING AND REVIEW

Self-correcting exercises. Each lesson contains several self-correcting exercises or exercices-tests
that give the students an idea of how well they have grasped the material of the lesson and provide
a useful review. Some exercises involve responding in writing to taped aural stimuli (contained on
the audio program); others are questions requiring only written answers. When they have com-
pleted an exercice-test, students can check their answers in the keys at the back of the workbook, If
they find they have made errors and need review, references at the end of each exercise send them
back to pertinent sections of the workbook and audio program. The instructor should expect
students to complete these exercises on their own, and may wish to ask students to hand them in.

4. TOWARD FREE EXPRESSION

The next section of the lesson, libération de I’expression, encourages students to be creative, to revel
in word play, to make original and imaginative use of what they have learned, to express their own
perspective, and to personalize the story.

Performance and communication. Instructors should make students aware that the speed
with which they progress depends on their willingness to take the initiative in speaking, especially
in the activities that make up libération de I’expression. Each student’s active participation—his or
her performance—becomes particularly important in this part of the course. Instructors should
establish the expectation that everyone will contribute regularly to the collective activity, and try to
create an atmosphere in which students’ natural fear of producing an ungrammatical answer is
never allowed to become inhibiting. Especially here, only the most egregious errors should cause
the instructor to interrupt a student’s performance with a correction. Teacher and students need to
remember that in communication any response is a signal triumph, and the only defeat is silence.

Cross-examining the text. At the beginning of each workbook lesson, students encounter a
series of questions—the mise en ceuvre—that asks them to recapitulate the story, to retell it on its
own terms. The questions of mise en question, the first item in libération de I’expression, invite them
to revisit the story from a more detached perspective, to reflect further on it, to analyze and
interpret its characters and situations. Where the mise en ceuvre supposes answers that are to be
found in the text, the mise en question invites responses that often cannot be found in the story itself;
students must read between the lines, develop interpretations, make new connections, give their
own opinions. These questions expand upon the text; they provide additional vocabulary and the
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clues necessary to understand it, and thus also develop reading skills. Often there are several
questions on a single point in order to illuminate its different aspects, to support reading compre-
hension, and to give students the linguistic ammunition they need to formulate their answers. The
mise en question can be used in its entirety or in part as a basis for class discussions, with or without
previous preparation by students, at the discretion of the teacher. Individual questions or the
entire section may also be used as writing assignments.

Words at large. By this time students have mastered the essential contents of the lesson, and
they are ready to try using newly learned words and structures for their own communicative
purposes and in utterances they themselves create. Beginning in lesson 4, mots en liberté helps
students pull together elements of what they have learned, creating a mental inventory of useful
expressions from the lesson just completed and from previous lessons. Mots en liberté calls for a
global search of words and phrases that have a certain feature in common: for instance, expres-
sions that can complete the utterances On peut avoir. . . , Onpeutétre. . . ,Onpeutprendre. . . ,
and so forth, In class, this exercise can be made into a game, or a contest between two or more
teams of students, with the instructor starting off and each participant trying to add one more item.

Role-playing and reinvention. Following the liberation of words in mots en liberté, there are
two ways in which students are invited to express themselves with some degree of freedom:
through role-playing (mise en scéne) and by reinventing the story (réinvention de Uhistoire). In most
lessons, these activities are separate, although there is a distinct progression from the first to the
second.

* In the mise en scéne, students are given various situations that are taken from the story or are
very close to those of the story and asked to re-enact them. Students may simply reproduce
the dialogue contained in the story, but they should not treat it as sacrosanct. They should be
encouraged to look upon the story as a point of departure and to simplify the given dialogue
(by omitting non-essential segments) or modify it (by introducing variations). These mod-
ifications lead into the second activity, réinvention de I’histoire.

* In the réinvention, students reinvent the story with as complete freedom as possible within
the limits of logic and of what they know how to say in French. They are called upon to
recombine the material they have learned, to juggle and rearrange the components of the
story like building blocks, to transform one linguistic edifice into another.

Using the reinvention in class. These recombination and reinvention activities are extremely
productive—and enjoyable—oral activities, and students generally look forward to them. Conse-
quently, class time should be reserved for them at the end of the lesson. Students may be asked to
prepare the reinvention in small groups before they come to class. Or the class may undertake a
reinvention without previous preparation. The instructor can begin by suggesting one or two
variations, or by asking questions about the story that give students a lead for suggesting changes.
The ground rules are that anything goes, provided: that students use only words and expressions
with which they are familiar from the current lesson and preceding lessons; that items make sense
from a logical point of view; and that they fit together grammatically (for instance, the agreement of
subjects and verbs, nouns, and adjectives must be respected). Reinvention is best done as a
collective activity in class, with books closed. It is also possible, however, to use the grid in the
workbook as the basis for a cumulative reinvention, with successive students each adding an
element.

Using documents in class. The most useful initial classroom activity with documents, after
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students have read the selection or selections assigned, is to prepare and conduct 4 mise en ceuvre to
check that students have recognized the main features of the document and can identify its general
theme. When the document is a text of prose or poetry, ask questions that allow students to re-use
phrases from the text itself in their answers. When it is a photograph, cartoon, or other illustration,
encourage them to scour the image for content and to say everything about it that they can. There is
almost always a core of vocabulary common to the document (or applicable to it, in the case of
illustrations) and to the lesson students have been studying. One effective way to begin the
discussion, therefore—or to restart it if it is languishing—is to ask questions that elicit this shared
and therefore presumably familiar vocabulary. When there is an entrainement exercise in the
workbook for an assigned text, instructors should assign it also, and familiarize themselves with it
before the discussion in class. The entraimement, in itself a lecture de la lecture, uses vocabulary
familiar from previous lessons to supply a context that makes the document’s new vocabulary
more immediately accessible.

The documents can of course be a powerful springboard for much more than a simple review of
vocabulary and structures. Shorter poems, songs, aphorisms, advertisements, comic sketches, and
other brief texts may be used for memorization, recitation, or dramatic readings, and for writing
exercises in which students are asked to imitate the document’s theme or style or to personalize or
change it in a given way. The documents give students a rich array of points of view both
connected to the story of Mireille and Robert and detached from it; it is often possible to ask
students to reinvent the core story of French in Action in function of a particular document
(cartoons especially seem to arouse students’ imaginations in this regard), for instance by inserting
an outside character to upset the applecart. Alternately, the narrative of a document can be
reimagined from the standpoint of the protagonists of the course. The raw data in the statistical
and demographic summaries can be used as a basis for small-group discussions and debates, skits,
and projects in which students conduct their own surveys of schoolmates or family. Maps and
floor plans offer valuable practice in sharpening students’ skills at giving and understanding
directions. The authors of the documents include some of the most illustrious writers of French,
whose poetry and prose lend themselves admirably to literary analysis. At this stage it is wholly
appropriate to introduce basic notions of textual interpretation, slowly and progressively, espe-
cially in the third and fourth semesters and in settings where students may be expected to continue
the study of French literature or culture beyond the intermediate level. Finally, it is almost always
productive to ask students to give an opinion of a document, to comment on its relevance to their
personal experience, or to adapt it to their own viewpoints, as long as specific questions encourage
readily framable answers in preference to invitations to unfocused reactions,

The role of the instructor. The instructor’s job in the reinvention is to get the ball rolling, to
keep it in motion by providing new suggestions when students get stalled, to enforce the rules of
the game, and to involve all the students. In the early lessons especially, it may be necessary to
remind students to use only elements they have already encountered, and to use them in circum-
stances similar to those of the story. (Students may reinvent the story, but they cannot reinvent
French.) When a student has made a significant linguistic error, the instructor may point it out and
correct it; otherwise, the game should be allowed to proceed. The object of the exercise is
communication more than it is grammatical perfection.

Sample reinventions. The audio programs for lessons 2-7 include examples of reinvention
dialogues, to give students and teachers an idea of what is possible.
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A collective activity. To turn the reinvention into a collective enterprise, instructors may ask
students to react to their classmates’ suggestions, or request alternatives that fit in better with
previous decisions or with the overall direction the reinvention seems to be taking. 1f two or more
subplots emerge, the class can be divided into groups of advocates for each plot. If the instructor
decides that a single plot is preferable, or wants to maintain continuity between the reinventions
for successive lessons, each suggestion can be discussed by the class and a group decision made
about which to adopt. One or more students can be assigned to take notes on the adopted
suggestions and write them up, perhaps as a homework assignment. The cumulative write-ups
will then constitute a new story, a veritable roman collectif by Professor X and his or her students
.. . (see the text of lesson 4).

Reinvention skits. From time to time instructors may want their students to prepare brief
reinvention skits in groups of two or three (or more) and to perform them in front of the class. This
can be done at the end of a semester or quarter as part of the formal evaluation of students’ oral
production, perhaps in conjunction with an oral exam (see “Testing oral production,” below).
Students can be asked to form groups and prepare skits a week or ten days before their perfor-
mance. They should collectively prepare a script, and may request the instructor’s advice and
comments as they do so. Then they perform their skit.

Videotaping student skits. When time and facilities permit, instructors should try to record
their students’ skits on video. This can motivate students powerfully and bring out unexpected
reserves of enthusiasm and creativity. It can also be a very effective teaching tool. The instructor
can review each video skit, recording the video sound track on an audiocassette recorder. When
comments or cofrections are necessary, the instructor will stop the video playback but keep the
audiocassette recorder going, and say the necessary comments into the audiocassette recorder
microphone. The result is an audiocassette that contains all the students’ dialogue and all the
corrections and suggestions made by the instructor. The students review this audiocassette, and
the group then performs the skit a second time. These second performances—presumably close to
perfection—are then evaluated as part of each student’s work for the term. They, too, should be
videotaped, and shown to the class: seeing their skits on video allows students to see themselves
(and to realize that others see them) as speakers of French, an experience that can be exciting and
immensely reassuring.

5. DEVELOPING READING AND WRITING SKILLS

Toward the end of each lesson, students should be assigned one or more of the documents
contained in the textbook for practice in reading.

Choice of documents. As a rule there are several documents for each lesson in the textbook.
They are varied in nature, and they vary also in the degree of challenge they present to the student.
Instructors should not feel obliged to assign them all, but should choose among them depending
on the time available and the level and interests of their students. Although their variety suggests
the diversity of French and Francophone writing and publication, these documents are not
included because they reflect specific ideas or points of view. Rather, they are included because
they both confirm and deepen what the student has learned in the lesson. As a result, all docu-
ments should be treated first and foremost as repositories of information that students are chal-
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lenged to unpack and discover. This approach is especially important in the case of photographs or
other visual documents and documents like the statistical and demographic data in excerpts from
Francoscopie.

Reading for gist comprehension. Students should be reminded to approach reading docu-
ments in the same way they approach a new episode of the story: for global comprehension. They
should read the document contextually at first, trying to determine the sense of unfamiliar words
and expressions by inference. Students’ understanding of many words and phrases will be vague
initially, and become clearer later on when they encounter them in other contexts.

Reading and inference. For the majority of documents, the workbook contains exercises
designed to facilitate this contextual reading. Each Entrainement & la lecture exercise helps students
read actively by giving them the clues they need to derive meaning from the text by themselves.
(The entratnements can also be considered supplementary reading materials in their own right.)
These exercises focus students’ attention on new key words and phrases in the passage, and often
provide an opportunity to write out the new expressions in context. The purpose of the entramme-
ments is not to provide a word-by-word explication but to establish points of reference and clues
that will enable the student to arrive at a general understanding of the text. For this to happen,
students must be willing to let certain less important details slip by, and the instructor should
reassure them that if they follow the clues they are given and exercise their powers of inference and
induction they will get an accurate sense of the text without having to resort to the lexique at the
back of the textbook. (Here, of course, as elsewhere in French in Action, English is not prescribed as
a tool for understanding French.)

This process of taking on faith what cannot be wholly understood for the time being will in fact
be familiar to most people. Nearly everyone can remember as a child learning and accepting songs
or narratives that contained incomprehensible language. (Children’s idiosyncratic recitations of
august but not-quite-fathomable texts like the Lord’s Prayer—“Give us this day our jelly bread /
And lead us not into Penn Station”—bear ample witness to this.) The puzzling detail is not
distressing because it is subsumed by the reassuring familiarity of the whole. For French children,
it may be a memorized fable of La Fontaine or a fairy tale told in the passé simple. The knowledge
that this was a verb, that was a past tense, is enough. Something like that tolerant suspension of the
need to grasp everything now—made possible by a conviction that it will all make sense in the
end—can be urged upon students as a temporary compromise. In the meantime, they should be
encouraged to cross-examine the context, compare what is new with what they know already,
speculate, guess, and check their hypotheses against further contexts.

Practice in writing. The workbook affords a number of opportunities for students to develop
their expository writing skills. In exercises entitled pratique de I’écriture, students are asked to write
about a variety of topics. Sometimes the topic proposed is some aspect of the story of Mireille and
Robert; sometimes it is a subject suggested by one of the reading documents; often the two are
combined. The entratnement exercises often invite the student to write a few sentences or a brief
paragraph about the document, and the mise en question may be used as a basis for writing practice
as well. The réinvention de ’histoire can frequently be used for simple writing practice, as it
reinforces students’ grasp of basic syntax (for instance, agreement in number and gender). In
addition, beginning with lesson 5, this guide contains suggested topics for written compositions
that may be assigned as homework at the instructor’s option. The study guide, too, sets forth
optional written and oral production assignments, in alternate lessons, and instructors may wish
to use these or adapt them to their own purposes. In any writing assignment, it should be made
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clear to students that they are expected to draw as much as possible on the vocabulary, situations,
and structures of the current lesson and immediately preceding lessons. They may rework and
recombine this material in any way they wish so long as the result is comprehensible, but under no
circumstances should they draft their composition in English and attempt to translate it into
French.

Originality, length, and evaluation of written assignments. It is worth pointing out to
students that the objective of these compositions is not originality, although that is welcome where
feasible. Rather, the point of the writing exercises and the basis on which they will be graded is
meaningful reuse and recombination of elements that the students feel secure in using. The length
of written compositions should be strictly limited to forty or fifty words at first, to be extended in
later lessons to fifty to seventy-five words. It is much better for students to write a French haiku
than a Balzacian novel. Students need to spend considerable time checking what they write against
relevant models in the text, the instructor must find the time to indicate all mistakes, and finally
students then need to take the time to correct the mistakes they have made. A double correction
system can be recommended in which the instructor first points out errors without correcting
them (a system of codes can be used to identify various kinds of mistakes on the student’s paper).
Students then correct their mistakes, rewrite their papers, and resubmit them to the instructor fora
final evaluation. Short of some such system, written compositions tend to be vastly time-
consuming and largely unproductive exercises for student and teacher alike.

6. TESTING: THE INSTRUCTOR’S OPTIONS

Test banks. Instructors may want to use the French in Action test banks to test their students on the
material of the lessons, or they may prefer to use the summary quizzes at the end of the study guide
or create their own tests.

Testing oral production. The summary quizzes require three kinds of answers from students:
written answers in response to written stimuli, written answers in response to aural stimuli, and
oral answers in response to written stimuli. Given the nature of French in Action and its focus on
communication, instructors devising their own tests should not limit themselves to written
responses, but should always test oral production. This can be done by asking students to submit
an audiocassette on which they have recorded their responses to aural or written questions. Oral
production can also be evaluated a little more pleasantly, though somewhat less accurately, by
administering short oral exams as a regular part of the testing component of the course.

The importance of regular testing. Whichever instruments are adopted, the instructor should
try to test students regularly—at least once every lesson (once every two lessons in the case of an
intensive course). The key to success in language-learning is experience—consistent, steady
exposure and practice over time—and testing should be designed to help students succeed by
encouraging them to develop regular, sustained study habits. For this reason, frequent short
quizzes are greatly to be preferred to longer, summative examinations such as mid-terms and
finals, which encourage irregular study habits and last-minute cramming that are detrimental to
the development of communicative proficiency.
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Using the Video Programs

The video programs of French in Action can be used by both teachers and students:

+ By students on their own in the language laboratory, dormitory, or at home, either as a
review of a lesson already presented in class or as a first viewing of the lesson preparatory to
its exploration in class.

* By the instructor in class, either for the initial presentation of a new lesson or for activities
following the presentation.

This chapter discusses ways in which the programs can be used by instructors.

The impact of video. Language learners are drawn to video for a number of reasons: the
motivational nature of the medium, its dramatic impact and human interest, the believability of
the slice of life it brings to language study, the compelling nature of the complete communicative
situation it presents. The video programs of French in Action have been structured to make the most
of these advantages, in the context of an overall pedagogical progression. Although a number of
different techniques are possible with a videocassette recorder (see below), simply playing back a
program of French in Action in class—not much more complicated than turning on a TV set—will
be a more rewarding and motivating experience for students than many more traditional class-
room activities.

Opportunities for learning. The on-location footage and authentic documents that make up
each half-hour video program of French in Action can, of course, be sequenced in many ways and
represent a nearly inexhaustible fund of material that can be used for language practice in the
individual classroom. The comments that follow suggest general ways in which teachers who have
access to video playback facilities in class might use these programs. More detailed suggestions are
contained in the chapters for each lesson in this guide. Video presents some unique opportunities
for in-class learning, but, like any other instructional material, its effectiveness depends on the
expertise and imagination of the individual teacher. Instructors should therefore consider the
suggestions offered here as a point of departure, to be tried, modified, expanded upon, and
adapted to their own successful teaching techniques.

The raw materials: image and sound. There are essentially two components to the video
signal: image and sound. The sound track can be present or absent. The image can be present or
absent; when present, and depending on the videocassette recorder (VCR) used, it can unfold at
various speeds. Classroom use of video depends on combinations of these basic technological
manipulations.

Playback equipment. The most useful equipment for the classroom setting will therefore be
equipment that affords maximum control over both sound and image. Although almost any basic
model of VCR will produce a satisfactory image, there is one optional feature available from most
manufacturers—a system that uses four heads instead of two. This option significantly increases
the range of possible manipulations of the image and thus the teacher’s repertoire of video
techniques.
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Freeze frames, slow motion, and forward search: Advantages of a four-head VCR. Most
machines have a pause control that stops the forward motion of the videotape but leaves the tape
in contact with the playback head, producing a single image that stays on the screen for about two
minutes, after which the machine reverts to stop. This still frame is distorted on most basic
models, but if the VCR has a four-head system, the result is a clear freeze frame that can be viewed
and discussed like a photograph. This feature, which allows any video frame to be treated as a
separate document—a total of well over two million individual frames in the case of French in
Action—is an extremely valuable asset in a classroom video system. Machines with four heads also
usually have a frame advance or slow motion function that allows frame-by-frame playback. This
can be useful for close analysis of action and of nonverbal communication. Finally, like the
majority of basic VCRs, four-head machines have rewind and fast forward controls that will
operate while the machine is in play. Unlike most basic machines, however, four-head machines
produce a clear image in fast motion (usually called forward and reverse search or shuttle.) This
feature is useful for summarizing or narrating longer segments, or reminding students of what
occurs in a segment that is being skipped.

A separate sound system. When the video programs are presented in a group meeting or used
in the classroom, close attention should be paid to the quality of sound reproduction. Extreme care
was taken in producing French in Action to obtain the clearest possible sound track. Unfortunately,
sound reproduction is the weakest component of the majority of video playback systems. The
speakers mounted in most monitors cannot produce distortion-free sound beyond the middle
volume level, and few video monitors have high-quality audio amplifiers or offer any control over
the sound except a volume control. When students are listening to video by themselves in front of
a monitor or through earphones in a language lab, this is not a serious drawback. But when video
programs are being used in class, especially at a higher volume level in a large or especially
resonant room, the resulting audio distortion can be a significant problem. Where facilities permit,
teachers should request that a separate sound system with independent bass and treble controls
and one or more good quality speakers be connected to the video playback system. This will allow
the instructor to compensate for conditions in the classroom and will let students hear the clearest
possible sound.

Controlling sound and image. A remote-control device, if available with the VCR being used
in class, is very useful because it frees the teacher to move about the classroom and control the
video program at the same time. (If a remote control is used, the battery should be replaced
periodically.) In activities that call for no audio, the volume control on the monitor (or the
amplifier, if an external sound system is used) will have to be adjusted manually. (It cannot be
done with the remote-control unit on most VCRs.) When activities call for no video (that is, a
blank or dark screen), the brightness control or the video off switch on the monitor must be used,
again manually, to eliminate the picture while the sound track continues to play. All other color
and contrast controls on the monitor should be set at the beginning of a viewing.

Preparing for classroom use. Before using a program of French in Action in class, instructors
should view it in its entirety and note the location of segments to which they wish to return, using
the counter on their machine. Since counter numbers vary widely from machine to machine,
instructors should preview the program on the VCR they will be using in class.

Locating a video segment. The notes on in-class use of video in lessons 2~-26 in this guide
highlight a number of video segments in each program that instructors might consider presenting
in class, The approximate location of each segment is given in terms of minutes and seconds; the
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references are printed in bold: 0:40, 21:15, and so on. The starting point is the first frame of the
WGBH-Boston logo that introduces the credits for each program. Although the counters on most
VCRs indicate position in terms of tape length, not elapsed time, users can establish a rough
equivélence between the two by determining how many counter numbers correspond to a given
number of seconds. It is then possible to convert minutes and seconds into counter numbers with
relative accuracy. Instructors who adopt this system should remember to set the counter to 000 at
the start of the WGBH logo in each program.

Features useful in all programs. In addition to playing selected excerpts identified in the notes
on in-class use of video, instructors should consider using three kinds of video segments that occur
in all the programs of French in Action.

Role-playing repetition exercises based on brief dialogues between two characters in the
story, with repeats and pauses for student responses built in. These dialogues can be used as
repetition or prediction exercises, to check students’ pronunciation, and to give them an
opportunity to perform.

Review and recapitulation exercises that occur at various points in the lesson. There is often a
review after a principal point has been discussed in the pedagogical section. The on-camera
teacher introduces this review by saying, “A vous, maintenant!” or “Voyons ce que vous vous
rappelez,” or “Voyons si vous pouvez répondre.” Various images or situations are then
shown on the screen and students are asked to identify them. Near the end of each program,
a longer recapitulation section reviews some of the principal notions of the lesson. These
sections are all ideal for use in class, as they are already segmented to accommodate student
responses.

Scenes and vignettes that contain useful examples of colloquial, non-textbook French and
phrases useful in everyday encounters. Often the recapitulation asks students what they
would say if they were in a certain situation and gives them a video cue that recalls or
represents that situation. For instance, in the recapitulation for lesson 20, students see a
replay of the scene where Robert spills his drink on Mireille’s skirt at the Closerie des Lilas.
They hear, “Robert a renversé son kir sur votre jupe. Il est désolé; il s’excuse. Qu’est-ce que
vous dites?” The image is frozen before Mireille’s answer, to give students time to speak.
When the freeze-frame is released, they hear Mireille’s response: “Oh, ce n’est rien. Ce n’est
pas grave.” Similarly, lesson 14 contains two excerpts from French television programs in
which two persons—one half asleep, the other late for class—ask, “Quelle heure il est?”
Scenes like these are valuable for classroom practice because they present colloquial French
in the context of common situations, and lend themselves to role-playing in class.

Basic video and audio functions. The following is a partial list of linguistically productive uses
that can be made of basic combinations of video and audio. They are followed by concrete
examples of classroom activities using segments taken from lesson 14 of French in Action.

1.

1

Video at normal speed, audio on
Viewing

Video at normal speed, audio off
Descﬁbing action, narrating

Show Robert seated at the Café du Départ 5:30; students describe what is happening, Teacher:
Qui est-ce? Ot est-il? Qu'est-ce qu'il fait? Students: C’est Robert; il écrit une carte postale; il appelle
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le gargon, il demande si le gar¢on a des timbres; le gargon dit non, il faut aller dans un bureau de
poste; Robert paie; il demande ot il y a un bureau de poste; il va au bureau de poste; c’est fermé.

Note: Depending on the sequence and the students’ level, the instructor may let students speak
entirely on their own, pausing or stopping the videotape to make necessary corrections; alter-
natively, the instructor may stop the tape and ask a question to keep the narration going. When the
sequence of actions to be narrated is very slow at normal speed (for example, Mireille’s and
Robert’s walk to the Luxembourg Garden), narration can take place with the VCR on forward
search (forward shuttle on some machines).

2. Describing and accounting for nonverbal communication and culturally significant behavior

Play segment showing the waiter tearing Robert’s café ticket after he has paid 7:20; teacher
points out the significant activity. Teacher: Regardez le gargon, la. Qu’est-ce qu’il fait? Il prend le
ticket de Robert et le déchire. (Teacher mimics action of tearing,)

3. Recalling and reconstructing the dialogue; role-playing

First play segment showing Robert and Mireille talking in the courtyard of the Sorbonne 1:45
with audio on. Then assign roles to students. Rewind and play back with audio off; students will
furnish the voices of Robert and Mireille.

Student A: 1l fait (vraiment) beau (n’est-ce pas?).

Student B: Oui. (C'est une belle matinée.)

Student A: Vous étes étudiante?

Student B: Oui, je fais de I'histoire de I'art.

Student A: Moi, je viens des Etats-Unis.

Student B: Ah, vous &tes américain? Vous n’avez pas d’accent du tout pour un Américain!

4. Reinventing the dialogue

Play the same segment as above. Students invent a new dialogue, drawing on what they have
encountered in previous lessons. Because the variations will seldom fit the details of the scene and
the protagonists’ expressions, the overall effect will often be a comic one, as in Woody Allen’s
famous reversioning of a Japanese western, What’s Up, Tiger Lily? Here is one suggestion:

Student A: 1l fait mauvais (n’est-ce pas?).

Student B: Oui, le ciel est gris.

Student A: Vous venez souvent ici?

Student B: Oui, je viens souvent ici.

Student A: Moi, je suis professeur de karaté.

Student B: Ah, vous étes professeur de karaté? Vous n’avez pas du tout d’accent japonais
pour un professeur de karaté!

*  Video in “frame advance” (no audio)

1, Analyzing action and nonverbal communication

Show Mireille’s multiple encounters in lesson 2, Jean-Pierre’s gesture as he says “Je ne sais pas”
in lesson 12, and so forth, asking students to reproduce what they observe. It is often effective to
invite students to parody the gestures they see; they are good at mimicking their classmates and
their teachers, and the invitation to parody places the stress on rough imitation—the gist of the
gesture, so to speak—without requiring an exact replication that may call up fears of falling short.
(See the foreword by Laurence Wylie in the textbook and Wylie’s comments on nonverbal
communication in chapters of the French in Action study guide.)
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2. Analyzing syllabication in words that appear on the lower third of the screen.
Ilustrate the consonant-vowel pattern of French syllabication in such words as lu-xu-eux 13:20
and cé-ré-mo-nieux 21:15.

* Video in “pause” with freeze frame (no audio)

1. Inventorying; counting

Show freeze frame of Mireille and Robert in the courtyard of the Sorbonne with student
demonstrators behind them 1:30. Teacher: Qu’est-ce qu'’il y a dans cette image? Qui est-ce que
vous voyez? Ot sont-ils? Students: Un jeune homme (américain); une jeune fille (frangaise); des
manifestants; ils sont dans la cour de la Sorbonne.

Show freeze frame of Robert seated at his café table 6:30. Teacher: Et 14, qu’est-ce que vous
voyez? Combien de chaises voyez-vous? Students: Un jeune homme, une carte postale, un café (un
express); trois chaises.

2. Describing

Show calendar, clock 1:10. Teacher: Cest le combien? Quelle heure est-il? Students: C’est le 29
mai; il est 11h.

Show Robert and Mireille in Sorbonne courtyard 4:15, in Luxembourg Garden 4:40, on their
bench 5:00; Robert in the café 5:50. Teacher: Ou sont-ils? Ou est-il? Students: 1ls sont / il est dans
la cour de la Sorbonne; au Luxembourg; assis sur un banc; assis a la terrasse d’un café.

Show Robert smiling at the Café du Départ 5:30. Teacher: Que fait Robert? Student: 1l sourit!

3. Identifying landmarks

Show shots of le Sénat 4:35, le Louvre 6:25. Teacher: Qu’est-ce que c’est? C’est I'aéroport Charles
de Gaulle? La Cité Universitaire? La Tour Eiffel?

4. Reading an on-screen text

Show Robert’s postcard 6:40; post office regulations 7:45; any of the words over blue back-
ground, for instance at 8:20.

* Video at normal speed followed by “pause” (or “stop”)

1. Identifying

Show the sequence on days, dates, seasons, and times beginning at 8:25. Play the teacher’s
voiceover questions, pause or freeze-frame, and ask students to respond. Teacher: C'est le com-
bien? C’est quel jour? C'est quelle saison? Quelle heure est-il? Students: C'est le 29 mai; c’est mardi;
c’est le printemps; il est onze heures, etc.

The same technique can be used in the recapitulation section at the end of the video program
26:10.

2. Repeating

Show Mireille touching Robert’s shoulder as she leaves him to return home 5:15: “Excusez-moi,
je me sauve.” Replay two or three times, then ask students to repeat.

Show Robert asking for the nearest post office 7:15; replay, and ask students to repeat the
waiter’s response: “Euh . . . vousenavezun. . . euh. . . 12-bas, de l'autre c8té du pont, 2 droite.”
(This is useful for illustrating the use of euh . . . in temporizing.)

Show video documents of young woman in bed asking “Quelle heure il est?” 9:25, student
saying “Quelle heure il est? Ah, 12 12 12 1a 12 1a!” 9:30; ask students to repeat.

Note: These kinds of segments are particularly valuable in introducing students to colloquial,
non-textbook French.
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3. Recapitulating, summarizing

Show Robert raising his hand to call the waiter at the café 6:50, Teacher: Qu’est-ce qu'il fait
(vient de faire)? Qui est-ce qu’il appelle (vient d’appeler)?

4. Predicting action

Show Robert raising his hand, as above. Teacher: Qu'est-ce qu'il va demander?

Show Mireille saying “ohhhh!” on the bench as she realizes she’s late for Marie-Laure’s dance
lesson 5:05. Teacher: Qu’est-ce qui se passe? Qu’est-ce qu’elle va faire? Ol est-ce qu’elle va aller?

Show Robert on the bench after Mireille leaves 5:15. Teacher: Qu'est-ce qu’il va faire
maintenant?

5. Anticipating dialogue

Show Mireille on the bench saying “ohhhh!” as above. Teacher: Qu'est-ce qu’elle va dire?
Student: “Quelle heure est-il? Midi?"

Show Mireille touching Robert’s shoulder, then running off 5:15. Teacher: Qu’est-ce qu’elle va
dire? Student: “Excusez-moi, je me sauve.” ‘

Show Robert and waiter 5:55. Teacher: Qu'est-ce qu'ils vorit dire? Students: “Qu’est-ce que je
vous sers?” “Un café, s’il vous plait.”

6. Brainstorming, speculating, hypothesizing

Show Robert in front of closed post office 7:50. Teacher: Qu’est-ce que Robert va faire mainte-
nant? Students: 1l va demander un autre express au café; il va écrire une autre carte postale 2 sa
mere; il va demander du feu a Jean-Pierre, aller a la fac, s'ennuyer, faire la sieste, etc.

7. Reinventing

Show Robert getting up to leave the café 7:20. Teacher: Qu'est-ce qu'il va faire? Students: 1l va
téléphoner 2 sa mére, demander de I'argent a son pére, etc.

* Video screen black (no picture), audio on

1. Recalling and describing action associated with dialogue

Play Mireille: “Qu’est-ce que Maman va dire? Excusez-moi, je me sauve!” 5:15. Teacher: Qu’est-
ce qu'elle fait? Student: Elle se 12ve et s’en va. (Rewind and play back segment with video on.)

2. Dictation

Note: These activities can also be conducted using the audio program instead of the video.
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Using the Instructor’s Guide

The chapters that follow provide three kinds of information about each lesson. Teachers will find a
rapid overview of the contents of the lesson in the first section, Profile of the lesson. The second
section, In-class activities, provides questions for the mise en train, the mise en ceuvre questions
and possible student responses, questions for the mise en question topics for writing practice, and
suggestions for ways of exploring selected portions of the material of each lesson in class, including
the video programs. Finally, the section entitled Audio stimuli reproduces the text of audio
stimuli that are not already reproduced in the workbook, and the audio cues and oral production
questions for the study guide summary quizzes.
Profile of the lesson contains the following rubrics:

* Functional-notional content. Each chapter begins with a summary of the basic communi-
cative functions represented in each lesson. A number of these functions and the linguistic
structures used to express them are presented and activated in the workbook and audio
program. Some expressions, however, appear only in the video program and are meant
simply to be recognized by the student.

* The Checklist of structures is a detailed guide to the grammatical content of the lesson.
Each point is keyed to the appropriate sections of the workbook for easy reference.

* Corpus for recognition in context. One of the salient features of French in Action is the
distinction between recognition and production: students are asked to achieve gist compre-
hension of a large amount of linguistic material, but to assimilate and to use only a much
smaller amount of it. This section of the instructor’s guide identifies the semantic fields that
correspond to material presented for global comprehension.

Note: The three sections above can serve as a useful guide to instructors planning to use the
video programs of French in Action as supplementary material in an existing course. They allow
teachers to coordinate the material of French in Action with functional, cultural, or grammatical
topics introduced in the existing course.

* Objectives for oral production lists the oral production skills that students can be expected
to develop by the time they have completed the lesson. A check mark (v) identifies those
objectives that all students should be able to master.



Lesson Genese 1

PROFILE OF THE LESSON
Functional-notional content

Socializing: expressions for greeting and tak-
ing leave of others: Bonjour! Salut! Au revoir!

* Expressing thanks: Merci!
* Expressing surprise: Tiens!

Checklist of structures

¢ Phonetics: Division into syllables; inter-
rogative intonation (2.6, 2.7)

* Personal subject pronouns; distinction be-
tween masculine and feminine; distinction
between tu and vous (2.8-2.11)

*  Aller, present indicative (2.12-2.14)

*  Uses of aller: talking about going places;
talking about health (2.18-2.21)

* Partial introduction of étre (1st and 3rd
persons singular) (2.21)

* Introduction to the negation ne . . . pas
(2.22,2.23)

* Destinations
* Health

Objectives for oral production

By the time they have completed the lesson,
students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/* One or two simple greetings and an-
swers to greetings

/¢ One or two simple utterances about
health and answers to questions about
health

/* One or two simple utterances about des-
tination and answers to questions about
destination, using aller in the present
indicative

Corpus for recognition in context

When they have completed this lesson, stu-

dents should be able to recognize in context

the words, expressions, and structures con-

tained in the text, the mise en ceuvre, the réf-

érences in the textbook, and the workbook

exercises, in particular in the following se-

mantic fields:

* Greetings and goodbyes

* Names of French-speaking countries; na-
tionalities and languages

IN-CLASS ACTIVITIES
Mise en train

After the first class meeting, greet students in-
dividually with Bonjour! (mademoiselle, ma-
dame, monsieur) and Ca va? as you move
about the classroom. Greet one or two incom-
ing students yourself, then encourage stu-
dents already present to greet newcomers.

3



32 : LESSON 2

2.1 Text work-up

The mise en ceuvre should be reviewed rapidly
in class to check students’ understanding of
the text and their ability to recall and use its
basic contents. Students do not need to an-
swer in complete sentences, which are likely
to be above their abilities at first and in any
case often represent unnatural responses. Ex-
pressions in parentheses below are elements
they may leave out while still producing a
correct response.

1. Qui est-ce que vous &tes, vous, le
professeur ou les étudiants?
(Nous sommes) les étudiants,
2. Quest-ce que nous allons apprendre?
(Nous allons apprendre) le frangais.
3. Qu'est-ce que nous allons faire?
Nous allons apprendre le frangais.
4. Qu'est-ce quon parle au Canada, en
Belgique, en France?
(On parle) frangais (au Canada, en
Belgique, en France).
5. Qu’est-ce que Mireille parle?
(Elle parle) frangais.
6. Ou est-ce que Mireille va?
(Elle va) a la fac (a la Faculté des
Lettres).
7. Comment va Hubert?
Pas mal. (1l va bien.)
8. Est-ce qu’il va a la fac?
Non, il ne va pas 2 la fac.
9. Comment va Véronique?
Ga va. (Elle va bien.)
10. Comment va Ousmane?
1l va bien.
11. Ou est-ce qu'il va?
(11 va) a la bibli (a la bibliotheque).
12.  On vont les deux amis de Mireille?
(1ls vont) au restau-U (au restaurant
universitaire). (lls vont manger.)
13. Comment va Tante Georgette?
(Elle ne va) pas trop bien.

14. Tante Georgette est fatiguée. Et Fido, il
est fatigué?
Non, (lui,) il n’est pas fatigué.

You might want to expand the mise en
ceuvre by adding additional questions. As a
rule, however, you should never introduce
material that has not been presented in the
video program. Your concern at this point
will be with the students’ ability to reproduce
as accurately as possible the fundamental ele-
ments that they are called upon to know so
that by the second or third class of the week
they can reply confidently to every question
in the mise en ceuvre. 1f you have an especially
talented or eager group, you might add ques-
tions like the following:

1. Est-ce que Mireille va apprendre le
frangais?
Non, elle va apprendre l'italien.

2. Ou est-ce quelle va pour apprendre

I'italien?
(Elle va) 2 la fac.
3. Ot est-ce que nous allons pour
apprendre le frangais?
(Nous allons) a la fac (nous aussi).

4. Pourquoi est-ce que Mireille va 2 la fac?
(Elle va 2 la fac) pour apprendre
I'italien.

5. Pourquoi est-ce que nous allons 2 la fac?
(Nous allons 2 la fac) pour apprendre
le frangais.

6. Mireille est pressée? Oi va-t-elle?

Oui, elle est pressée. Elle va 2 la fac.

7. Tante Georgette ne va pas trés bien.

Qu’est-ce qu'’il y a?
Elle est fatiguée.

8. Est-ce qu'elle est malade?

Non, elle n’est pas malade. Mais elle
est fatiguée.

9. Et vous, comment allez-vous?

Ga va. Ca ne va pas. Je suis malade. Je



suis fatigué(e). Pas mal. Je vais bien.
Pas trop bien.

AUDIO STIMULI FOR LESSON 2
2.3 Aural comprehension

You may want to repeat a series of phrases
from this section and ask students to show
that they have understood by giving an ap-
propriate answer, for example:

1. Bonjour, vous allez bien?
-Student: Je vais bien, merci.
2. Au revoir. Je vais au restau-U. Je vais
manger.
Student: Bon appétit.
3. Salut. Comment ga va?
Student: Ca va bien, merci.
4. Bon appétit.
Student: Merci.
5. Je vais a la fac. Je suis pressé. Salut.
Student: Salut.
6. O allez-vous?
Students: Nous allons 2 la fac.
7. Comment va Mireille?
Student: Elle va bien.
8. Et toi, tu vas bien?
Student: Oui, je vais bien, merci.

2.6 Observation: Pronunciation;
division into syllables

Helping students perceive and reproduce the
division of words into syllables can be greatly
facilitated by stressing the contrast between
abbreviations and the whole phrases to which
they correspond: restau-U, fac, bibli, and so
on. The last question in 2.3 can be used as a
transition: repeat number 10, “Ou allez-vous
comme ¢a?”, and its response, “Nous allons
au restau-U.” Use the abbreviation in contrast
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to the entire locution Restaurant universitaire.
Do the same with fac / faculté,

bibli / bibliotheque.

For a useful illustration of this point on
video, see “In-class use of video,” below.

2.8-2.11 Observation and
activation: Personal
subject pronouns

To review the subject pronouns in the first
and second person, try using questions like
“Comment vas-tu?”, “Comment allez-vous?”,
“Ou vas-tu?”, “Ou allez-vous?”, and so forth.
Then designate two students and ask them to
answer as a group. Motion two others to rise
and ask them, “Ou allez-vous? Au restau-U?"
You might also divide the class into pairs,
giving each pair a destination (a la bibli, a la
fac, and so on) and asking first one, then both
where they are going. They can also be asked
to play the roles of characters in the teleplay.
Make sure you select pairs of two men and
two women as well as mixed groups.

To review the distinction between tu and
vous used to address one individual, contrast
the way Mireille greets the old professor with
her greetings to her friends, her Aunt
Georgette, and Georgette’s dog, Fido. (This is
a good opportunity to reiterate the difference
in intonation that marks a question and how
intonation alone can change a declarative sen-
tence into an interrogative one.) You might
finish by having pairs of students play the ap-
propriate roles.

To introduce the third person masculine
and feminine subject pronouns, repeat several
dialogues and then ask about the reply of a
specific character. Hubert says: “Je vais bien.”
You ask: “Comment va Hubert?” The student
replies: “Il va bien,” and so forth. Systemat-
ically move from one gender to the other, and
from singular to plural.
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2.12-2.14 Observation and
activation: Verb aller

Exercise 2.13 can be used as a review of sub-
ject pronouns, concentrating this time on the
verb. Repeat all or part of exercise 2.13 in
class. For additional practice, you may also
reverse this exercise using a game-show for-
mat. You supply the students with a state-
ment / answer (“Mireille va bien™), and they
formulate the corresponding question (“Com-
ment va Mireille?”).

2.24 Activation: Dialogue between
Mireille and Hubert

The dialogue should be assigned as home-
work. Tell students they will be expected to
play-act it in class. In class, take Mireille’s
role yourself, with students saying Hubert’s
part. Then divide the class into two groups,
with one group playing Mireille’s role and the
other responding with Hubert’s lines. Finally,
have individual students perform Mireille and
Hubert’s exchange.

2.28 Cross-examining the text

As an exercise for building vocabulary and
acquiring structures, the Text work-up (mise
en ceuvre) asks students to respond in terms
of the language of the text itself. By contrast,
Cross-examining the text (mise en question)
asks students to think about the story in a
more reflective or interpretive way, and in-
vites more open-ended responses. You may
want to ask your students to formulate an-
swers to items in the mise en question in prep-
aration for a class discussion, or as an
exercise in writing.

O sont les étudiants et le professeur?

Qu’est-ce que le professeur parle?

O est-ce qu'on parle frangais?

Qui sont Colette, Hubert, Ousmane,

Marc, Catherine?

5. Pourquoi est-ce que Mireille dit “Bon
appétit” a Marc et Catherine?

6. Qui est-ce qui dit “Mademoiselle”™ a

Mireille?

Qui est-ce qui dit “vous” a Mireille?

Qui est-ce qui dit “tu” a Mireille?

A qui est-ce que Mireille dit “vous™?

10. A qui est-ce que Mireille dit “tu™

11. Qui est Fido?

12. Qu’est-ce que c’est qu'un toutou?

Al ol e
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2.29, 2.30 Role-playing and
reinvention of the story

Have your students prepare versions of 2.30,
working in pairs or groups on their own.
Then ask them to perform them in class. The
variations you get from group to group will
show students just how many alternatives are
possible with recombination of this kind, as
well as provide a great deal of fun.

In-class use of video

Note: The comments that follow are sugges-
tions for ways in which selected video seg-
ments might be used in class. They are by no
means exhaustive. The numbers given for the
approximate location of various segments re-
fer to minutes and seconds after the first
frame of the WGBH-Boston logo appears on
the screen. (See chapter 4.)

» If you have access to video equipment in
the classroom, you may want to replay
Mireille’s various encounters, first asking
students to repeat what each of her ac-
quaintances says. Then replay each seg-



ment, muting the sound when the charac-
ter responds. Students can then be asked
to supply the words of the second charac-
ter as he or she says them. Or use the
pause control to freeze the dialogue before
the second character responds. The stu-
dents then try to predict what the respon-
dent will say, followed by confirmation

as you release the pause button. Finally,
you can divide the class into groups and
have them act out these dialogues. The en-
counters are located as follows: Mme Rosa
2:15, Colette and her friends 2:35, Hubert
3:30, Ousmane 4:10, Marc et Catherine
4:30, the old professor 4:55, Tante
Georgette 5:20.

After students have completed 2.9-2.11 in
the workbook, you might review third
person subject pronouns by asking stu-
dents to describe what is going on in each
vignette in the development on manger
that begins at 9:35: il mange, elle mange,

ils mangent, or elles mangent. Play the se-
quence with the sound off, pausing as nec-
essary to allow students to find the correct
expression.

Review pressé / pas pressé 12:10, mal-

ade / pas malade 14:10, and ¢a va / ¢a

ne va pas 17:20 in the same way, playing
each segment with the sound off and ask-
ing students to describe what they see
using the appropriate expression.

Students may be asked to repeat the series
of bonjours beginning at 15:25. Where
there is an exchange of greetings, ask pairs
of students to play roles. This affords ex-
cellent practice in imitating the speech and
intonation patterns of different native
speakers.

Students may be asked to take parts and
imitate the short exchange of “Salut! Ca
va?” between an older man and a younger
man at |8:20. Play the dialogue once,
then rewind and replay, pausing after each
utterance or each exchange to allow stu-
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dents to repeat. Finally, ask pairs of stu-
dents to perform the entire dialogue
without the support of the video. As in the
conversation between Mireille and Hubert
at 24:00, students should be urged to
mimic—to impersonate—the characters
they see as closely as possible.

At 25:00 there is a useful illustration of an
extremely important point in French syl-
labication: the predominance of syllables
that end in a vowel sound. The expres-
sions comment vas-tu? and comment allez-
vous? appear syllable by syllable on a blue
background, with x’s and o’s marking the
consonant and vowel sounds. This is illus-
trated in section 2.6 of the workbook, but
it can be demonstrated even more dramat-
ically on video, because the sounds, writ-
ten letters, and consonant-vowel signs
appear simultaneously. Play the segment
syllable by syllable, using the pause con-
trol to stop between syllables. Be sure to
point out that the syllable patterns can
cross word boundaries: co/mmen/t
a/llez-/vous?

AUDIO STIMULI FOR LESSON 2
2.2 Aural comprehension

Phase 1

Bon appétit!

Bonjour, Mademoiselle.
Elle est malade.

Elle va a la fac.

1l est pressé.

Il n'est pas pressé.
Merci!

NoWVw s WM

Phase 2
A=1B=4,C=5D=7,E=2,F = 3;
G=6
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2.3 Aural comprehension

p—

Bonjour! Vous allez bien?

Au revoir. Je vais au restau-U. Je vais
manger.

Salut. Comment ¢a va?

Bon appétit.

Je vais a la fac. Je suis pressé. Salut.
Ou allez-vous?

Comment va Mireille?

Bonjour, Mireille!

Tu vas bien?

10. Eh, vous deux! Ou allez-vous
comme ¢a?

N
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2.4 Oral production

1.

Ousmane: Ca va?

Mireille: Ouli, ¢a va.

2.

Mireille: Ca va?

Mme Rosa: Ca va.

3.

Mireille: Véronique, salut! Comment vas-tu?

Véronique: Ca va, merci.

4.

Le professeur: Tiens, bonjour, Mademoiselle
Belleau. Comment allez-vous?

Mireille: Je vais bien, merci.

5.

Mireille: Tiens, Hubert, salut! Ca va?

Hubert: Pas mal.

2.5 Aural comprehension and oral
production

1.

Colette: Mireille! Bonjour! Ou est-ce que tu
vas?

Mireille: Je vais a la fac.

Question: Ot va Mireille? Ou est-ce qu’elle
va?

2.

Mireille: Bonjour, Ousmane! Tu vas bien?

Ousmane: Oui, ouli, je vais bien, merci.

Question: Est-ce qu’Ousmane va bien?

3.

Mireille: Ot vous allez, comme ¢a?

Marc et Catherine: Nous allons au restau-U.

Question: Ot vont Marc et Catherine? Ou
est-ce qu'ils vont?

4,

Mireille: O est-ce que tu vas?

Ousmane: Je vais a la bibli.

Question: On est-ce qu'il va?

5.

Prof: Comment allez-vous?

Mireille: Je vais bien, merci.

Question: Est-ce que Mireille va bien?

2.17 Activation: Dictation

1.

—Bonjour. Ca va?

—Ca va!

2.

—Tiens! Bonjour! Comment
allez-vous?

—]Je vais bien, merci,

3.

Nous allons apprendre le frangais.

2.18 Activation: Dictation

B.

1.

Le vieux professeur: Tiens, bonjour Mlle
Belleau! Comment allez-vous?

Mireille: Je vais bien, merci.

Le mime: Elle va bien!

2. ‘

Hubert: Tu vas 3 la fac?

Mireille: Oui, je vais 2 la fac.

3.

Hubert: Bonjour, Monsieur le professeur.
Vous allez a la fac?



Le vieux professeur: Euh, ouli, oui, je vais 2 la
fac. Et vous, vous allez 2 la fac?

4.

Hubert: Vous allez a la fac?

Mireille et Ousmane: Oui, nous allons 4 la fac.

Le mime: 1ls vont i la fac!

2.21 Activation: Aller/étre

1.

—Comment allez-vous?

—Oh, je ne vais pas trop bien. Je suis
fatiguée.

2.

—QCa ne va pas?

—Non, ¢a ne va pas fort. Je suis malade.

—~Comment va Hubert?

—Pas trop bien. 1l est fatigué.

3.

—a ne va pas bien?

—Non, je suis malade.

4.

—Ou vas-tu? Tu vas a la fac?

—Oui, excuse-moi, je suis pressée. Au revoir!

2.23 Activation: Aural
comprehension; negation

Elle n'est pas pressée!

Il n’a pas d’accent du tout.
Elle est malade.

Elle n’est pas la.

Nous allons 2 la fac.

Moi, je ne vais pas a la fac.
Je ne sais pas.

Elle est la.

Tu es pressée!

Ce n'est pas Mireille.

C'est Ousmane.

12. 1l vaala bibli.

I va travailler.

Il n’est pas fatigué.
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2.17 Self-testing exercise: Uses
of the verb aller

Comment allez-vous?

Ou vas-tu?

Gava?

Ca ne va pas? Tu es malade?
Vous allez bien?

Ou est-ce que vous allez?

IS o
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2.29 Role-playing and reinvention
of the story

Example 1

X: Tiens, bonjour Y! Comment ¢a va?

Y: Ca va merci! Ol vas-tu? Tu vas a la fac?

X: Non, je ne vais pas a la fac. . . .

Y: Tu vas a la bibli?

X: Non, je ne vais pas a la bibli. . . .

Y: Tu vas au restau-U?

X: Non, je ne vais pas au restau-U. . . .
Excuse-moi, je suis fatiguée. Salut!

Y: Au revoir. . . .

Example 2

X: Tiens, Fido! Bonjour, comment vas-tu?

F: Ouah, ouah!

X: Ca va, oui? Tu vas bien?

F: Quah, ouah, ouah.

X: Moi, aussi, ¢a va, merci! Tu vas 2 la fac?

F: Ouah, ouah!

X: Ah non? Tu ne vas pas 2 la fac?

F: Ouah, ouah!

X: Ou est-ce que tu vas alors? Tu vas a la
bibli?

F: Quah, ouah!

X: Ah non? Bon, excuse-moi, je suis
pressé(e). Au revoir.

F: Ouah, ouah!
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AUDIO STIMULI FOR SUMMARY 3. Je vais bien, merci. Au revoir,
QUIZ 2 Mademoiselle.
4. Tiens, Mireille! Salut!
I 5. Ca va?
1. Nous allons au restau-U. 6. Bonjour, ma petite Mireille.
2. Je vais a la bibliotheque. 7. Ca ne va pas fort.
3. 1l est malade. 8. Non, je ne suis pas malade, mais je suis
4. —Ca va? fatiguée. Au revoir, ma petite Mireille.
—Non, ¢a ne va pas. 9. Tiens, c’est Mireille!
5. 1l est pressé. 10. Oui, nous allons bien. Et toi?

i
1. Bonjour, Mademoiselle. Comment vas-tu?
2. Comment allez-vous?
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PROFILE OF THE LESSON
Functional-notional content

+ Story-telling; futurity; reacting to others’
expressions of feelings; expressing inten-
tions; agreeing and disagreeing; reporting
facts; offering choices; describing people

* Processing information: asking for help

* Influencing others: persuading

Checklist of structures

* Questions with est-ce que, qu’est-ce que,
qui est-ce qui, and pourquoi est-ce que
(3.4,3.5)

* Phonetics: rhythmic groups; tonic stress;
the consonant /1/; vowel sounds of il
and elle; introduction to liaison (3.6—
3.12)

*» Singular and plural of definite and indefi-
nite articles (3.13-3.22)

¢ Masculine and feminine forms in
-ais / aise, -ain / aine, and -ien / ienne
(3.23-3.26)

* Infinitives of verbs ending in -re, -er,

-ir, and -oir (3.27, 3.28)
* The immediate future (3.29-3.34)

Corpus for recognition in context

When they have completed this lesson, stu-
dents should be able to recognize in context
the words, expressions, and structures con-
tained in the text, mise en ceuvre, références,
and exercises of this lesson and the previous
lesson, in particular in the following semantic
fields:

Telling stories
Looking ahead

Objectives for oral production

By the time they have completed the lesson,
students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v/):

Je

Brief answers to questions about the text
when the essence of the answer is con-
tained in the question or when the rele-
vant section of the text has just been
quoted

Indefinite and definite articles with fa-
miliar singular and plural nouns
Masculine and feminine forms of familiar
adjectives and nouns in -gis / dise,

-ain / aine, and -ien / ienne

The immediate future of familiar verbs in
the third person singular and the first
and third persons plural

IN-CLASS ACTIVITIES

Mise en train

(Before class starts, greet students already
present and those who are arriving.)

1.

Bonjour Mademoiselle /
Madame / Monsieur. Ca va?
Comment allez-vous?
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After soliciting a response to the question,
“Comment allez-vous?” or “Ca va?” from one
student, ask a second student: “X va bien?” or
“X est malade?”

2. (About a student who is absent): X est
malade (en retard)?

3. Vous allez &tre le professeur? Vous allez
apprendre litalien (I’'espagnol, le
japonais, etc.) ici?

4. O allez-vous maintenant? Vous allez 2 la

bibli (manger, au restau-U)? (“Non” by

itself is an acceptable answer here.)

Vous étes pressé(e)? Vous étes fatigué(e)?

Qu’est-ce que nous allons apprendre?

Qu’est-ce que nous allons faire?

(To a latecomer): Vous étes en retard!

© N oW

3.1 Text work-up

1. Qu'est-ce que nous allons inventer?
(Nous allons inventer) une histoire,

2. Pourquoi est-ce que nous allons

inventer une histoire?
(Parce que) ga va étre utile (pour
apprendre le francais).

3. Qui est-ce qui va inventer I'histoire?
Nous, (vous et moi, nous allons
inventer I'histoire ensemble).

4. Ca va étre l'histoire de qui?

(Ca va étre T'histoire) de deux jeunes
gens.

5. Ga va étre 'histoire de deux jeunes

filles?
Non, (¢a va étre) (I'histoire) d'un
jeune homme et d’une jeune fille.

6. Qu’est-ce que le jeune homme va étre?
(I (le jeune homme) (va étre)
américain.

7. Etla jeune fille, est-ce qu’elle va étre

américaine?
Non, elle (la jeune fille) va étre
frangaise.

8. Pourquoi est-ce que la jeune fille va étre
frangaise?
Parce que ¢a va &tre utile pour
apprendre le frangais.
9. Qu’est-ce que les jeunes gens vont
avoir?
(Ils vont avoir) beaucoup d’amis.

10. Qu’est-ce que nous allons inventer?
(Nous allons inventer) des aventures,
des voyages.

11. Qu’est-ce que nous allons discuter

ensemble?
(Nous allons discuter) tout ¢a
(ensemble).
12. Qu'est-ce que ¢a va étre?
(Ga va étre) un jeu.

13. Comment est-ce que le jeu va étre?

(Le jeu va étre) amusant et utile.

3.4, 3.5 Observation and activation:
Interrogation; four types
of questions

The purpose of this exercise is to teach stu-
dents to recognize the four different types of
questions. Using items from the mise en geuvre
of lessons 2 and 3, try presenting questions
that contrast the different types. For instance:
“Est-ce que Mireille va a la fac? Qui est-ce qui
va 2 la fac? Ou est-ce que Mireille va?
Pourquoi est-ce que Mireille va 2 la fac?”
Although the aim of this section is recogni-
tion, you might also create a short exercise
where students begin to formulate as well as
respond to questions of the four types. Use
the blackboard to present the four interroga-
tive cues: est-ce que, qu’est-ce que, qui est-ce
qui, pourquoi est-ce que. Then take a few sen-
tences from the text, such as “Mireille va 2 la
fac,” designate an interrogative cue such as
est-ce que and have a student formulate a
question to be answered by another student.




3.8-3.10 Observation and
activation: Pronunciation
of il / elle

As a reinforcement of the distinction between
il and elle, try a series of simple exchanges
with the students, as follows: You ask
“Mireille est malade?” Students respond “Oui,
elle est malade,” and so on.

3.13 Observation: Definite and
indefinite articles

Point to your (younger) students as examples
of un jeune homme or une jeune fille. Compare
their status with the status of characters in
the story: “Jennifer est une jeune fille?” Stu-
dent: “—Oui!” “Est-ce que Jennifer est la
jeune fille de I'histoire?” “—Non!” “Mireille
est une jeune fille?” “—Oui!” “Est-ce que
Mireille est la jeune fille de I'histoire?”
“—QOuil”

3.14-3.16 Observation and
activation: Indefinite
articles un, une

You can review nationalities through ex-
changes like the following: Teacher: “Nous
allons choisir un Frangais pour l'histoire?”
Student: “Moi, je préfére une Frangaise / un
Anglais / une Anglaise,” etc.

3.17, 3.18 Observation and
activation: Definite
articles le, Ia, I’

You can have students produce the articles le
and la by asking, “Qui est-ce qui va étre
frangais?” Student: “—La jeune fille de
I’histoire.” Qui est-ce qui va étre américain?”
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“—Le jeune homme de I'histoire.” Substitute
anglais / anglaise, japonais / japonaise,
norvégien / norvégienne, etc.: “Qui est-ce qui
va peut-étre étre anglais?”

3.29-3.34 Observation and
activation: Infinitives;
the immediate future

You might begin your review of the immedi-
ate future by reintroducing examples pre-
sented in lesson 2: “Elle va apprendre
I'italien.” Review uses in the text: “Nous
allons inventer une histoire,” “Qu’est-ce que
le jeune homme va étre? Et la jeune fille?” “Ils
vont avoir beaucoup d’amis.” Point out the
constant presence of forms of aller with var-
ious infinitives such as proposer, discuter,
choisir, travailler. Be sure students notice that
the form of the infinitive does not change.

Brainstorm with the class as a whole or in
small groups and find as many answers as
possible to the questions “Qu’est-ce que nous
allons faire? Qu’est-ce que X va faire? Qu’est-
ce que vous allez faire?”

3.41 Cross-examining the text

The mise en question can be used as a basis for
classroom discussion, or for practice in
writing.

1. Qu’est-ce que c’est que Pierre et le Loup?

2. Qulest-ce que c’est que Le Petit Chaperon
rouge?

3. Pourquoi est-ce que nous allons
apprendre le frangais?

4. Lajeune fille de I'histoire ne va pas étre
italienne ou américaine. Elle va étre
francaise. Pourquoi est-ce qu’elle va étre
francaise?
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In-class use of video

Note: The numbers given for the approxi-
mate location of various video segments refer
to minutes and seconds after the first frame of
the WGBH-Boston logo appears on the
screen, (See chapter 4.)

» Using the section of the teleplay which
features greetings by various foreigners be-
ginning at 4:55, have the students re-
spond to the professor’s questions: “Est-ce
que le jeune homme / la jeune fille va &tre
italien / italienne?” etc., pausing for stu-
dents’ responses (“Non, il / elle ne va pas
etre italien / italienne”) before releasing to
hear the correct answer.

 The development on c’est utile / ce n’est
pas utile 22:55 can be reviewed in class.
Pause for students to answer after the
teacher shows each item or it appears on
screen, then release to hear confirmation.

* To review the immediate future with aller
+ infinitive, replay the series of examples
beginning at 24:30, then repeat them with
the audio off, asking students to answer.
The immediate future lends itself partic-
ularly well to predicting: you may want to
replay appropriate segments of the teleplay
for lesson 2, using the pause control to
produce a freeze frame at the beginning of
each segment. Then ask, “Qu’est-ce
qu'il / elle va faire?” Answers: “Elle va
rencontrer Ousmane,” “Il va aller 2 la
bibliothéque,” and so forth.

AUDIO STIMULI FOR LESSON 3
3.2 Aural comprehension
Phase 1

1. C'est un homme, un monsieur,
2. Clest une femme, une dame.

Ca, c’est des jeunes filles.
C’est un petit gargon.
C’est une petite fille.
Ca, C’est des jeunes gens.

oW

Phase 2

Le monsieur, 13, c’est Monsieur Courtois.
La dame, c’est sa femme.

Le petit gargon, je ne sais pas qui c’est.
Ces jeunes gens sont étudiants.

La petite fille, 12, c’est Marie-Laure.

Ces jeunes filles, je les connais.
KeylA2B3F4C5E6D
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3.3 Oral production

(Nous allons apprendre) le frangais.

Nous allons inventer une histoire.

Ca va étre T'histoire de deux jeunes gens.

La jeune fille va étre frangaise.

La jeune fille va &tre frangaise parce que

¢a va utile pour apprendre le frangais.

6. Nous allons choisir des amis pour les
jeunes gens.

7. Ga va étre un jeu.

Ca va 8tre amusant et utile.
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3.5 Activation: Aural
comprehension; four types
of questions

1. Qu’est-ce que nous allons inventer?

2. Qui est-ce qui va inventer une histoire?

3. Pourquoi est-ce que nous allons
inventer une histoire?

4. Est-ce que ¢a va étre un jeu?

5. Qu’est-ce que le professeur va proposer?

6. Qui est-ce qui va discuter I'histoire?

7. Pourquoi est-ce que nous allons

discuter I'histoire?
8. Est-ce que les jeunes gens vont avoir
des amis?



9. Qui est-ce qui va choisir les amis?
10. Est-ce que le jeu va étre amusant?
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12. Ils vont se rencontrer dans un aéroport,
d’accord?

3.9 Activation: Aural
discrimination of i/ / elle

1. Elle va bien.

2. Il vabien.

3. IHlvaalafac.

4. Elle va a la bibli.

5. Elle mange.

6. Il mange.

7. 1l écoute.

8. Elle écoute.

9. Elle est malade.
10. 1l est malade.
11. Elle est malade.
12. Elle est professeur.
13. 1l est professeur.
14. 1l parle francais.
15. Elle parle francais.
16. 1l parle italien.

3.16 Activation: Aural
discrimination of un / une

1. Nous allons proposer un jeu.

2. Vous allez inventer une histoire.

Je vais choisir un Frangais pour

Ihistoire.

Moi, je préfere une Frangaise.

Ca va &tre une étudiante.

Elle va avoir un ami suédois.

Ga va étre un roman d’amour.

11 faut donner une famille aux jeunes

gens.

9. La jeune fille va avoir une meére, bien

sfir!

10. Est-ce qu'elle va avoir un pére?

11. Maintenant, il faut donner un prénom
aux jeunes gens.
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3.18 Activation: Aural
discrimination of le / Ia

Nous allons apprendre le frangais.
Le professeur va proposer un jeu.
Le jeu va étre amusant.
Nous allons choisir la nationalité des
jeunes gens,
Le jeune homme va étre américain.
La jeune fille va étre frangaise.
Nous allons imaginer la rencontre des
jeunes gens.
8. O vont-ils se rencontrer? Dans la rue
peut-étre.
9. Ou bien ils vont se rencontrer dans le
jardin du Luxembourg.
10.  Peut-étre devant la fontaine Médicis.
11. Ou alors devant le Sénat.
12.  Ou peut-étre en haut de la Tour Eiffel.

Bl o

N oW

3.21 Activation: Dictation

" Jean-Luc: Ousmane, un ami, Annick, une

amie, Sophie, Philippe, des amis.

3.28 Activation: Dictation;
infinitives

Vous savez ce que nous allons faire?

Nous allons apprendre le frangais.

Vous allez comprendre le frangais.

(Ca va étre amusant.

Nous allons inventer une histoire.

Vous allez parler frangais.

Vous allez discuter I'histoire avec moi.

Tout va aller trés bien, vous allez voir!

Vous allez voir!

Vous allez savoir le frangais.

Vous allez avoir des amis frangais. Ca va étre
trés bien.
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Nous allons choisir les jeunes gens de
I'histoire ensemble,
Vous allez choisir les jeunes gens avec moi.

3.33 Activation: Dictation;
immediate future and present

1.

Marie-Laure: Bonjour, Tante Georgette. O tu
vas?

Tante Georgette: Je vais promener Fido.

2.

Tante Georgette: Moi, ¢a ne va pas fort. Je suis
fatiguée.

Mireille: J’espére que ¢a va aller mieux.

3.

Marie-Laure: J’espére que c’est des chocolats!

Mireille: C'est des chocolats! J'espére que tu
vas m’en donner!

Marie-Laure: Je ne sais pas. .
voir! . . .

Mireille: Eh, ga suffit! Tu ne vas pas les
manger tous!

Marie-Laure: Pourquoi pas!

Mireille: Parce que tu vas étre malade.

4.

Mireille: Tiens, choisis!

Marie-Laure: Je ne sais pas. . . . Je ne sais pas
lequel choisir!

Mireille: Tu vas choisir, oui?

. . Faut

3.34 Activation: Immediate future

Qu’est-ce que nous allons apprendre?
Qui est-ce qui va proposer I'histoire?

Ca va étre I'histoire de qui?

Qu’est-ce que nous allons choisir pour
les deux jeunes gens?

Qu’est-ce qu’ils vont avoir?

Qu’est-ce que nous allons inventer?

7. O est-ce que les jeunes gens vont aller?

W

o w

3.35 Activation: Dictation

1.

Mireille: Ca t'amuse?

Marie-Laure: Oui, c’est amusant!

Mireille: Elle est complétement folle!

2.

Marie-Laure: Je vais te raconter une histoire.

3.36 Activation: Dictation

Mireille: Mais qu’est-ce que tu vas encore
inventer?

Marie-Laure: Un téléphone. Tiens, essaie.
All3!

Mireille: Bonjour.

Marie-Laure: Ca va?

Mireille: Ga va bien. Et vous?

Marie-Laure: 1l est pas mal, hein?

Mireille: Oui, il est bien.

3.38 Self-testing exercise: Questions

Pourquoi est-ce que nous allons répéter?

Qu’est-ce que nous allons apprendre?

Qui est-ce qui va répéter?

Est-ce que nous allons apprendre le

frangais?

Qui est-ce qui va apprendre le frangais?

6. Pourquoi est-ce que nous allons
apprendre le frangais?

7. Est-ce que nous allons répéter?

8. (ava étre utile?

BN

b

AUDIO STIMULI FOR SUMMARY
QuUIZ 3

I

1. Qu’est-ce que nous allons inventer?

2. Pourquoi est-ce que nous allons inventer
une histoire?



3. Est-ce que ca va &tre I'histoire de deux
jeunes filles?

4. Pourquoi est-ce que la jeune fille de
Uhistoire va étre [rangaise?

5. Qu'est-ce que nous allons discuter
ensemble?

6. Est-ce que ¢a va élre un jeu?

7. Est-ce que I'histoire va étre utile pour
apprendre le frangais?

8. Qui est-ce qui va inventer l'histoire?

1.

1. Elle est antillaise.
2. 1l est italien.

3. 1l est africain.

4. Elle est norvégienne.

5. T est anglais.

LESSON 3
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Lesson Genese 11

PROFILE OF THE LESSON
Functional-notional content

* Giving and receiving feedback: expressing
choices and preferences; decisive and in-
decisive responses (4.10, 4.11)

* Processing information: going through
customs; getting from the airport to Paris;
information about lodgings for foreign stu-
dents in Paris

¢ Socializing; meeting people

Checklist of structures

¢+ Phonetics: the vowels in le, la, and les;
nasal vowels; non-pronunciation of final
consonants (4.4-4.9)

+ Masculine and feminine gender (4.12)

» Agreement in gender and number (4.13-
4.15, 4.29, 4.30)

* Elision and ligison (4.16-4.21)

* Masculine and feminine of words ending
in -ais, -ain, and -ien (extension), and in
-0is (4.23-4.28)

* Verbs in -er, present indicative (4.32-4.35)

* FEtre, present indicative (4.36-4.41)

* Telling stories; fictions; genres
¢ Nationalities
* Arriving at the airport

Objectives for oral production

By the time they have completed the lesson,
students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

» References to two or three kinds of
novels and movies
* Decisive and indecisive responses to
questions
Ve Expressions of like and dislike; re-
sponses to questions of preference
(*Vous aimez . . . ?” “—OQui, j'adore ¢a”)
/* Agreement in gender and number
* Masculine and feminine forms of se-
lected adjectives in -ais / -aise, -ois /
-oise, -ain / -aine, and -ien / -ienne
/+ Forms of the present indicative of parler
and other -er verbs
/* Forms of the present indicative of étre

Corpus for recognition in context

When they have completed this lesson, stu-
dents should be able to recognize in context
the words, expressions, and structures con-
tained in the text, mise en ceuvre, références,
and exercises of this lesson and previous les-
sons, in particular in the following semantic
fields:

IN-CLASS ACTIVITIES
Mise en train

1. Bonjour Madame (Mademoiselle,
Monsieur, Joanna, Annie, Anthony, etc.).
(Ca va? Comment allez-vous? Vous allez
bien? Vous &étes malade?



2. Qu'est-ce que vous étes? Vous étes
américain(e)? Qui est-ce qui n’est pas
américain ici? Qui est-ce qui est brésilien
(colombien, portoricain, etc.) ici?

3. Vous avez des amis? Est-ce que vous avez
des amis japonais (danois, anglais,
norvégiens, etc.)?

4. Vous avez un chien? Cest un chien
américain (danois, écossais francais, etc.)?

5. 1l s’appelle Fido? Comment est-ce qu'il
s'appelle? Est-ce qu'il parle anglais
(frangais)?

4.1 Text work-up

1. Nous allons inventer une histoire avec
deux jeunes gens, des aventures, des
voyages. . . . Qu’est-ce que ¢a va étre?

(Ca va &tre) un (véritable) roman (un
roman en collaboration, un roman

collectif).

2. Est-ce que I'étudiant aime les romans?
Oui . . . enfin . .. (il aime les
romans).

3. Est-ce que I'étudiant aime les romans

d’amour?
Non, il déteste ¢a (les romans
d’amour).

4. Qu’est-ce que I'étudiant déteste?
(1l déteste) les romans d’amour.
5. Est-ce que 'étudiant aime les romans
d’anticipation?
Non, il n’aime pas ¢a (les romans
d’anticipation).
6. Qu’est-ce que I'étudiant préféere?
(1l préfere) les romans policiers.
7. Est-ce que I'étudiante aime les romans?
Non, elle n’aime pas les romans.
8. Qulest-ce que I'étudiante préfere?
(Elle préfére) le cinéma.
9. Létudiante n'aime pas les comédies.
Qu’est-ce qu'elle préfére?
(Elle préfere) les tragédies, les
drames. . . .

10.

11.

12,

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.
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Qu’est-ce que I’étudiante adore?

(Elle adore) les histoires de crime.
Est-ce qu’on va avoir un crime dans
I'histoire?

Peut-étre . . . (on va . . . peut-étre

. . . avoir un crime dans l'histoire).
Ot est-ce que le jeune homme arrive?

(1l arrive) en France.

O est-ce qu'il est?
(11 est) a I'aéroport.
Qu’est-ce qu’il passe?

(11 passe) la police.

Ot est-ce qu'il va apres la police?

(11 va) a la douane.

Avec qui est-ce qu’il est?

(1 est) avec deux autres jeunes gens.
Est-ce que les jeunes gens américains
parlent anglais?

Oui, bien sar! (. . . puisqu'ils sont

américains!)

Est-ce que le deuxiéme jeune homme
est américain aussi?

Non, il est brésilien.

Ou le Brésilien va-t-il?

(Il va) a la Cité Universitaire. A la

maison brésilienne.

Ou les Suédois vont-ils, a la Cité
Universitaire, en général?

(1ls vont) a la maison suédoise.
Et les Danois?

A la maison danoise.

Et les Japonais?
A la maison japonaise.
Et les Cambodgiens?
A la maison cambodgienne.
Et les Cubains, ot vont-ils?
A la maison cubaine,
Et les Américains?

A la maison américaine,
Est-ce que le jeune homme américain va
a la maison américaine?

Non, il ne va pas a la Cité.
Ot est-ce qu’il va?

(1l va) au Quartier Latin.
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4.10,4.11 Observation and
activation: Decision
and indecision

Consider using names of nationalities and
countries to test decisive exclamations:
“Est-ce que les jeunes gens frangais parlent
francais?” and so [orth. Also, use sentences
indicating preference, such as “Est-ce que tu
préferes les comédies musicales?”

4.18,4.19 Observation and
activation: Liaison

You may want briefly to draw students’ atten-
tion to the fact that there are circumstances in
which all French speakers automatically make
a ligison (nous /z/allons, vous /z/aimez, for ex-
ample), and others in which liaison is op-
tional (liaison facultative). They should be
aware, for instance, that on the video and au-
dio programs they may hear one speaker say
je suis /z/étudiant and another say je suifs] étu-
diant, and that both are correct.

4.23-4.27 Observation and
activation: Masculine
and feminine

Using exchanges such as “Est-ce que la jeune
fille va étre américaine?” “—Non, mais le
jeune homme va &tre américain,” invite stu-
dents to replace masculine forms with femi-
nine forms and vice versa.

4.29, 4.30 Observation and
activation: Singular
and plural

In an exchange exercise similar to the one
above, have students replace singular with
plural and plural with singular: “Le jeune

homme va étre américain?” “—Oui, les
jeunes gens vont étre américains!”

4.32-4.35 Observation and
activation: Conjugation
of -er verbs in the
present indicative

Transpose a number of sentences taken from
the text from the immediate future to the pres-
ent indicative.

“Aujourd’hui nous allons continuer I'histoire.”
“Nous continuons l'histoire.”

“Robert va arriver a 'aéroport.”

“Robert arrive a I'aéroport.”

“Le douanier va inspecter les bagages.”

“Le douanier inspecte les bagages.”

4.36-4.41 Observation and
activation: Present
indicative of the
verb étre

You may want to review adjectives in lesson 2
and adjectives for nationalities when present-
ing the conjugation of étre. Review the verb
parler: “Bien sQr que je parle anglais, puisque
je suis américain.” Use elements of 4.40 when
presenting 4.36. To reinforce the conjugation
of -er verbs and the verb étre, ask questions
such as “Vous étes américain?” or “Vous
parlez anglais?” directly to the students. After
each response, have the student address the
same question to one or more classmates,
asking, “Vous croyez que X est américaine?
Demandez a X si elle est américaine / si

elle parle anglais.”

4.46 Cross-examining the text

The Mise en question may be used as a basis
for class discussions, or for practice in
writing.



1. Nous allons inventer une histoire.
D’accord! Mais qu’est-ce que ¢a va &tre?
Quel genre est-ce que vous allez choisir?
Qu’est-ce que vous préférez?

2. Quand on arrive en France, a I'aéroport,
qu’est-ce qu’on fait?

3. Ou vont les étudiants, 2 Paris?

4. Vous étes 2 'aéroport Charles de Gaulle.
Qu'est-ce que vous pouvez prendre pour
aller a Paris?

5. Sile bus cotate 50F et le taxi 200F,
qu’est-ce que vous allez choisir?

LESSON 4 : 49

pour les (étudiants)
, une maison

”

pourles__ etc.

¢ The development on nouns with un and

une 22:00 is good practice for recognition
of masculine and feminine words. Allow
students to hear each noun on the voice-
over, then pause and ask them to identify
it as masculine or feminine. Release for
confirmation by the on-camera students.

In-class use of video

» Toward the end of the teleplay 5:30,
the three travelers at the airport ask each
other various questions: “Clest vrai que tu
es brésilien?”, etc. Play the segment, then
repeat, pausing after each question to so-
licit several possible answers to each
question.

+ Students can be asked to identify various
kinds of romans as they are presented be-
ginning at 8:00. Play the entire sequence
once for review. Then replay each item,
pausing just after students have heard the
voice-over, “Et ¢a, qu’est-ce que cest?” Af-
ter their answers, release for confirmation.

* Review the development on arriver / partir
at 16:30, then repeat beginning at 17:00,
pausing for students’ responses.

* The long list of houses to be found at the
Cité Universitaire 20:10 is excellent mate-
rial for a review of masculine and feminine
forms of adjectives and nouns of nation-
ality. Most of the illustrations show the
name of the country on the fagade of the
house (Maison du Brésil, Maison de
Tunisie, etc.). Show the segment with the
audio off. Students should be asked to say
the correct forms for each house in the
continuing description: “A la Cité
Universitaire, il y a une maison

AUDIO STIMULI FOR LESSON 4

4.2 Aural comprehension

Phase I

1. Cava étre un roman d’amour.

2. Cava étre un roman d’aventure.

3. (a va étre un roman policier.

4. (Gava &tre un roman de science-fiction.
5. Le jeune homme est américain.

6. Le jeune homme arrive a I'aéroport.

7. 1l passe la douane.

8. 1l va prendre un taxi.

Phase 2
A=2B=6,C=8,D=1,E=5F=7,
G=4H=3

4.3 Oral production

1.

Le professeur: Vous aimez les romans?

L’étudiant: Oui . . . enfin . . . ¢a dépend.

2.

Le professeur: J’adore les histoires de crime.

L’étudiant: Moi aussi!

3.

Le professeur: Vous aimez les romans
d’amour?

L’étudiant: Ah, non, je déteste ca!
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4.,

Le douanier: Vous étes frangais, tous les trois?

L’Américain: Non, nous sommes américains.

5.

Le douanier: Vous parlez anglais?

L’Américain: Bien sqr! . . . puisque nous
sommes américains!

4.11 Activation: Aural
comprehension;
decision [ indecision

13. le voyage
14, lefilm

15. la comédie
16. la maison
17. lejeu

18. ladame
19. la victime
20. le crime

4.15 Activation: Dictation; articles

and gender of nouns

1. —Est-ce que vous allez apprendre le 1. la maison
japonais? 2. un douanier
—Peut-étre . . . faut voir. . . . 3. une histoire

2. —Les romans d’amour, vous aimez ¢a? 4. un crime
—Oh, non! Je déteste ¢a! 5. lejeu

3. —Ft les romans policiers, vous aimez les 6. une aventure
romans policiers? 7. un éléphant
—Oh oui, j'adore ga! 8. une dame

4, —Est-ce qu’on va avoir un crime dans 9. un aéroport
I’histoire? 10. une maison
—Je ne sais pas . . . cadépend. . . . 11. un chien

5. —Vous aimez le cinéma? 12. le film
—Bien sar! 13. le cinéma

14. une victime
15. la police
4.14 Activation: Aural 16. un étudiant
comprehension; gender 17. une érudiante
of nouns 18. le voyage
19. le roman
1. un jeune homme 20. la comédie
2. une jeune fille
3. une histoire
4. un monsieur 4.22 Activation: Dictation
5. un roman
6. une aventure Mireille: Qu’est-ce que tu préferes, le chou a
7. une maison la créme ou l'éclair?
8. un chien Marie-Laure: L'éclair. J’adore les éclairs.
9. un éléphant

10. une tragédie

11. lecinéma

12. lafaculté




4.25 Activation: Aural

._.
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comprehension;
masculine [ feminine

Il est américain.
Elle est cubaine.
Elle est africaine.

Il est canadien.

Il est cambodgien.
Elle est hollandaise.
11 est japonais.

Il est danois.

Elle est chinoise.
Elle est suédoise.

4.27 Activation: Dictation;

© N W

masculine /| feminine

Elle est américaine.
1l est américain.

1l est africain.

Elle est cubaine.
Elle est mexicaine.
11 est mexicain.
Elle est cambodgienne.
Il est cambodgien.
Elle est italienne.

1l est canadien.
Elle est brésilienne.
1l est brésilien.

4.30 Activation: Dictation;

ARl o

singular | plural

La jeune fille va étre frangaise.

Les jeunes filles vont étre frangaises.

L’histoire va étre amusante.

Les histoires vont &tre amusantes.

Le Brésilien va a la Cité.
Les Brésiliens vont 3 la Cité.

LESSON 4 : 5l

7. L’Américain ne va pas a la Cité.
8. Les Américains ne vont pas 2 la Cité.

4.39 Activation: Dictation; present
indicative of étre

L.

Mireille: Eh, ¢a suffit! Tu ne vas pas les
manger tous!

Marie-Laure: Et pourquoi pas?

Mireille: Parce que tu vas étre malade.

2.

Mme Belleau: Qu'est-ce qu'il y a?

Marie-Laure: Je suis malade.

4.42 Activation: Dictation

—Vous aimez les romans?
—Ben, comme ci, comme ¢a. . . .

4.44 Self-testing exercise: Gender
of nouns; il / elle, un / une,
masculine / feminine adjectives

Il est étudiant.

Elle est canadienne.
C’est une maison.

I est espagnol.

C'est une Espagnole.
Il est japonais.

C'est un Espagnol.
C’est un Cubain.
Elle est suédoise.
C’est un Arabe.

O X No U R W N

—
e
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AUDIO STIMULI FOR SUMMARY
QUIZ 4y

I

1. Nous allons inventer une histoire avec
deux jeunes gens, des aventures, des
voyages. . . . Qu'est-ce que ¢a va étre?

2. O est-ce que le Brésilien va?

3. Qu’est-ce que les jeunes gens passent?

4. Deux jeunes gens sont américains. Est-ce
que le deuxiéme jeune homme est
américain aussi?

5. On est-ce que le Brésilien va?

.
Dans histoire, les jeunes filles vont étre
amusantes.



Lesson Familles

PROFILE OF THE LESSON
Functional-notional content

+ Necessity: il faut (5.23)
¢ Naming

* Describing families

* Outlining facts

* Age(5.14,5.15)

Checklist of structures

* Phonetics: /1/ (5.4, 5.5)

* Pronunciation of six, dix, cing, huit, sept,
vingt, neuf (5.9-5.11)

* Avoir, present indicative (5.12, 5.13, 5.16)

* Avoir and expressions of age (5.14, 5.15)

* Cardinal and ordinal numbers 1-29
(5.6-5.8,5.17)

* Imperative of -er verbs (5.18-5.22)

* 1l faut + infinitive (5.23-5.26)

* Negation; ne . : . pas (5.27-5.29)

* Un, une, des; pas de (5.31, 5.32)

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/* Numbers from 1 to 29 (Students should
be able to recognize all numbers from 1
to 29, but should not be expected to
produce them all. They will learn to use
them progressively over the next few
lessons.)

/e Descriptions of family relationships

/* References to age

v+ First person of avoir in the present indic-
ative, with some extension to other per-
sons of the singular

Ve Imperative of common -er verbs (écouter,
parler, continuer, aller)

/e I faut and infinitives in high-frequency
expressions

Ve Ne... pas in simple negative utterances

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises of this lesson and previous lessons, in
particular in the following semantic fields:

* Names
* Kinship
¢ Numbers 1-29

IN-CLASS ACTIVITIES
Mise en train

1. (To a student carrying a book—math,
history, psychology, etc.): Quest-ce que
vous lisez? C’est une comédie (un roman,
etc.)? C'est amusant?

2. (To astudent carrying a novel by X): Et
vous, qu’est-ce que vous lisez? Vous
aimez X?

3. (To a student carrying the French in Ac-
tion textbook): Qu’est-ce que vous lisez?
C’est une comédie? Une tragédie?

53
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4. Est-ce que vous aimez les romans
d’amour (d’aventure, d’anticipation), les
romans policiers, les comédies, les
histoires de crime?

Review nationalities by using proper names.
Start with the author(s) mentioned in the pre-
ceding discussion. Extend to students’ names
if you have students of different nationalities.

5.1 Text work-up

1. Qu'est-ce qu’il faut donner aux jeunes
gens?
(11 faut donner) un prénom (aux
jeunes gens).
2. Pourquoi?
Parce que tout le monde a un
prénom.
3. Pourquoi est-ce qu'’il faut donner un
prénom frangais 2 la jeune fille?
(11 faut donner un prénom francais a
la jeune fille) parce qu’elle est
frangaise.
4. Robert, c’est un prénom frangais ou
américain?
Cest (un prénom) 2 la fois francais et
américain.
5. Est-ce que la famille de Mireille est
riche ou pauvre?
Elle n'est pas pauvre, mais elle n’est
pas riche non plus.
6. Ou est-ce que le pére de Mireille
travaille?
(11 travaille) chez Renault.
7. Et sa mere, ou travaille-t-elle?
(Elle travaille) au Ministére de la
Santé.
8. Combien de sceurs Mireille a-t-elle?
(Elle a) deux (sceurs).
9. Quel dge a Marie-Laure?
Elle a dix ans.

10. Est-ce que les parents de Robert sont
pauvres ou riches?

(11s sont) assez riches.

11. Est-ce que Robert a des fréres ou des
sceurs?

Non, il est fils unique. (Il n’a pas de
freres et il n’a pas de sceurs non
plus.)

12. Est-ce que les parents de Robert sont
mariés?

Non, ils sont divorcés.

13.  Pourquoi est-ce que nous n’allons pas
parler des complexes de Robert
aujourd’hui?

(Parce que) nous n’avons pas le
temps!

14,  Alors, quand est-ce que nous allons
parler des complexes de Robert?

Une autre fois.

5.9=-5.11 Observation and
activation: Pronunciation
of numbers

Review the pronunciation of six, dix, cing,
huit, sept, vingt, and neuf. Use the names of
nationalities to review pronunciation of num-
bers: “Robert passe la douane avec huit
Japonais et sept Danois.”

5.12-5.16 Observation and
activation: Verb avoir,
present; matters of age

The presentation of the verb avoir allows the
students to speak of themselves, their fami-
lies, their age, and their financial situation.
Start by asking younger students about their
siblings and older students about their chil-
dren (or vice versa). Then the ages of the
brothers and sisters. Introduce the expression
fille unique: “Mireille n’est pas fille unique, elle



a deux sceurs.” Have younger students tell
their own age, or guess one another’s ages.

Exercise 5.13 will allow you to review na-
tionalities. Use world personalities: “Est-ce
que le Colonel Khadafy a un prénom? Clest
quoi son prénom? Cest un prénom frangais?”
Or choose a famous family (the English royal
family, for example). And don’t forget to dis-
cuss the names of students in the class.

Finally, have the students break off into
pairs to conduct interviews with each other:
“Tu as des fréres? Tu aimes le cinéma? Tu
aimes les films japonais?”, etc. Each will inter-
rogate the other for a minute or so. As a reca-
pitulation exercise, you might have one or
two students present a portrait of his or her
partner to the class. Class members may in-
tervene to ask questions.

5.17 Activation: Numbers

Make sure students perceive and can repro-
duce the distinction in pronunciation be-
tween ils sont / elles sont and ils ont / elles ont.

5.18-5.22 Observation and
activation: Imperative

Review instances of the imperative from pre-
vious lessons, “Inventons une histoire,”
“Espérons que ¢a va étre amusant,”
“Continuons l'invention de lhistoire,”
“Voyons!”, “Commengons par le jeune
homme,” “Allez-y!” “Passez.” Use the exercise
instructions; “Notez,” “Ecoutez,” “Répondez.”
Prepare exercises in which you transform an
immediate future form to-an imperative.
“Nous allons discuter tout ¢a
ensemble”—"Discutons tout ¢a ensemble.”
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5.23~-5.25 Observation and
activation: Necessity;
il faut + infinitive

Il faut + infinitive can be introduced by pre-
senting a series of imperatives and asking stu-
dents to replace them by il faut + infinitive.
“Donnons un prénom aux jeunes gens.
Pourquoi?” “—Parce qu'’il faut donner un
prénom aux jeunes gens.” Do the same for
other -er verbs.

5.27-5.32 Observation and
activation: Negation;
ne. .. pas;negative of
un, une, des

Review negative expressions in lesson 2:
“Ousmane est pressé,” “—II n’est pas pressé.”
“Comment ¢a va?” “—Ca ne va pas fort.”
“Est-ce que les parents de Mireille sont
pauvres?” “—Non, ils ne sont pas pauvres.”
Ask questions about marital status. Describe
the families of Mireille and Robert. Formulate
questions that necessitate a categorical re-
sponse: “Est-ce que Robert a des fréres?”
“—Non, il n’a pas de fréres.” “Est-ce que
Mireille a un frére?” “—Non, elle n’a pas de
frére.” Ask students about their own families,
focusing on brothers, sisters, children, boys,
girls, etc. Don’t overlook such questions as
“Vous avez un chien?” “Vous avez des
complexes?”

5.40 Cross-examining the text

1. Donnez des prénoms frangais, des
prénoms de filles et des prénoms de
gargons.

2. Pourquoi est-ce que le professeur choisit
Mireille comme prénom pour la jeune
fille de ['histoire?
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3. Pourquoi est-ce qu’il choisit Robert pour
le jeune homme?

4. Pourquoi est-ce que la famille de Mireille
est aisée?

5. Pourquoi est-ce que Marie-Laure n’est
pas mariée?

6. Pourquoi est-ce que Robert va peut-étre
avoir des complexes?

In=class use of video

* The development on enfants / filles /
garcons beginning at 21:05 is useful for
review of this vocabulary and for practice
in pronouncing the numbers 1-10. Play
the segment where Mireille’s and Robert’s
families are contrasted, followed by the
two vignettes in which one character asks
another if he or she has children (these
may be used for repetition, prediction,
and role-playing). Then turn off the audio
and ask students to count the filles and
enfants in the still images that follow.

* For a review of numbers, ask students to
identify the face numbers of the playing
cards at 23:05, complete Marie-Laure’s
count of sheep at 23:25 (play the audio
for “26, 27,” then cut it and ask students
to continue to the end of the segment),
and read the house numbers at 23:35
(pause after each number appears on the
screen, then release for the teacher’s voice-
over confirmation).

* At 24:20, the sequence on des fréres,
des sceurs, pas de fréres, pas de sceurs may
be played through once, then replayed
with the audio off; students will identify
the presence or absence of siblings in each
image.

+ At 25:10, students may be asked to re-
peat, then predict the responses of Cécile,
Jean-Denis, and Marie-Laure to the on-

camera teacher’s questions about being
married.

Topic for writing practice

Make it clear, in assigning this composition,
that students are expected to draw on the vo-
cabulary and structures of lessons 2-5, and
to model what they write on sentences en-
countered in these lessons. The composition
should be limited to fifty words.

Pour votre roman collectif, vous allez
choisir une jeune fille mexicaine et un jeune
homme suédois. Décrivez les familles des
deux jeunes gens.

AUDIO STIMULI FOR LESSON 5
5.2 Aural comprehension

Phase 1

1. 1l faut donner une famille a la jeune fille.
Ca, cest la famille de Mireille.

2. Mireille va avoir un pére. Voila le pére de
Mireille.

3. Mireille va avoir une mere aussi, bien
sr. Ga, cest la mére de Mireille.

4. Mireille a deux sceurs: une sceur plus
agée et une sceur plus jeune.

5. Robert n’a pas de fréres, et il n’a pas de
sceurs non plus. Il est fils unique.

Phase 2

A. Lajeune fille va avoir une famille.

B. Mireille a deux sceurs. Une sceur plus
agée, Cécile, et une sceur plus jeune,
Marie-Laure.

C. Mireille a un pére. Ca, c’est le pére de
Mireille.

D. Mireille a une mére, c’est évident! La
voila! Voila la mere de Mireille.



E. Robert est fils unique. 1l n’a pas de
fréres, et il n’a pas de sceurs non plus.
Key: A = 1:B=4,C=2,D=3E=5

5.3 Aural comprehension and oral
production

1. 1l faut donner un prénom aux jeunes
gens.

Qu’est-ce qu'il faut donner aux jeunes
gens?

2. Parce que tout le monde a un prénom!
Pourquoi est-ce qu'il faut donner un
prénom aux jeunes gens?

3. Lla famille de Mireille n’est pas pauvre;
mais elle n’est pas riche non plus. Cest
une famille aisée.

Est-ce que la famille de Mireille est
riche ou pauvre?

4. Le pere de Mireille travaille chez Renault.
O est-ce que le pere de Mireille
travaille?

5. Sa mére travaille au Ministere de la Santé.
Et sa mére, ol travaille-t-elle?

6. Robert n’a pas de sceurs. 1l n’a pas de

fréres non plus. 1l est fils unique.
Est-ce que Robert a des fréres ou des
sceurs?

7. Les parents de Robert sont divorcés.
Est-ce que les parents de Robert sont
mariés?

5.8 Activation: Aural
comprehension; numbering
from | to 29

A6 H. 16 0.15
B.11 128 P. 23
C.25 J7 Q10
D.13 K. 20 R 4
E.21 L8 59
F.2 M. 22 T.26
G.12 N.5 U3
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5.28 Activation: Aural
comprehension; ne . . . pas

1. 1 travaille.
2. Il n’aime pas qa.
3. Ilest ingénieur.
4, Mais il n'est pas chez Renault.
5. Il n'est pas riche.
6. 1l est plutdt pauvre.
7. Pourtant il a une jolie maison.
8. Vous parlez bien francais!
9. Oui, mais ce n'est pas facile!
10. Mes parents sont japonais!
11. Mais vous avez des amis frangais!
12. Ca ne va pas fort!
13. Je n’ai pas de chance.
14. Je n’ai pas de sceur.
15. Je vois, vous avez des complexes.
16. Parlons de vos complexes!
17. Nous n’avons pas le temps!

5.30 Activation: Dictation

Mme Belleau: Marie-Laure, tu travailles?
Marie-Laure, tu ne travailles pas! Allez,
travaille! 1] faut travailler, ma puce. Allez!

5.33 Activation: Dictation

Le professeur: Vous &tes mariés, tous les deux?
Cécile: Oui, nous sommes mariés.

Le professeur: Et toi, tu es mariée?
Marie-Laure: Non, je ne suis pas mariée.

5.36 Self-testing exercise:
Numbering

Monsieur et Madame Lemercier ont 5 enfants.
Michele a 22 ans, Pierre a 17 ans, Sylviea 13
ans, Marie-Odile a 11 ans, et Jean-Claude a 3
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ans. lls habitent 6, boulevard Murat, Paris
16éme,

AUDIO STIMULI FOR SUMMARY
QUIZ 5

I

1. Au Ministére de la Santé.
2. Non, il est fils unique.

3. Elle a dix ans.

4. Parce que tout le monde a un prénom.
5. Non, ils ont de ’argent.

1.

1-3.—Quel age as-tu?
—Jai dix-huit ans.

4-7.—Vous avez des enfants?
—Oui, nous avons deux fils et trois
filles.

8-10. J'habite 23, rue d’Alésia, Paris 14¢me.
J'ai quatre enfants.



Lecon Portraits I

PROFILE OF THE LESSON
Functional-notional content

 Describing physical traits and personality

» Making choices and expressing
preferences

» Comparing and contrasting

Checklist of structures

* Phonetics: /y/ (6.4-6.6)

e Avoir air (6.7-6.10)

» Masculine and feminine forms ending in
-t/ -te,-d/ -de, -s / -sse, -x / -sse,
-g / -gue, -f / -ve, -n / -ne (6.11-6.13)

+ Identical masculine and feminine forms
6.14)

* Avoir with parts of the body (6.17)

* Invariable masculine and feminine forms
(6.18)

* Faire, present indicative (6.23)

o Aimer le sport / faire du sport (6.21, 6.24,
6.25)

* Du, dela, de I’, pas de, pas d’ (6.22)

* Interrogation with est-ce que (6.26—6.28)

+ Numbers 20-69 (6.29, 6.30)

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises of this lesson and previous lessons, in
particular in the following semantic fields:

* Physical traits and personality types
* Sports
* Numbers 1-69

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/o

Masculine forms of adjectives and nouns

in-t/-te,-d/ -de, -s / -sse, -x / -sse,

-g / -gue, -f / -ve, -n / -ne when the femi-
nine form is known or encountered in
contexl

Two or three utterances describing a
young woman

Faire, third person singular, with some
extension to the other persons of the
singular

The names of five or six sports

Pas de (pas d’) as negative of du, de

la, de I’

Yes or no questions formed from
statements '
Numbers from 1 to 29; most numbers
from 30 to 69

IN-CLASS ACTIVITIES

Mise en train

Est-ce que vous avez des fréres, des
sceurs? Combien? Quel 4ge ont-ils? Est-
ce qu'ils sont plus dgés (plus jeunes,
mariés, divorcés)?

Est-ce que vous avez des enfants (des
filles, des garcons)? Combien? Quel age
ont-ils?

Est-ce que vous avez des chiens? Com-
bien? Plus jeunes (plus dgés) que vous?

59
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4. Est-ce que vous aimez les enfants ou est-
ce que vous préférez les chiens?

5. Voyons, combien d'étudiants y a-t-il dans
la classe? Combien d’étudiantes?

6.1 Mise en ceuvre

1. Qu'est-ce que nous allons faire
aujourd’hui?
(Aujourd’hui, nous allons faire) le
portrait de Mireille.
2. Est-ce que Mireille va &tre grande ou
petite? ’
(Elle va étre) plutét petite.

3. Est-ce qu’elle a I'air robuste ou fragile?
(Elle a Iair) fragile.

4. Elle est malade?

Non, elle n’est pas malade.

5. Est-ce qu’elle est en trés bonne santé?
Oui, sa santé est excellente / elle
est en trés bonne santé.

6. Est-ce qu'elle fait du sport?

Oui, elle est trés sportive.
7. Est-ce qu’elle est mince ou un peu
forte?
(Elle est) mince.

8. Est-ce qu'elle a le cou épais et court?
Non, elle a le cou long et mince.

0. Est-ce qu'elle a la taille épaisse?
Non, elle a la taille fine.

10. Est-ce qu'elle a les doigts courts et
épais?
Non, elle a les doigts longs et fins.
11. Est-ce qu'elle a les jambes courtes et
épaisses?
Non, elle a les jambes longues et
fines.
12. Est-ce qu'elle a le visage carré?
Non, elle a le visage ovale.
13. Est-ce qu'elle est blonde ou brune?
(Elle est) blonde.
14. Est-ce qu'elle a les cheveux longs ou
courts?
(Elle a les cheveux) longs.

15. Est-ce qu’elle a les yeux bleus ou noirs?
(Elle a les yeux) bleus.
16. Comment est-elle au moral?
(Au moral)) elle est vive et elle a
l'esprit rapide.
17. Est-ce qu’elle est moqueuse ou
indulgente?
(Elle est) moqueuse.
18. Est-ce qu’elle est méchante?
Non, elle n’est pas méchante du tout.
19. Est-ce qu’'elle a mauvais caractére?
Non, elle a trés bon caractére,

6.3 Production orale

The description of Mireille’s cousin is an ex-
cellent pretext for review of pairs of oppo-
sites. You might compare any other two
people with opposite physical traits—Laurel
and Hardy, Abbott and Costello, Jack Sprat
and Mrs. Sprat. Alternatively, you might de-
scribe Mireille and ask for a description of her
cousin. Compare students in the class.

6.7-6.9 Observation et activation:
Avolr PPair | étre

Contrast avoir l'air + adjective and étre

by stressing the difference between appear-
ance and reality: “Le professeur a I'air jeune
mais il n’est pas jeune” (or, “parce qu'il est
jeune”). “Le chien a I'air gentil mais en réalité
il est méchant.”

Repeat the examples you used in 6.7 but
substitute trés and the negation: Vous avez
I'air fatigué,” “—Oui, je suis trés fatigué(e)”;
“—Non, je ne suis pas fatigué(e) du tout.”




6.11=-6.15 Observation et
activation: Formes
masculines et feminines

You may wish to use magazine or newspaper
photos in class to illustrate the adjectives in
6.11. As an oral check, and to anticipate the
mise en scéne, give students a slip of paper
with the proper name of a well-known person
and ask them to describe that person.

6.26, 6.27 Observation et
activation:
Interrogation; est-ce que

Use the names of well-known sports figures
or members of the class to recapitulate the
constructions faire du sport / aimer le sport
and introduce the interrogative, “Est-ce que
Steffi Graf fait du karaté? Est-ce qu’elle aime
le karaté?” Expand this exercise to review étre
and avoir Uair with adjectives. Alternate with
declarative and interrogative forms of the
same sentence using rising intonation with
est-ce que.

6.29, 6.30 Observation et
activation: Numération;
20 A 69

The numbers from 20 to 69 can be used to
review “Quel age a-t-il (a-t-elle, avez-vous)?”
and so forth. You might devise a game to
guess the age of members of the class or of
various well-known figures,

In 6.30, review numbers by dividing the
class in two for an addition and subtraction
competition.
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6.35 Mise en question

1. On va inventer une histoire, choisir des
personnages, des prénoms. . . . Qui est-
ce qui décide tout ¢a?

2. A votre avis, quel 4ge peut avoir une
petite fille? Et une jeune fille?

3. Qulest-ce qu’'on fait au Ministeére de la
Santé? De quoi est-ce qu’on s’occupe au
Ministére de la Santé?

4. A votre avis, pourquoi est-ce que Mireille
est en bonne santé?

5. Le professeur décide que Mireille va étre
blonde. Un étudiant de la classe n'est pas
d’accord. Pourquoi est-ce qu'il n’est pas
content?

6. Pourquoi est-ce que Mireille va avoir
beaucoup d’amis?

6.37~-6.39 Mise en scéne et
réinvention de Phistoire

Consider extending the Mise en scéne by stag-
ing a guessing game. A group of students
chooses one of their classmates and describes
that person to the class. Or they may describe
the characters of the story without designat-
ing them. They should use only what they al-
ready know about Mireille’s and Robert’s
families (lesson 5): “1l est ingénieur” (M. Bel-
leau). “Elle est divorcée” (Mme Taylor). “Il va
peut-gtre avoir des complexes” (Robert).

In-class use of video

* For a review of the names of various
sports, the description of Mireille’s
prowess beginning at 3:30 is useful. Play
the sequence with the audio off and ask
students to name each sport. The recapitu-
lation at 19:30 also contains a review of
sports.
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* Students may be asked to identify various
physical attributes using the adjectives
épais, long, court, etc., at 11:00, various
eye colors at 15:45, and hair colors at
17:30. Play each segment through once,
then replay, pausing for students to iden-
tify what they see.

* At 20:00, a sequence of loto chips and
numbers on the screen over a blue back-
ground provide a thorough review of
numbers from 20 to 69. Play these seg-
ments with the audio off, asking students
to read the numbers as they appear.

Topics for writing practice

In assigning this composition, make sure stu-
dents know they are expected to draw on the
vocabulary and structures of lessons 2-6, and
to model what they write on sentences en-
countered in these lessons. The composition
should be about thirty words.

1. Vous cherchez la femme ou ’homme
idéal. Donnez une description de cette
personne.

2. Décrivez la personne que vous admirez le
plus.

AUDIO STIMULI FOR LESSON 6

6.12 Activation: Discrimination
auditive; masculin / féminin

Elle est forte.
1l est blond.
- Il n’est pas trés grand.
Elle est vive.
1l est vif.
Elle est plutét petite.
Elle est trés sportive.
1l n’est pas sportif du tout.

©® N RN

9. lest fort.
10. Elle est assez grande.

6.13 Activation: Discrimination
auditive; masculin |/ féminin

Elle a les cheveux longs.

Elle a la taille fine.

Elle a les doigts longs et fins.
Elle a l'esprit vif.

Elle a les cheveux blonds.

Elle a les jambes longues.

Elle n’a pas les doigts épais.
Elle n’a pas les jambes épaisses.

XN AW

6.16 Activation: Dictée

Oui, elle a 'esprit vif; elle est trés raisonnable,
elle est trés sociable. Un peu moqueuse, peut-
étre. . . . Mais elle n’est pas méchante du
tout.

6.32 Exercice-test: Numération

1. La meére de Mireille a 46 ans.
2. Son pére a 51 ans.

3. Sasceur Cécile a 23 ans.

4. Robert, lui, a 20 ans.

5. Sa mére a 44 ans.

6. Etson pére a 57 ans.

6.33 Exercice-test:
Masculin | féminin des adjectifs

Dominique est blonde.
Pascal est trés fin.

Claude est sportif?
Michelle est rousse.

Daniel est plutdt petit.
Pascale est grande.
Dominique est plutdt forte.

NOoO W RN e
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8. Michel n’est pas trés vif. .
9. Daniel est roux. A

Cette dame a quarante et un ans. Elle habite
16, rue de Seine, Paris 6éme. Elle a deux

chats et trois chiens.
AUDIO STIMULI FOR SUMMARY

QUIZ 6 B.
1. Trois et quatre font . . .
I 2. Sept et huit font . . .
1. Mireille est blonde. Elle a les cheveux 3. Deux et trois font . . .
longs. 4, Neuf et dix font . . .

2. Elle a les jambes longues et fines.
3. Elle n’a pas la taille épaisse!
4, Elle a les yeux bleus.
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Lecon Portraits II

PROFILE OF THE LESSON
Functional-notional content

* Describing people

* Making choices and expressing
preferences

* Comparing and contrasting; clarifying and
elaborating

* Asking questions

Checklist of structures

* Phonetics: distinction between é (e fermé)
and ¢ (e ouvert) (7.5-7.7)

*  Numbers from 70 to 100 (7.8-7.10)

* Masculine and feminine forms ending in
nasal and non-nasal vowels (review)
(7.11-7.13)

» Masculine and feminine forms with a con-
sonant sound in the feminine that is ab-
sent in the masculine (idiot / idiote,
blanc / blanche, etc.) (7.14)

* Feminine forms ending in -se (7.15)

« Masculine and feminine forms with identi-
cal pronunciation, different spelling
(bleu / bleue, etc.) (7.18)

* Interrogative forms: inversion; rise in
pitch; use of est-ce que (7.21-7.27)

* Interrogative forms; qu’est-ce que c’est?
and qui est-ce que c’est?; qu’est-ce que?
and qui est-ce qui? (7.28-7.32)

- Corpus for recognition in context

Words, expressions, and structures contained
in the mise en ceuvre, références, and exercises
of this lesson and previous lessons, in partic-
ular in the following semantic fields:

* Physical traits and personality types
* Sports
* Numbers from 70 to 100

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v/):

/* Numbers from 30 to 69, and most num-
bers from 70 to 100

/+ Names of some parts of the body

/¢ Three or four utterances describing a
young man

/* Masculine and feminine forms of nouns
and adjectives

v/ Questions using rise in pitch and est-
ce que; questions using inversion in set
phrases (quelle heure est-il?, comment
vas-tu?)

* Questions with qu’est-ce que c’est?, qui

est-ce que c’est?, qu’est-ce que?, and qui
est-ce qui?

IN-CLASS ACTIVITIES
Mise en train

1. Bonjour Madame / Mademoiselle /
Monsieur. Quel est votre prénom?

2. Clest un prénom américain / frangais /
italien / japonais?

3. FEst-ce que vous &tes frangais(e) /
brésilien(ne) / danois(e) / japonais(e)?



10.

11.
12.

13.

Et moi, est-ce que je suis frangais(e) /
américain(e)?

Quel est mon prénom? Vous savez? Est-
ce que j’ai un joli prénom?

Est-ce que c’est un prénom frangais
(américain / italien)?

Est-ce qu'il est facile a prononcer?
Est-ce que vous avez des fréres, des
sceurs? Combien?

Est-ce que votre frére / sceur travaille? Il
/ elle est riche?

Est-ce que vous étes marié(e) /
divorcé(e)?

Est-ce que vous avez des complexes?
Est-ce que vous parlez anglais / frangais
/ japonais / suédois?

Est-ce que vous aimez le cinéma (les
films italiens / japonais / frangais / les
films policiers / les comédies anglaises /
les westerns italiens)?

7.1 Mise en ceuvre

Qu’est-ce que nous allons faire

maintenant?

(Nous allons faire) le portrait du

jeune homme (de I’histoire).

Est-ce que Robert est un gargon fragile?
Non, c’est un gargon solide (robuste,
costaud).

Est-ce qu'il est gros? Est-ce qu'il a du

ventre?

Non, il n’est pas gros, il n’a pas de

ventre.

Combien mesure-t-il?

(I mesure) un metre 70, un metre

71
Combien pése-t-il?

(11 pese) (exactement) 70 kilos.
Est-ce que Mireille est plus grande que
lui?

Non, il est plus grand qu’elle. Elle est

moins grande que lui. Elle est plus

petite que lui.

10.

11.

12.

13.

14.

15.

16.

17.

18.
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Quels sports Robert fait-il?

(11 fait) du ski nautique, (du surfing,

du polo, du football [américain], du

basket, du volley, du hand, du
hockey, du patin 2 roulettes).
Est-ce qu'il est blond, chétain, ou roux?

1l est brun.

Est-ce qu'’il a les cheveux blancs ou gris?

(Non,) il a les cheveux noirs.

Est-ce qu'’il a les sourcils blonds?

Non, il a les sourcils noirs (et épais).
Est-ce qu’il a une moustache?

Non, il n’a pas de moustache.
Est-ce qu'il a une barbe?

Non, il n’a pas de barbe.

Est-ce qu’il a les yeux bleus ou noirs?

Il a les yeux marrons.

Est-ce qu'il est stupide?

Non, il a esprit vil.

Est-ce qu'il parle beaucoup, comme
Mireille?

Non, il parle moins que Mireille.
Est-ce qu'’il est aussi moqueur que
Mireille?

Non, il est moins moqueur que

Mireille.

Est-ce que Mireille et Robert se
ressemblent?

Non, (ils ne se ressemblent pas). Ils

sont (méme) assez différents.

Est-ce que Mireille va rencontrer
Robert?
Peut-étre . . . (tout est possible). (Le
‘hasard est si grand! . . )

7.4 Compréhension auditive et

production orale

The variations on the mise en ceuvre in 7.4 can
be used as a follow-up during a second or
third class meeting. Stress the contrasts petit /
grand, mince / gros, moqueur / indulgent.
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7.8=7.10 Observation et activation:
Numération; 70-100

Point out that beginning with sixty, the basic
name given to each number that is a multiple
of ten changes not every ten digits, as it had
from ten to sixty, but every twenty digits.
Asking students for their own ages and [or
the ages of members of their families involves
them personally and can be an enjoyable and
productive exercise.

For practice, write random numbers on the
blackboard, having students identify them as
rapidly as possible (16, 45, 23, 51, 78, etc.).
The video program for lesson 7 can also be
used for this purpose (see below).

7.11-7.20 Observation et
activation: Formes
masculines et féminines

Return to lesson 4 to review adjectives. Use
adjectives like américain, cubain, cambodgien
to review nasal / non-nasal vowels. Alternate
portraits of Mireille and Robert or any young
man and young woman. You might also have
one student play the role of a smart alec who
will contradict everything any student says:

Student A: Mireille va étre intelligente.
Student B: Mais non, elle ne va pas étre
intelligente. Elle va étre stupide.

Note the nouns in 7.19 whose feminine form
follows the pattern of the adjectives: patineur
/ patineuse, nageur / nageuse, etc. You can
combine these nouns with the adjectives
given as examples in 7.14, 7.15, 7.17, and
7.18 to reinforce students’ awareness of the
way forms change in the feminine. If improb-
able combinations result (for instance,
“Mireille est une patineuse indulgente”), make
sure students are aware of their comical
quality.

7.28-7.32 Observation et
activation: Qu’est-ce
que c’est? et qui est-ce
que c’est?

Students have already some familiarity with
Qu’est-ce que (see lesson 2, “Qu’est-ce qu’il
dit?”; lesson 4, “Qu’est-ce que I'étudiant dé-
teste?”; lesson 6, “Qu’est-ce que nous allons
faire aujourd’hui?”, etc.). Emphasize that, un-
like est-ce que or questions formed by inver-
sion, oui or non are not appropriate responses
to questions beginning with qu’est-ce que

and qui est-ce que. More information is
needed. You might ask questions like “Babar,
qu’est-ce que c’est?” “—C’est une histoire (un
éléphant).” “Singin’ in the Rain?” “—Une
comédie musicale.” “Les Misérables?” “—Un
roman” (ou “une comédie musicale™). Practice
using qui est-ce que c’est? by having students
point to classmates and ask who they are.
(After two or three turns you can encourage
fanciful answers: “C’est Mireille! C’est la mere
de Robert!”) Using 7.31 in the audio program
as a model, supply a response and ask your
students to formulate questions. Have them
pretend they don’t understand the question.
They can feign partial deafness, for example:
“Nous allons inventer une histoire!”
“—Qu'est-ce que nous allons inventer?”
“Robert va étre sportif.” “—Qu’est-ce que
Robert va étre?”

7.38 Mise en question

1. Est-ce que Robert est bien proportionné?
Est-ce qu'il pése trop pour sa taille?
‘Comparez son poids et sa taille. Combien
mesure-t-il? (Combien de centimétres
fait-il au-dessus de 1 métre?) Et combien
pese-t-il, en kilos? Comparez le nombre
de kilos et le nombre de centimétres
au-dessus d'un métre.

2. Robert fait du patin a roulettes. Mireille



aussi fait du patin (voyez la lecon 6,
section 3). Est-ce que c’est la méme
chose?

Vous pesez trop: vous avez du ventre, la
taille épaisse . . . . Qu’est-ce qu’il faut
faire?

1l est deux heures. Vous étes fatigué(e),
vous ne voulez pas travailler. Qu’est-ce
que vous allez faire?

Le professeur a décidé que Robert va étre
brun. Pourquoi est-ce que c’est
dommage?

Des sourcils blonds avec des cheveux
noirs, pourquoi est-ce que ga ne va pas?
A votre avis, est-ce que la jeune fille et

le jeune homme de ['histoire vont se
rencontrer? Vous étes sir(e) et certain(e)?
Pourquoi?

In-class use of video

Review numbers beginning at 10:30

by turning off the audio and having stu-
dents count Marie-Laure’s sheep, say the
figures they see on the screen, and read
the house numbers from sixty to ninety-
nine.

The development on indulgent provides an
excellent example of what to say in collo-
quial French when you're irritated, and
how to respond defensively. Play the scene
with Marie-Laure and Guillaume at 18:45,
then the scene between Marie-Laure and
Mireille at 19:00. Have students take
roles, carefully mimicking the characters’
intonation. Mireille: “Mais ¢a ne va pas! Tu
ne peux pas faire attention? Espéce d'id-
iote!” Marie-Laure: “Je ne I'ai pas fait
expres!”

The review of Mireille’s and Robert’s phys-
ical attributes and the on-camera students’
reactions at 25:00 can be used for rein-
vention. The on-carera teacher asks,
“Qu’est-ce que la jeune fille va étre?” An
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on-camera student responds, “Blonde.”
Another says, “Dommage.” “Pourquoi?”,
asks the teacher. “—Parce que je préfere
les brunes.” The tape can be stopped at
this point in each exchange, and you can
ask your students their own preferences:
“Et vous, qu’est-ce que vous préférez?”

Topics for writing practice

Students should write forty or fifty words.

L.

Décrivez un personnage historique
célebre (Napoléon, la reine Victoria,
Winston Churchill, Susan B. Anthony, etc.).
Décrivez votre professeur.

Vous préférez un autre jeune homme
pour lhistoire. Donnez sa description
physique. Quels sports est-ce qu'il
pratique? Comment est-il au moral?

AUDIO STIMULI FOR LESSON 7

7.2 Compréhension auditive

Phase 1

1. Ce monsieur a une moustache.

2. 1lale menton carré.

3. Ilest gros.

4. 1l est brun. 1l a les sourcils noirs.

5. 1l aune barbe, et les cheveux longs.

6. 1l ales cheveux courts. Il est costaud.

Phase 2

A. 1l n’a pas de barbe, mais il a une
moustache,

B. Il est costaud. 1l a les cheveux courts.

C. 1l a les cheveux noirs, et les sourcils
noirs et épais.

D. 1l a les cheveux longs et une barbe
épaisse.

E. 1lest gros.
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F. 1l ale menton carré.
Key:A=1,B=6,C=4,D =5,E = 3,
F=2

7.3 Production orale

1.

Le professeur: Nous allons faire le portrait de
Robert. C’est un gargon solide.

L’étudiant: Vous voulez dire qu'il est gros?

2.

Le professeur: Est-ce qu'il va étre blond, roux,
chatain, ou brun?

L’étudiante: 11 va étre blond!

3.

Le professeur: Non, non, Robert va étre brun.

L’étudiante: Dommage!

4.

Le professeur: Robert a les cheveux noirs.

L’étudiant: Moi, je préfére les cheveux blancs
... ou gris,

5.

Le professeur: Vous préférez Robert avec ou
sans moustache?

L’étudiante: Sans moustache.

6.

Le professeur: Est-ce que Robert va avoir une
barbe? Une barbe ou pas de barbe? Qu'est-
ce que vous préférez?

L’étudiante: Pas de barbe.

6. Robert est moins moqueur que Mireille.
Il est plus indulgent.

7. Ensomme, ils ne se ressemblent pas
beaucoup. Ils sont méme assez différents.

7.4 Compréhension auditive et
production orale

1. Aujourd’hui, nous allons faire le portrait
du jeune homme de I'histoire, Robert.

2. Clest un garcon solide, robuste, costaud;
mais il n’est pas gros du tout.

3. Il mesure Im 70, Im 71. Il est plus
grand que Mireille, Elle fait 1m 63, 1m
64, pas plus.

4. Robert est brun. 1l a les cheveux noirs.

5. Robert ne va pas avoir de barbe.

7.9 Activation: Compréhension
auditive; numération

1. Mireille: 18, rue de Vaugirard, Paris
6éme.
2. Sasceur Cécile: 33, rue des Cerisiers 2

Colombes.

3. Annette Brunet: 21, rue des Marronniers,
Paris 16éme.

4, Guillaume Belleau: 94, rue de Courcelles,
Paris 8éme.

5. Hubert de Pinot-Chambrun: 69, avenue
Victor Hugo, Paris 16éme.

6. Paulette Buisson: 82, bd Diderot, Paris
16éme.

7. Anatole Belleau: 71, avenue de Versailles
2 Boulogne.

7.10 Activation: Compréhension
auditive; numération

Mireille a 19 ans.

Cécile a 22 ans.
Marie-Laure a 10 ans.
Henri Pothier a 52 ans.
Frangois Belleau a 51 ans.
Armand Belleau a 69 ans.
Guillaume Belleau a 55 ans.
Adolphe Belleau a 93 ans.

® NOU W

7.12 Activation: Discrimination
auditive; voyelies nasales et
dénasalisées

1. Son pére est brésilien.
2. Sasceur est brune.
3. Les ours sont bruns.



Ce sont des Canadiens.

Je connais des Iraniennes.

Je connais deux Argentins.

Tu connais leur cousin?

C’est une indienne.

Alors, c’est leur cousine.

10. Elle est divine!

11. Tous les Parisiens sont en vacances.
12. Les Parisiennes ont du chic.

13. Les Bourguignonnes savent cuisiner.
14. Les Bourguignons sont vignerons.
15. Les Gascons parlent beaucoup.

16. Les bonnes travaillent trop.

O NOWT R

7.20 Activation: Dictée; formes
masculines et féminines,
singulier et pluriel

1. Robert a les épaules carrées. 1l a aussi le
menton carré.

2. Les parents de Robert sont divorcés. Sa
meére est remariée avec un Argentin. Son
pére n'est pas remarié.

3. L’Argentin a la moustache noire. Le pére
de Robert n'a pas de moustache, mais il a
les sourcils noirs, comme Robert.

4. Ce sont tous les deux des messieurs trés
distingués. Mireille aussi est trés
distinguée.

5. Mireille est jolie. Et elle a aussi un joli
prénom!

7.22 Activation: Discrimination
auditive; interrogation et
intonation

Vous avez des amis.

Vous avez des amis?

Nous allons apprendre le frangais.
Nous allons inventer une histoire?
Ca va étre utile.

(Ca va étre amusant.

Ca va étre un jeu?

N SR N e
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8. Clest qa.

9. (Clest Mireille?
10. Elle est blonde?
11. Elle a deux sceurs.
12. Elle n’a pas de freres?

7.29 Activation: Compréhension
auditive; Qu’est-ce que c’est et
qui est-ce (que c’est)

Qui est-ce que c’est?
Qui est-ce que cest?
Qu’est-ce que c’est?
Qui est-ce que c’est?
Qu’est-ce que c’est?
Qu’est-ce que C'est?
Qui est-ce que c’est?
Qu’est-ce que c’est?

@ NV RN

7.33 Activation: Dictée

Marie-Laure: 11 a air gentil.

Mireille: 11 est trés gentil. Et il est surtout trés
fort en ski et en tennis.

Marie-Laure: 11 n’a pas l'air trés sportif.

7.35 Exercice-test: Numération

24+48=172
11 +19 =30
57 + 4 =61
90 + 6 =96

el ol

7.37 Exercice-test: Interrogation

Le jeunne homme va étre gros?
Il est plus grand que Mireille?
Il est costaud.

Je préfere les cheveux blancs.
Clest entendu?

bl ol A o
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6. La jeune fille va rencontrer le jeune 3. Elle a les cheveux longs.
"homme? 4. Elle a les yeux bleus.
7. Gane va pas du tout. 5. Elle est moqueuse.
8. 1l faut lui laisser du temps?
9. Tu vas faire la sieste. .
10. Vous allez faire la sieste? 1. Cécile a vingt-deux ans. Elle habite 33, rue

des Cerisiers 2 Colombes.
2. Guillaume Belleau a cinquante-cing ans. 1l
habite 38, rue de Courcelles, Paris 8&me.

AUDIO STIMULI FOR SUMMARY
QuUIZ7

L
1. Mireille est une jeune fille frangaise.
2. Elle est blonde.



Lecon Généalogie

PROFILE OF THE LESSON
Functional-notional content

* Describing family relationships
* Recounting personal history

* Learning about others -

* Describing what has happened

Checklist of structures

¢ Phonetics: distinction between /y/ and /u/
(8.4,8.5)

* Numbers from 100 to 999,000,000 (8.6,
8.8,8.9)

* Dates (8.7)

» Partitives: le, la, I’, les versus du, de la,
de I’, des (8.10)

» Negation with partitive: pas de, pas d’
(8.12-8.15)

* Possessive adjectives: mon, ton, son, ma,
ta, sa, mes, tes, ses (8.16—8.23)

* Questions with c’est quoi?, qu’est-ce que
C’est?, C’est qui?, qui est-ce que c’est?, qui
est-ce? (8.24, 8.25)

Corpus for recognition in context

Words, expressions, and structures contained
in the mise en ceuvre, références, and exercises
of this lesson and previous lessons, in partic-
ular in the following semantic fields:

* Family relationships and history
* Physical traits and personality types

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v/):

/' Numbers from 70 to 100; many num-
bers between 100 and 2000
v+ Reading of dates, with some ability to
use personally significant dates
J* Ceest used to identify persons and
objects
* Dela, de I, du, des, and pas de
v+ First and third person singular posses-
sive adjectives used to identify family
members, with some extension to other
persons of the singular and plural
*  Qu’est-ce que C’est?, qui est-ce que C’est?

IN-CLASS ACTIVITIES
Mise en train

1. (Refer to some current event involving
X.) Vous avez vu . . . ? Qu'est-ce que
vous en pensez? Vous connaissez X?
Comment est-il / elle?

2. Combien mesure-t-il / elle? Et vous,
combien mesurez-vous?

3. Est-ce qu'il / elle est blond(e), chatain,
ou rod(x)(sse)? Et vous?

4. Est-ce qu'il / elle a les yeux bleus,
marron, ou noirs? Et vous?

5. Quel age a-t-il / elle? Vous ne savez pas?
Et vous, vous savez quel 4ge il / elle a?

71
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6. Vous croyez qu’il / elle fait du sport?
Quels sports est-ce qu'il / elle fait? Vous
ne savez pas? Qu’est-ce que vous croyez?
Et vous, quels sports faites-vous?

7. Et au moral? Comment est-il / elle au
moral? Et vous, comment étes-vous au
moral? '

8.1 Mise en ccuvre

1. Combien d’enfants ont Anatole et
Jeanne Belleau?
(1ls ont) 5 (enfants).
2. Combien de filles et combien de
gargons ont-ils?
(Ils ont) deux filles (Georgette et
Paulette) et trois gar¢ons (Frangois,
Armand, et Guillaume).
3. Est-ce que Mireille est la fille d’Anatole
Belleau?
Non, c’est sa petite-fille.
4. Est-ce que Mireille est la fille d'Adolphe
Belleau? ‘
Non, c’est son arriére-petite-fille.
5. Est-ce que Georges est le petit-fils
d’Armand?
Non, c’est son fils.
6. Qui est Louise Pothier, pour Mireille?
(Cest) sa grand-mere.
7. Et Edouard?
‘ (C’est) son arriere-grand-pére.
8. Qui sont Cécile et Marie-Laure?
(Ce sont) ses sceurs,
9. Qui est Sophie?
(C’est) sa cousine.
10. Qui est Philippe?
(C’est) son cousin.
11. Qui sont Henri et Juliette?
(Ce sont) son oncle et sa tante,
12.  Quelle est la situation de famille de la
grand-tante Amélie?
Elle est veuve.
13. Quand son mari est-il mort?

(11 est mort) a la guerre de 40.

14.

15.

16.

17.

18.

19.

20.

Est-ce que Tonton Guillaume est riche?
Qui, il a de la fortune.
Est-ce qu’il a des relations?
Oui, (il a) beaucoup (de relations).
Est-ce qu’il est marié?
Non (il n’est pas marié), il est
célibataire.
Est-ce qu'il aime les enfants?
QOui, il adore les enfants.
Qu’est-ce qu'il apporte toujours aux
enfants?
(11 apporte toujours) des chocolats et
des cadeaux (aux enfants).
Est-ce que Georgette aime les enfants?
Pourquoi? ,
Non, elle déteste les enfants (méme
ses neveux et ses niéces). Elle trouve
(tous) les enfants agagants et
fatigants.
Est-ce que Sophie est sympathique,
d’aprés Mireille?
Ouais . . . enfin . .
gentille . . ).

. (elle est

8.2, 8.3 Compréhension auditive et

production orale

The number of family relationships that can
be described from looking at Mireille’s family
tree is considerable. Ask students to choose
one member of the family and describe his or
her relationship with the others. Ask your
students to present their own arbre
généalogique. In exercise 8.2, describe each
pair of relationships from the perspectives of
both parties. Example: “Léon Pothier est le
grand-pere de Mireille. Qui est Mireille?”
“—La petite-fille de Léon Pothier.”




8.6-8.9 Observation et activation:
Numération: 100~
999 000 000

Learning the numbers included in this lesson
allows students to speak of the dates of his-
torical events, do simple mathematical opera-
tions, and give telephone numbers. Have
your students compute the birth dates of the
members of Mireille’s family from the text
and from Mireille’s family tree. Have them
give their own birth dates and those of mem-
bers of their families. Go over certain impor-
tant historical events (1066, 1492, 1789,
1814, 1864, 1870, 1914, 1929, and so forth)
in French and American history (see exercise
8.28). You might also bring in advertisements
from the financial pages of a French news-
paper to review numbers.

Asking students to give their telephone
numbers can be an immensely productive ex-
ercise in two ways. First, it is a useful way to
review two- and three-digit numbers. (Be sure
students understand that the French say
phone numbers in groups of two digits:
43.26.88.10.) Second, telephone numbers are
very personalized, and our way of saying
them is highly ingrained. The fact that the
French say them in another way puts stu-
dents up against the hard fact of cultural dif-
ference. Many will see the French system as
arbitrary and complicated. Never mind that
psychological studies on “chunking” show it’s
easier to remember digits in groups of two (or
three, 326-88-10) than singly (3-2-6-
8-8-1-0). Your point should be that Ameri-
cans and French simply don’t make sense of
reality in the same ways. Neither system is in-
trinsically better; they are just different.
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8.10-8.15 Observation et
activation: De /a, de I,
du, des

The partitive is often a little problematic for
American students since the construction is
so different from English usage. In general, in
French one rarely finds nouns that are not
modified with some kind of article. It is eas-
iest to present the construction first with the
abstract, unspecified notions to be found in
8.10. Students can learn the forms more eas-
ily and understand, for example, that Oncle
Guillaume has a certain unspecified, perhaps
considerable, but necessarily limited amount
of money.

With the expressions de la chance and du
courage you can devise interesting situations.
“Mireille a des amis. Elle a de la chance. Vous
avez du courage. Vous travaillez beaucoup.
Tonton Guillaume ne travaille pas parce qu'il
a de la fortune.” Stress the distinction be-
tween the partitive and the definite article
used in a generalization: “Le temps, c’est
I'argent.” To introduce the negative you
might compare “Tante Georgette n’a pas
d’argent, pas de fortune,” etc. with Tonton
Guillaume. Compare Mireille’s parents and
those of her cousins Georges and Sophie with
Tonton Guillaume and Tante Georgette:
“Henri Pothier a des enfants,” “Guillaume
Belleau n'a pas d’enfants.”

8.16-8.23 Observation et
activation: Possessifs

Exercise 8.14 can be used as a good transition
to 8.16-8.23. Use role playing, too: “Vous
étes Frangois Belleau: qui est Guillaume
Belleau?” “—C’est mon frére.” The third per-
son will give you far more variety in the num-
ber of relationships you can describe. Return
to Mireille’s family tree. If you have not done
so before, use the English royal family or in-
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dividual students’ own family trees to review
the possessive forms: “Vous &tes le prince
Charles: qui est la princesse Anne?” “—C’est
ma sceur.”

8.3 1 Mise en question

1. Pourquoi est-ce que Marie-Laure ne
vient pas tout de suite quand Mireille
l'appelle?

2. A votre avis—d’aprés vous—pourquoi
est-ce que I'oncle Guillaume ne travaille
pas?

3. A votre avis, pourquoi a-t-il beaucoup
de relations?

4. Pourquoi est-ce que Monsieur Belleau
trouve que son frere Guillaume est
extraordinaire?

5. Est-ce que vous pensez que Tante
Georgette arrive toujours avec des
chocolats ou des cadeaux pour les
enfants? Pourquoi, 2 votre avis?

6. A votre avis, comment est Tante
Georgette, réellement? Est-elle
méchante, désagréable, gentille?

7. Pourquoi est-ce que Mireille embéte
Marie-Laure?

8. Quand Mireille est-elle née? Et Hubert?

9. A votre avis, est-ce que Mireille aime
beaucoup sa cousine Sophie?

10. Comment Jean-Denis trouve-t-il
Sophie?

11. Dans 'album de Mireille, il y a une
photo (une carte postale, je crois) qui
représente la statue d’'un homme
préhistorique devant une caverne.

Qui est cet homme préhistorique?

12. A qui 'homme de Cro-Magnon
ressemble-t-il, d’aprés Marie-Laure?
Pourquoi?

13. L’homme de Cro-Magnon vivait avant
Jésus-Christ. A votre avis, combien
d’années avant? Mille ans? Dix mille
ans? Vingt mille ans? Cent mille ans?

14. A votre avis, est-ce que ’homme de
Cro-Magnon est vraiment I'ancétre de
Mireille?

8.33, 8.34 Mise en scéne et
réinvention de PPhistoire

These exercises will give you an opportunity
to review lessons 6 and 7 as well as 8. Each
student should come to class prepared to de-
scribe his or her own family (an excellent
topic for a composition). You may invent an-
other situation for 8.34: instead of imagining
that Mireille has amnesia, you might pretend
that she is assuming a new identity to work
under cover with Interpol.

In-class use of video

* Review possessive adjectives beginning at
13:00. Then at 15:00 play the brief reca-
pitulation on possessives, pausing after the
teacher’s voiceover questions (“Ca, c’est la
cousine de Mireille?”) to let your students
answer (“Oui, c’est sa cousine”), then
release for on-camera students’ confir-
mations. There is a more complete
recapitulation at 15:35 that may be used
in the same way.

* The three silent scenes 19:05 that illus-
trate Tonton Guillaume’s many relations
can be used to reconstruct a missing dia-
logue. Play the segments, pausing where
necessary, and ask students to imagine
each passerby’s greeting and Guillaume's
response.

* Students may be asked to repeat, then an-
ticipate the dialogue of two particularly
clear vignettes involving marriage and
children at 20:00.



Vignette 1. Woman: “Vous avez des enfants?”
Man: “Ah, non, non, non, je ne suis pas
marié, alors. . . .”

Vignette 2. Receptionist: “Vous avez des
enfants?” Woman: “Trois. Une grande fille et
deux gargons.”

* Students may be asked to repeat various
characters’ expressions of impatience with
agacer, agagant, fatiguer, fatigant, ennuyer,
embéter, and so forth, beginning at 21:05.

* Students’ performance on the role-playing
dialogue exercise may be checked at
25:05.

Topics for writing practice

Compositions should be limited to fifty
words.

1. Décrivez votre famille ou la famille d’une
personne célebre.
2. Décrivez la famille de Fido.

AUDIO STIMULI FOR LESSON 8

8.2 Compréhension auditive et
production orale

1. Léon Pothier est le frére de Mireille.
Léon Pothier est le grand-pére de
Mireille.

2. Madeleine Pothier est la mére de

Mireille.
Madeleine Pothier est la sceur de
Mireille.
3. Georges Belleau est le grand-pére de
Mireille.
Georges Belleau est le cousin de
Mireille.

4. Marie-Laure est la sceur de Mireille.
Marie-Laure est la cousine de
Mireille.
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5. Edouard Pothier est I'oncle de Mireille.
Edouard Pothier est I'arriére-grand-
pere de Mireille.

6. Frangois Belleau est le frére de

Madeleine Pothier.
Frangois Belleau est le mari de
Madeleine Pothier.
7. Madeleine Pothier est la femme de
Frangois Belleau.
Madeleine Pothier est la cousine de
Francois Belleau.
8. Georgette Belleau est la grand-mere de
Mireille.
Georgette Belleau est la tante de
Mireille.
9. Georgette Belleau est la mére de
Guillaume Belleau.
Georgette Belleau est la sceur de
Guillaume Belleau.

10. Mireille est la fille de Frangois Belleau.
Mireille est la cousine de Francgois
Belleau.

11. Mireille est la fille d’Anatole Belleau.
Mireille est la petite-fille d’Anatole
Belleau.

12.  Frangois Belleau est le cousin d’Anatole

Belleau.
Frangois Belleau est le fils d’Anatole
Belleau.

8.3 Compréhension auditive et
production orale

1. Mireille est la fille de Madeleine Belleau.
Qui est Madeleine Belleau?
2. Georges Belleau est le cousin de
Mireille.
Qui est Mireille?
3. Frangois Belleau est le fils d’Anatole
Belleau.
Qui est Anatole Belleau?
4. Madeleine Belleau est la mére de
Mireille.
Qui est Mireille?
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5. Frangois Belleau est le mari de
Madeleine Pothier.
Qui est Madeleine Pothier?
6. Mireille est la niece de Guillaume
Belleau.
Qui est Guillaume Belleau?
* 7. Georgette Belleau est la sceur de
Guillaume Belleau.
Qui est Guillaume Belleau?
8. Anatole Belleau est le pére de Frangois
Belleau.
Qui est Frangois Belleau?
9. Mireille est la niéce de Georgette
Belleau.
Qui est Georgette Belleau?
(C’est la tante de Mireille.)
10. Mireille est la fille de Frangois Belleau.
Qui est Frangois Belleau?
(C'est le pere de Mireille.)

8.8 Activation: Dictée

Mireille: 23 francs, 46, 69, 92, 115 francs.

8.26 Activation: Dictée

—Votre mari est mort?
—Ah, oui. Il est mort des suites de la guerre
de '14.

8.28 Exercice-test: Numération

Couronnement de Charlemagne: 800
Bataille de Bouvines: 1214

Edit de Nantes: 1598

Révocation de 'Edit de Nantes: 1685
Révolution frangaise: 1789

MW

8.4 Observation et discrimination
auditive: Prononciation;
tutu / toutou

Oh le beau tutu!

Oh le beau toutou!

Oui, c’est un joli toutou!
Clest un joli tutu.

Ot est mon toutou?

Ot est mon tutu?

Tu as vu mon toutou?

Ton toutou ne va pas bien.
Ton tutu ne te va pas.

Les tutus blancs sont mieux.
Je préfére les tutus blancs.
Je préfere les toutous blancs.

OO NUL B WD

—
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AUDIO STIMULI FOR SUMMARY
QuiIZ 8

I

1. Qui sont Frangois et Madeleine Belleau?
2. Qui est Marie-Laure?

3. Qui est Guillaume Belleau?

4. Qui est Georgette Belleau?

5. Qui est Sophie Pothier?

i".

1. Guillaume Belleau ne travaille pas. Il a de
la fortune et des loisirs. Georgette
Belleau n’a pas de fortune. Elle déteste
les enfants.

2. Dates historiques: La révolution de 1830.
L’appel du 18 juin 1940.
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PROFILE OF THE LESSON
Functional-notional content

* Socializing: sharing leisure activities; play-
ing games; giving instructions for game
playing; following instructions for game
playing and tasks; making excuses

* Disagreeing; ordering; issuing warnings;
arguing

*  Processing information: making decisions

* Influencing others: begging; persuading

Vacances en Bretagne 1

* Vacation activities
* Games and sports

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a J):

Checklist of structures

* Phonetics: /3/ versus /o/ (notre versus nos)
9.5,9.6)

* Present tense with Il y a . . . que, ¢a fait
... que (9.7)

-*  Possessive adjectives, plural forms: notre,
votre, leur, nos, vos, leurs (3.8-9.11)

* Ala, al’, au, aux to express destination,
location, and playing games (9.12-9.14,
9.17)

* Faire du sport versus jouer a un jeu (9.15,
9.16)

» Stressed pronouns: moi, toi, lui, elle, nous,
vous, eux, elles (9.18-9.20)

*  Quelqu’un, une personne, des personnes,
ne . . . personne (9.21-9.24)

*  Pleuvoir versus pleurer (9.25, 9.26)

* En with il reste (9.27, 9.28)

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises of this lesson and previous lessons, in
particular in the following semantic fields:

Present tense with Il y a . . . que, ¢a
fait . . . que

Further masculine and feminine forms
Stressed (disjunctive) pronouns in such
phrases as moi aussi

Descriptions involving more than the
mere enumeration of attributes
Possessive adjectives notre, nos, votre,
vos, with some extension to leur, leurs
Simple utterances about games and
sports, using faire (du sport) and jouer
(@ un jeu)

Faire, all persons of the present
indicative

Une personne, ne . . . personne

IN-CLASS ACTIVITIES

Mise en train

(To student X) Bonjour! (Pointing to
student Y, sitting next to X) Clest votre
frére / sceur? Non? Est-ce que vous avez
des fréres, des sceurs? Combien? Quel
age ont-ils?

Est-ce que vous avez des neveux ou des
niéces?
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Est-ce que vous avez des oncles ou des
tantes? Combien? Quel age ont-ils?
Est-ce que vous avez des cousins, des
cousines? Combien? Quel dge ont-ils?
Et des grands-parents, vous en avez?
Combien de grands-parents avez-vous?
Est-ce que vous avez une grand-meére?
Quel age ont vos grands-parents?

Et vous, quel 4ge avez-vous?

Est-ce que vous étes marié(e)? Est-ce
que vous avez des enfants? Combien?
Quel 4ge ont-ils?

Est-ce que vous aimez les enfants?
Est-ce que vous travaillez beaucoup?
Est-ce que vous avez des loisirs?
Combien d’étudiantes y a-t-il dans la
classe? Combien d’étudiants?

9.1 Mise en ceuvre

A quel moment sommes-nous?

Pendant les vacances d’été, il y a
deux ans.

Ou Mireille, ses sceurs, et ses cousins

sont-ils?

(Ils sont) a Belle-Ile-en-Mer, en
Bretagne.

Est-ce que leurs parents sont avec eux?
Non, ils sont seuls.

Est-ce que cette maison est aux Belleau?
Non, c’est une maison louée (en
commun par les deux familles).

Est-ce qu'il fait beau? Quel temps fait-il?
(11 ne fait pas beau.) 1l pleut.

Est-ce que ¢a fait longtemps qu’il pleut?
Oui, ¢a fait trois jours (qu'’il pleut).
Est-ce que c’est amusant, la mer, quand

il pleut?

Non, (ce n’est pas amusant). Clest
mortel (la mer, quand il pleut).

Pourquoti est-ce que c’est mortel?
(Parce qu’) il n’y a rien  faire.

10.

11.

12.

13.

14.

15.

16.

17.

21.

Pourquoi est-ce qu’on ne peut pas jouer
a la pelote basque dans la maison?
(Parce qu’) on n’a pas la place.
A quoi est-ce qu’on peut jouer, dans la
maison?
(On peut jouer) aux cartes, (au
bridge, a la belote, au poker, aux
portraits).
Comment est-ce qu’on fait, pour jouer
aux portraits? Qu'est-ce qu’on fait
d’abord?
Quelqu'un décrit une personne (en
deux ou trois phrases).
Et les autres, qu’est-ce qu'ils font?
Ils devinent qui c’est.
Pourquoi est-ce qu’il faut prendre des
personnes qui existent?
(11 faut prendre des personnes qui
existent) parce que sinon, on ne peut
pas deviner.
Par qui Georges propose-t-il de
commencer?
(1l propose de commencer par) des
gens de la famille.
Pourquoi est-ce qu'Yvonne ne veut pas
commencer?
(Yvonne ne veut pas commencer
parce qu’)elle n’a pas d’idée.
Comment est Tonton Guillaume? Est-ce
qu’il est petit?
Non, (il est) grand.
Est-ce qu'’il a les cheveux noirs?
Non, (il a les cheveux) gris.

. Est-ce qu’il a mauvais caractére?

Non, il a bon caracteére.

Est-ce qu'il est souvent de mauvaise
humeur?

Non, il est toujours de bonne

humeur.

Est-ce que Tante Georgette a le nez
rond?

Non, (elle a le nez) pointu.
Est-ce qu’elle a la voix douce et
mélodieuse?

Non, elle a la voix pointue.



22. Quel type d’homme est le pére
d’Yvonne?
C’est un grand sportif. (L’athléte
parfait.)
23. De quoi parle-t-il toujours?
(Il parle toujours) de ses
performances passées (a la course,
100m, 400m, marathon; au saut en
hauteur, au saut a la perche . . . .)
24. Est-ce que la mére de Mireille a air
vulgaire?
Non, elle a lair distingué.
25. Quelle heure est-il?
(I est) plus de 4 heures.
26. Qu'est-ce que Mireille demande a
Marie-Laure?
Elle demande a4 Marie-Laure d’aller
chercher le gotter.
27. Est-ce qu'il y a des galettes bretonnes?
Est-ce qu'il en reste?
Non, il n'y en a plus. (1l n’en reste

plus.)
28. Pourquoi Mireille dit-elle: “Ah, c’est
malin!™?
Parce que Marie-Laure laisse tout
tomber.

9.2-9.4 Compréhension auditive et
production orale

You may use the dialogues in 9.3 as short in-
class skits. (The full text of these dialogues is
reproduced in the audio stimuli, below.) The
end of the text when Marie-Laure goes to
fetch refreshments for their snack can be eas-
ily acted out.

9.8-9.11 Observation et activation:
Adjectifs possessifs

Shift from singular to plural by asking ques-
tions like the following: “Tu as un frére? Est-
ce que ton frére est sympathique?” Ask an-
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other student the same question, and then
ask both “Vous avez des fréres? Vos fréres
sont sympathiques?” Have the students reply
individually and collectively. Ask a third stu-
dént, “Est-ce que leurs fréres sont
sympathiques?”, and so forth. Nouns and ad-
jectives that change their form (see 9.9) may
be reviewed in this way as well.

Family relationships may also be reviewed
in this exercise. Using the family tree in les-
son 8, ask the students questions about
Mireille and Marie-Laure: Qui est Cécile?
Cest leur sceur?; Qui sont Frangois et
Madeleine? Ce sont leurs parents?, etc. Or,
have them answer about Mireille individually:
C’est sa sceur, or, for Mireille: C’est ma sceur,
or have two students answer for Frangois and
Madeleine: Qui est Mireille? C’est notre fille.
You might also develop an additional review
exercise as follows, giving the students the
cue: “J’ai un frére. Il est marié.” The students
recombine the two sentences into one, saying
“Mon frére est marié.”

9.12-9.17 Observation et
activation: Destination,
attribution, jeu; 3 /a, 3 P,
au, aux

Students have already had considerable prac-
tice in lessons 2 and 4 with destination and
in lesson 5 with attribution (“11 faut donner
un prénom aux jeunes gens”). Review these
and introduce the idiomatic expression for
playing a game, jouer a. Use exercise 9.14 in
class by asking “Qu’est-ce que vous préférez,
les cartes?” “—Moi, je préfere les cartes.”
“Jouons aux cartes.”
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9.18-9.20 Observation et
activation: Pronoms
personnels accentués
(ou disjonctifs)

Practice using the tonic forms with the con-
struction c’est & . . . , c’est mon tour, c’est
@ moi, c’est leur tour, c’est a eux.

9.33 Mise en question

1. Ou les enfants sont-ils, a la montagne ou
a la mer?

2. A votre avis, ol sont M. et Mme Belleau
et les parents de Georges et d’Yvonne?
Qu’est-ce qu'’ils font?

3. Est-ce qu’il est prudent de laisser les
enfants seuls? Quel age a Cécile?

4. Pourquoi est-ce que Marie-Laure ne
comprend pas tout de suite, quand
Georges parle de belote? Qu’est-ce que
cest, la belote?

5. Pourquoi est-ce que Tonton Guillaume
est toujours bronzé?

6. Pourquoi est-ce qu'il peut étre généreux?

7. Pourquoi est-ce qu'Yvonne trouve que
Mireille est méchante?

Qu'est-ce que Mireille fait?

8. Pourquoi est-ce que Marie-Laure trouve

Mireille embétante?

In-class use of video

* The series of stills that appear to illustrate
the various word-portraits painted by the
Belleau children can be used to recon-
struct those portraits. Especially useful are
the portraits of Tonton Guillaume 3:40
and Mme Belleau 4:55. Play each segment
with the sound off, asking students to
identify the physical details illustrated.

* For a review of faire + sports and jouer
a + games, play back the development on
what you can do when you're on vacation

at 13:50 with the audio off, asking stu-
dents to complete the ongoing commen-
tary: “On peut . . "

* Beginning at 24:15 there are two scenes in
which one character expresses impatience
(“Cest malin!”) and the other reacts defen-
sively (“Ce n’est pas de ma faute!” “Je ne
I’ai pas fait exprés!”). You may want to
have students repeat these scenes and play
roles. Follow up by reviewing the role-
playing dialogue exercise at 25:05.

Topics for writing practice

These compositions should be limited to
about fifty words.

1. Fido joue aux portraits avec vous et il fait
le portrait de sa cousine Fifi ou de son
frere Médor.

2. Il pleut. Vous vous ennuyez. Qu’est-ce
que vous pouvez faire pour vous amuser?

3. Votre sceur vous laisse ses deux
enfants—Sabine, 6 ans, et Sébastien, 8
ans. Qu’est-ce que vous pouvez faire
pour les amuser?

AUDIO STIMULI FOR LESSON 9
9.2 Compréhension auditive

Phase 1

Ils sont sportifs.

1l n’est pas de bonne humeur.

Elle a le visage rond.

11 a les dents pointues.

Elles sont sportives.

11 a le nez pointu et le menton pointu.

S ol a

Phase 2
A=1,B=6C=5D=3E=2;F=4




9.3 Production orale

1.

Cécile: Cest une idée. Jouons aux portraits.

Georges: Clest ga. Faisons des portraits.

2.

Mireille: Quelqu’un décrit une personne en
trois ou quatre phrases . . . par exemple:
elle est grande, elle a un ceil bleu, elle a un
ceil gris . . . et les autres devinent qui c’est.

Marie-Laure: Qui c'est?

3.

Georges: Bon, allons-y, commengons. Qui est-
ce qui commence? Allez, 4 toi, Yvonne, tu
commences.

Yvonne: Non, pas moi, je n’ai pas d’idée.

4.

Yvonne: Non, pas moi, je n’ai pas d’idée.

Georges: Mais si, voyons! Ce n’est pas difficile!

5.

Mireille: Attention a ce que tu fais! . . . Ah,
c’est malin!

Marie-Laure: Ce n’est pas de ma faute!

9.4 Compréhension auditive et
production orale

1. (a, cest bien notre chance! Ca fait trois
jours qu'il pleut! :

2. Oui, c’est mortel, la mer, quand il pleut.
Il n’y a rien 2 faire.

3. —Comment est-ce qu’on fait pour jouer
aux portraits?
—Clest tres facile. Quelqu’un décrit une
personne, en trois ou quatre phrases, et
puis les autres devinent qui c’est!

4. —Qu’est-ce qu’il aime, Tonton
Guillaume?
—Les enfants, bécasse!

5. —Apporte les galettes bretonnes, aussi!

—II n’y en a plus!
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9.19 Activation: Dictée

Mireille: C’est a qui de jouer?

Georges: Cest a toi.

Mireille: C’est 2 moi?

Marie-Laure: Non, ce n’est pas 2 elle, c’est a
lui.

9.24 Activation orale: Quelqu’un,
personne

Iy a quelqu’un?

Vous voyez quelqu'un?
Vous voyez quelqu’un?
Vous cherchez quelqu’un?
1l reste quelqu’un?

11y a quelqu’un?

Il cherche quelqu’un?

1l reste quelqu’un?

Tu cherches quelqu’un?

O XN R WN

AUDIO STIMULI FOR SUMMARY
QUIZ 9

[

1. Elle pleure parce qu’elle ne comprend pas
le jeu des portraits.

2. 1l pleut. C’est mortel, il n’y a rien a faire.

3. Lair distingué, les mains fines, les yeux
bleus. Tout le portrait de sa deuxieme
fille.

4. Les cheveux gris et courts. Il est toujours
de bonne humeur. Il est trés généreux. Il
a bon caracteére.

5. Quelqu’un décrit une personne en deux ou
trois phrases. Les autres devinent qui
Clest.

6. Le nez fin et pointu, les lévres minces, les
dents pointues, la voix pointue.
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1. Nous avons des amis trés sympathiques.

2. Tu as un fils charmant.
3. J'ai une sceur agagante.
4. Les Belleau ont une fille sympathique.

5. Mireille a une cousine qui est trés gentille.
6. Vous avez un frére agagant.

7. J’ai des parents fatigants,

8. Vous avez des enfants charmants.

9. J’ai un oncle généreux.
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PROFILE OF THE LESSON
Functional-notional content

* Processing information: describing and re-
questing description; drawing conclusions;
following instructions for a game; spatial
directions

+ Giving information and receiving feed-
back: reacting to others’ expressions of
feelings; agreeing and disagreeing

* Socializing: extending and accepting
invitations

Vacances en Bretagne 11

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises of this lesson and previous lessons, in
particular in the following semantic fields:

*  Weather

* Vacation activities

* Physical description and personality traits
* Games and sports

Checklist of structures

e Phonetics: /o/ versus /ce/ (eux versus
sceur) (10.4, 10.5)

* Prepositions indicating directions (vers,
du coté de, dans la direction de) (10.7)

* Negation: use of si and non (10.8-10.12)

* Temps as a chronological concept versus
temps as a meteorological concept (10.13-
10.15)

* Present tense withil ya. . . que, ¢a fait
... que (10.16-10.18)

* 0On(10.19, 10.20)

*  Venir, present indicative (10.21, 10.22)

*  Savoir versus connaitre (10.23, 10.24)

* Comparisons: notion of degree (tres,
plus); use of stressed pronouns in compar-
ative constructions (10.6, 10.27-10.29)

* Possessive adjectives and stressed pro-
nouns (10.30-10.33)

» Demonstrative adjectives ce, cet, cette,
ces and stressed pronouns (10.34-10.37)

* Review of adjective agreement: irregular
forms of beau, nouveau, vieux (10.38,
10.39)

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/* One or two expressions to complain
about bad weather
vV'*  One or two expressions to refer to time
* Non and si to indicate disagreement
*+ Stressed pronouns moi, lui, and elle
(with some extension to the‘other per-
sons of the singular and plural) afier
comparisons with que
/* Demonstrative adjectives ce, cet, cette,
ces
V*  Venir, first and third persons singular of
the present indicative, with some exten-
sion to the other persons of the singular
and plural
* Additional masculine and feminine ad-
jective forms

83
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IN-CLASS ACTIVITIES

Mise en train

Bonjour! Comment ga va? Oui, vraiment,
¢a va? Vous étes en bonne santé? Et
vous? Ca ne va pas? Vous n'étes pas en
bonne santé?

Est-ce que vous &tes sportif(ve)? Qu'est-
ce que vous faites comme sport?
Qu’est-ce que vous préférez, les hommes
(les femmes) grand(e)s ou petit(e)s? Est-
ce que vous étes grand(e) ou petit(e)?
Est-ce que je suis grand(e)?

Est-ce que vous avez les cheveux longs?
Courts? Et moi?

Est-ce que vous aimez les cheveux gris?
(Cest plus distingué, non?)

Qu’est-ce que vous préférez, les
blond(e)s, les brun(e)s . . . ? Pourquoi?
Est-ce que vous étes blond(e), brun(e),
roux(sse), etc.?

Mise en ceuvre

1.

Pourquoi est-ce que Mireille, ses sceurs,
et ses cousins jouent aux portraits?
(Ils jouent aux portraits) pour passer
le temps.
Est-ce qu'il pleut aussi a Paris?
Non, (2 Paris) il fait beau,
Est-ce que Mireille veut continuer 2
jouer?
Non, elle ne veut pas continuer (a
jouer). (Elle dit: “Ga sulffit!”)
Pourquoi est-ce que Marie-Laure veut
continuer a jouer?
Parce qu'elle aime ¢a / jouer aux
portraits. (C’est difficile, mais c’est
amusant.)
Qu’est-ce que l'oncle Victor a de
particulier?
Son ceil droit regard du c6té de Brest,

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

son ceil gauche regarde vers

Bordeaux.

Est-ce qu’il louche beaucoup?

Non, il ne louche presque pas.
Est-ce que 'oncle Henri a une barbe?

Non, il est toujours rasé de pres.
Est-ce qu'il a les cheveux longs?

Non, il a la téte rasée.

Est-ce qu'il est chauve?

Non, il n’est pas chauve.
Pourquoi a-t-il la téte rasée?

(11 a la téte rasée) pour cacher qu’il va

gtre chauve.

Qui est Delapierre?

C'est le prof de maths / le professeur

de mathématiques de Georges.
Est-ce qu'il a de jolies oreilles?

Non, il a les oreilles décollées.
Pourquoi Mireille dit-elle que ce n’est
pas du jeu?

Parce que Delapierre n’est pas de la

famille.

Est-ce que Delapierre est intelligent?

Non, il est béte comme ses pieds.
Est-ce qu'il est gentil, généreux?

Non, il n’y a pas plus vache!

Est-ce que Mireille veut continuer &
jouer aux portraits?

Non, (elle trouve que) ¢a suffit

comme ¢a.

Ca fait longtemps qu'ils jouent aux
portraits?

Ca fait deux heures (qu’ils jouent) (a

ce jeu).

Qu’est-ce qu’on joue au ciné-club,
d’apreés Marie-Laure?

(D’apres Marie-Laure,) (on joue) Le

Génie de Claire (au ciné-club).

Est-ce que c’est vraiment le titre du
film? Quel est le vrai titre?

Non, ce n'est pas vraiment le titre du

film. (Ce n’est pas Le Génie,) C’est Le

Genou de Claire.



20. Clest un film récent?
Non, c’est un vieux film.
21. Est-ce qu'il pleut encore?
Non, (ga fait une heure qu’)il ne
pleut plus.
22. Quest-ce que Jean-Denis propose de
faire?
(11 propose de faire) de la voile.
23. Pourquoi est-ce que Georges refuse
d’aller faire de la voile?
(Georges refuse de faire de la voile)
parce qu'il fait / ils font la sieste.

10.2 Compréhension auditive

Review the physical descriptions of all of the
members of Mireille’s family. Create a guess-
ing game by asking students to describe one
pertinent trait of each member.
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10.6, 10.27-10.29 Observation et
activation:
Degrés,
comparaisons,
pronoms
personnels
accentués
(révision et
extension)

Use a review of the descriptions of Mireille

and Robert in lessons 6 and 7 as a way of in-
troducing comparative constructions. Lesson
7 is especially useful because of the number
of comparative constructions contained in it.

10.8-10.12 Observation et
activation: Accord et
désaccord

The initial exchange between Mireille and
Tante Georgette in lesson 2 can be used to re-
view agreement and disagreement. Compare
“Ca va” and “Ca ne va pas.” Next, review the
exchange between Marie-Laure and Georges
in lesson 9:

Georges: Apporte les galettes bretonnes.
Marie-Laure: Il n’y en a plus!
Georges: Mais si, il en reste!

Ask students to play the devil’s advocate and
refute various “facts” taken from the story.
“Mireille est américaine.” “—Mais, non, elle
est frangaise”; “La mére de Robert n'est pas
divorcée.” “—Si, elle est divorcée,” and so on.

10.21, 10.22 Observation et
activation: Présent de
I’indicatif de venir

Use the final exchange among Mireille, Jean-
Denis, and Cécile as both a review of expres-
sions of agreement and disagreement and an
introduction of the verb venir.

10.23-10.25 Observation et
activation:
Connaissance; savoir
et connaitre

Use the descriptive details in the portraits to
review savoir and connaitre. “Je ne connais pas
I'oncle Victor, mais je sais qu’il louche un
peu,” “Je ne connais pas le pere de Mireille,
mais je sais qu’il travaille chez Renault,”
“Mireille et ses sceurs ne connaissent pas
Delapierre, mais elles savent qu’il est vache.”
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10.34=10.37 Observation et
activation: Adjectifs
démonstratifs

The class has reviewed stressed pronouns in
using the comparative. The use of the stressed
pronoun to express possession is an effective
transition to the presentation of demonstra-
tives: “Ce journal est 2 moi,” “Cette carte
d’identité est a2 moi,” “Ces lunettes sont a
moi,” and so forth.

10.44 Mise en question

1. Pourquoi Mireille n’est-elle pas contente?
Pourquoi est-ce que les jeunes Belleau
n’ont pas de chance?

2. Pourquoi Mireille ne veut-elle pas
répondre & Marie-Laure qui lui demande
qui est la personne décrite dans le
portrait de Georges? Qui est cette
personne? Est-ce que c’est un portrait
flatteur?

3. En quoi est-ce que Mireille ressemble &
sa mére?

4. Mireille ne dit pas que 'oncle Victor
louche. Comment fait-elle pour ne pas
dire qu’il louche?

5. A votre avis, qui est le plus méchant,
dans ses portraits, Mireille ou Georges?

6. Pourquoi Mireille pense-t-elle a aller au
cinéma?

7. Georges a I'air d’&tre moins sportif que
Jean-Denis. Pourquoi?

8. Pourquoi est-ce que Cécile veut bien aller
faire de la voile? Est-ce quelle est vraiment
trés sportive? ‘

9. Est-ce que Cécile et Jean-Denis sont
mariés, dans cette scéne? Cette scéne se
passe il y a deux ans. Il y a deux ans,
c’est le passé. Maintenant, dans le présent,
Cécile et Jean-Denis sont mariés. Alors, il
y a combien de temps qu'’ils sont mariés?

In=class use of video

* Asin lesson 9, the stills that appear on the
screen to depict various characters begin-
ning at 2:40 (Oncle Victor, Oncle Henri,
Tante Amélie, le professeur Delapierre)
may be used to reconstruct those portraits.

* For a review of descriptions of the weather
(il fait mauvais / beau, il pleut, ¢a se leve),
play the development beginning at 6:30,
then repeat, muting the sound and asking
students to identify the weather conditions
they see.

* The scene where Marie-Laure provokes
Mireille by tickling her {foot 11210 con-
tains some colorful colloquial French and
can be used as a repetition or role-playing
exercise in class, or as a prediction exer-
cise. Show the scene once; show it again,
asking students to repeat Mireille’s words;
then replay it, pausing before each of
Mireille’s lines and asking students to pre-
dict what she will say.

* The sequence on il vaut mieux / ¢a vaut
mieux beginning at 21250 is also a useful
review of expressions for weather, games,
and sports. The teacher’s voiceover asks,
“Quand il pleut, qu’est-ce qu'il vaut mieux
faire? Aller faire de la voile ou jouer aux
portraits?” and so forth. Pause after each
question, asking students to give the re-
sponse (“Il vaut mieux jouer aux por-
traits™), then releasing for confirmation.

Topics for writing practice

This composition should be lin:ited to fifty
words.

1. Faites votre portrait ou le portrait d’une
personne imaginaire.

2. Faites le portrait de quelquun que vous
n’aimez pas.

3. Imaginez une discussion (ou une dis-
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pute) entre deux personnes qui ne sont Marie-Laure: Ce sont mes chocolats!
pas d’accord sur la nationalité de la jeune  Mireille: Non, ils ne sont pas a toi!
fille de I'histoire. Marie-Laure: Si!

Mireille: Non!
Marie-Laure: De toute fagon, il n’y en a plus.

AUDIO STIMULI FOR LESSON 10
10.14 Activation: Compréhension

10.2 Compréhension auditive auditive; temps
météorologique et temps

Phase 1 chronologique

1. 1l a de grosses lunettes.

2. 1l ales oreilles décollées. 1. Quel beau temps!

3. 1l est chauve. 2. Quand on est en vacances, le temps passe

4. 1l ala téte rasée. vite.

5. 1l ale menton carré et une moustache. 3. Je ne peux pas venir, je n’ai pas le temps.

6. Illouche un peu. 4. (a, c'est bien notre chance, ¢a fait trois
jours qu'il pleut.

Phase 2: 5. Mais je ne suis pas pressé, prenez votre

A=1,B=4,C=6,D=3;E=2F=5 temps.

6. Quel temps splendide! Il fait vraiment
beau, vous ne trouvez pas?

10.3 Production orale 7. Nous allons jouer aux portraits pour

passer le temps.

1.

Mireille: Tu nous embétes!

Marie-Laure: Mais je veux savoir qui c’est! 10.17 Activation orale: Le temps
2. qui passe; ifya... que

Marie-Laure: On continue?

Mireille: Oh, ¢a suffit comme ¢a! 1. La grand-tante Amélie est veuve?
3. 2. Les Belleau habitent a Paris?
Mireille: On ne le connatt pas, nous, ton prol 3. M. Belleau est chez Renault?
de maths! 1l n’est pas de la famille! 4. Ton oncle est veuf?
Georges: Heureusement qu'il n’est pas de la 5. Mireille fait du karaté maintenant?
famille! 6. Ta mére travaille au Ministére?
4. 7. 1l pleur?
Marie-Laure: Ce soir, on joue Le Génie de
Claire. ,
Mireille: Le Génie de Claire? Qu’'est-ce que 10.18 Activation orale: Le temps
c’est que ¢a? Tu ne sais pas lire? qul passe: ¢a fait . . . que
1. La grand-tante Amélie est veuve?
10.10 Activation: Dictée 2. Les parents de Robert sont divorcés?
' 3. Sa mére est remariée?
Mireille: Tiens, donne-moi un chocolat. 4. La mere de Robert habile en Argentine?
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5. lls vont en vacances en Bretagne?
6. lls jouent aux portraits?

10.25 Activation: Dictée

Phase I

venir

1. Vous venez avec nous au cinéma?

2. Non, moi, je ne viens pas, je suis occupé.

3. Mais Robert vient puisqu’il ne travaille
pas.

4. Et Mireille et Cécile? Non, elles ne
viennent pas; elles travaillent.

Phase 11

conngitre et savoir

1. Vous connaissez Belle-Ile-en-Mer?
Non, je ne connais pas Belle-lle, mais je
sais que C’est en Bretagne.

2. Est-ce que Robert connait Mme Courtois?
Non, mais il sait ol elle habite.

3. Vous connaissez la mére de Mireille, vous
deux?
Non, nous ne la connaissons pas, mais

nous savons qu’elle travaille au Ministére
de la Santé.

4. Les parents de Mireille connaissent
Robert?
Non, ils ne le connaissent pas, mais ils
savent qu’il est américain.

AUDIO STIMULI FOR SUMMARY
QuUIZ 10

I

1. 1l a trois filles.

2. Ses parents sont divorcés.

3. Elle déteste les enfants.

4. 1l est célibataire. 1l a de la fortune.
5. Elle a deux sceurs.

.

1. Robert est plus sportif que Mireille.

2. Nous sommes moins riches que Robert.
3. Tu es aussi moqueuse que Mireille.

4. Vous &tes plus intelligent que Robert.
5. Je suis plus grand que Robert.



Lecon Rencontres 1

PROFILE OF THE LESSON
Functional-notional content

» Socializing: meeting people; making small
talk; flirting; responding to or ignoring
flirting; giving compliments

* Giving and receiving information: describ-
ing and requesting descriptions

*» Establishing and maintaining relation-
ships: sharing values and expressing per-
sonal feelings

Checklist of structures

* Phonetics: semivowels /w/ and /y/; /y/
(review) (11.4-11.7)

* The present tense with depuis and il y a
(11.10-11.13)

* Prepositions with seasons and months
(11.14-11.17)

* Quel in exclamations (11.18-11.21)

o Aller a versus venir de (11.22, 11.23)

+ Aller + infinitive and venir de + infinitive
used to express the immediate future and
past (11.24, 11.25)

* Direct object pronouns le, la, I, les, me,
m’, te, t’, vous, nous (11.26-11.30)

* Position of direct object pronouns (11.31,
11.32)

¢ Reflexive verbs (11.35-11.40)

Corpus for recognition in context

‘Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-

ercises of this lesson and previous lessons, in
particular in the following semantic fields:

Encounters

Seasons and months
Weather

Clothing and fashion

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

Je

Two or three simple utterances about
seasons and months, and about the
weather

The present tense with depuis and il

y a in situations familiar from the story,
with some extension to actual situations
Quel in exclamations

Aller a and venir de to refer to change of
place

Venir de to refer to the immediate past
Le, la, I’, les, me, m’, te, t’, vous, nous

in familiar expressions to refer to direct
objects

First and third person singular of com-
mon reflexive verbs (se promener,
s’habiller, se présenter, se lever, s’en aller),
with some extension to other persons

IN-CLASS ACTIVITIES

Mise en train

1.
2.

(To student X): Vous faites des maths?
(To student Y): Vous connaissez le prof
de maths de X?

89
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3.

4.

5.

6.

: LECON 11

(To X or Y): C’est un homme ou une
femme? Comment est-il (elle)? Cest un
homme (femme) sportif(ve)?

11 (Elle) fait de I'athlétisme? Qu’est-ce
qu’il (elle) fait comme sports?

Est-ce qu’on peut jouer & la pelote
basque ici? Pourquoi? A quoi est-ce
qu’on peut jouer?

Qu’est-ce qu’on joue au cinéma? Vous
connaissez Truffaut (Kurosawa,
Coppolla, Spielberg, Diane Kurys,
Anieszka Holland . . . )? Comment est-il
(elle)?

11.1 Mise en ceuvre

1.

el

w

-

~

®

Qu’est-ce que les deux personnages
principaux de cette histoire vont faire
aujourd’hui?
1ls vont se rencontrer.
Quelle sorte de jour est-ce que c’est?
Quelle saison est-ce que c’est?
(C’est) un beau jour de printemps.
Quelle est la date?
(Cest) le 29 mai.
Qu’est-ce qui se passe? Qu'est-ce qu'il y
a, ce beau jour de printemps?
(Il y a) une greve d’étudiants.
Ou Mireille étudie-t-elle?
(Elle étudie) & la Sorbonne.
Depuis quand est-ce qu’elle étudie 2 la
Sorbonne?
(Elle étudie a la Sorbonne) depuis un
an.
Quelles études fait-elle?
(Elle fait) des études d’histoire de
lart,
Qu’est-ce qu’elle vient de faire, en ce
moment?
Elle vient de sortir de I'Institut d’Art
et d’Archéologie.
O est-elle maintenant? Qu’est-ce
qu’elle fair?

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21

22

23.

24.

25.

Elle se repose (sur une chaise) au

jardin du Luxembourg.

O est Robert?

(11 est) a Paris.

Depuis quand?

(Depuis) la veille.

Quelle heure est-il en.ce moment?

(11 est) dix heures du matin.

Que fait Robert?

1l sort de son hatel et va explorer le

Quartier Latin.

Est-ce que le jeune homme qui se

promeéne au Luxembourg a lair de

trouver ¢a intéressant?

Non, il a I'air de s’ennuyer.
Qu’est-ce qu’il remarque?

(11 remarque) une trés jolie jupe

rouge sur une chaise.

Que fait la jeune fille quand il

s’approche d’elle?

Elle fait semblant de ne pas le voir.
Qu’est-ce qu’elle fait pour faire
semblant de ne pas le voir?

Elle léve les yeux.

Est-ce qu'il y a des nuages dans le ciel?
Non, il n’y a pas un nuage (pas de
nuages) dans le ciel.

Quel temps fait-il?

1l fait (vraiment) beau. (Il fait un

temps splendide.)

Est-ce qu'il fait froid?

Non, (il ne fait pas froid.) 1l fait un

peu frais.

Est-ce qu'il fait aussi chaud qu’hier?
Non, il fait moins chaud qu’hier.

Quand est-ce qu’il y a de la neige?

(Il y a de la neige) en hiver.

Quand est-ce que les marronniers sont

en fleurs?

(Les marronniers sont en fleurs) au

printemps.

Quand est-ce qu'il fait bon 2 'ombre?
(11 fait bon & 1'ombre) en été.

Quand est-ce qu’on ramasse les feuilles

mortes?



(On ramasse les feuilles mortes) en
automne.
26. Est-ce que Mireille est bavarde?
Non, elle n’est pas bavarde.
27. Comment le jeune homme trouve-t-il la
jupe de Mireille?
(11 1a trouve) trés jolie (ravissante).
28. D’ou vient cette jupe? Est-ce qu’elle
vient de chez Dior?
Non, (elle ne vient pas de chez Dior.
Elle vient) de Prisunic.

11.15=11.17 Observation et
activation: Le temps
qu’il fait

As a recapitulation and preparation for lesson
11, have one student or a group of students
find as many expressions as possible to talk
about the weather. For each expression given,
another student or group will attempt to find
an opposite. Example: “Il fait beau” / “Il

fait mauvais,” “Il fait chaud” / “Il fait froid,”
“Quel sale temps!” / “Quel beau temps!”

11.22=11.25 Observation et
activation: Aller et
venir (futur immédiat
et passé immédiat)

You might put the destinations enumerated in
11.23 or other place names that have been in-
troduced (Bordeaux, Brest, and so forth) on
note cards. Give each student two cards and
ask him or her to indicate where she / he
is going and where she / he has come from:
“Je viens de I'Institut et je vais a la Sorbonne.”
Also have students answer questions using
the verb venir as follows: “Mireille est
étudiante. D’olt vient-elle?” Students can then
improvise answers: “Elle vient de la bibli, de
la fac, de la Sorbonne . . .”, etc.; “Robert et
Mireille adorent les films policiers. Dot
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viennent-ils?” Students respond: “lls viennent
du cinéma.”

11.26-11.32 Observation et
activation: Place des
pronoms personnels
objets directs

Exercise 11.27 can be useful in class to re-
view direct object pronouns presented in
11.26. Formulate another series of questions
with voir and remarquer: “Est-ce que Jean-
Pierre remarque la jupe de Mireille?”
“—Qui, il la remarque.”

11.49 Mise en question

1. A votre avis, quand l'auteur parle de
“cette fascinante histoire,” il est sérieux,
ou il se moque?

2. A votre avis, pourquoi y a-t-il des
manifestations d’étudiants plus souvent
au printemps qu’en hiver?

3. Quelle saison préférez-vous pour la
rencontre des deux jeunes gens?
Pourquoi?

4. Mireille sort de I'Institut d’Art et
d’Archéologie. Est-ce que c’est normal?
Pourquoi?

5. Robert va explorer le Quartier Latin.
Est-ce que c’est normal? Pourquoi?

6. D’aprés vous, pourquoi est-ce que le
jeune homme qui se proméne dans le
jardin du Luxembourg remarque
Mireille?

7. Quand on veut engager la conversation
avec quelqu'un—en particulier,
quelqu’un qu’on ne connait pas—
ou quand on ne sait pas quoi dire, de
quoi parle-t-on souvent?

8. D'apres vous, pourquoi est-ce que le
jeune homme énumere tous ces nuages?
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Est-ce que c’est amusant? Est-ce que
c’est utile?

9. Qui est-ce qui est le plus bavard dans
cette scéne, le jeune homme ou la jeune
fille?

10. Visiblement, le jeune homme veut
engager la conversation avec Mireille.
Est-ce qu'il a beaucoup de succes? Est-
ce que Mireille répond au jeune homme
ou est-ce qu’elle l'ignore?

11. Pourquoi est-ce que Mireille ne répond
pas? Parce qu’elle est béte ou parce
qu’elle pense que c’est une bonne
stratégie?

12. Quand le jeune homme dit que la jupe
de Mireille vient srement de chez un
grand couturier, Mireille montre qu’elle
a lesprit vif. Qu’est-ce qu’elle dit pour
se mogquer du jeune homme?

13. Quand le jeune homme se présente, est-
ce que Mireille se présente? Qu’est-ce
qu’elle fait?

14. Finalement, qui est-ce qui est le plus
fort, qui est-ce qui domine la situation,
qui est-ce qui sort victorieux? Le jeune
homme ou Mireille?

Topic for open discussion

Jean-Pierre’s unsuccessful attempt to pick up
Mireille in lesson 11 can be the starting point
for a fruitful discussion of the ways in which
relationships between men and women, and
underlying notions of gender and sexuality,
are culturally determined.

The issues are complex, but they are of in-
terest to many students. Let the reactions of
your own class determine the level and scope
of the discussion. Many students will under-
stand right away that Jean-Pierre and Mireille
are characters, not “real” people, in a story set
in France, and that American learners are not
bound to identify with them naively or to ac-
cept their situation uncritically. Students will

see as they progress through lessons 11—

13 that Jean-Pierre is portrayed in the story’s
own terms in a relentlessly negative light—
consistently rebuffed as a pathetic dragueur,
rejected as a resquilleur, subjected to ridicule
as a superannuated academic dilettante.
Others, however, may read the episode in
terms of a set of gender stereotypes that
would be applicable to an actual situation of
this sort in their own culture. These learners
may feel offended by what they take to be an
implied context of harassment in this scene,
and may see in Jean-Pierre’s actions an offen-
sive example of aggressive male behavior and
in Mireille’s silence a harmful example of fe-
male passivity.

There are two points at issue: the narrative
context and the cultural context. Can the
scene between Jean-Pierre and Mireille legit-
imately be interpreted in isolation from the
rest of the story? This scene is the first in a
series of episodes entitled “Rencontres” that
leads up to the climactic encounter between
Robert and Mireille in lessons 12 and 14, a
meeting that reverses the dynamic of the
scene with Jean-Pierre and is in fact an ex-
plicit corrective to it. And each time learners
re-encounter Jean Pierre in the following les-
sons he again comes across as boorish and
ineffectual.

Because it involves fundamental attitudes
that are themselves culturally determined, the
cultural question is somewhat harder. Is it
valid to interpret in terms of American sensi-
bilities a cultural situation that is foreign to
American cultural experience? Here students
need to understand that the function of si-
lence in the face of an unwanted encounter is
simply not the same in French and American
cultures. In American culture, Mireille’s fail-
ure even to tell Jean-Pierre to go away can be
seen as humiliating. From the point of view
of French culture, however, Mireille’s resolute
silence is the most effective strategy for get-
ting rid of an obnoxious stranger. In her book



on the differences between French and Amer-
ican culture, Raymonde Carroll points out the
“profound difference in the interpretation of
conversation” between French and Ameri-
cans.” Americans use language as a way of es-
tablishing and maintaining distance with
strangers; French people do not. “The French
person will recreate distance with silence,”
Carroll states, “the American with conversa-
tion” (p. 33). The best way to deny any possi-
bility of a relationship with Jean-Pierre, then,
is for Mireille to refuse to acknowledge him
or to play his verbal game. Carroll points out
that the ease with which Americans converse
with strangers is often seen by the French as
promiscuous, creating the impression that
Americans are inviting a “pickup”—"a contin-
ual source of problems for unsuspecting
American women” (p. 27). Laurence Wylie
makes essentially the same point in his cul-
tural note “Smiling at strangers” in the study
guide chapter for lesson 13.

Students can be invited to look for situa-
tions in lessons 12 and 13 that reverse the ap-
parent dynamic of Jean-Pierre and Mireille’s
encounter in lesson 11: the scathingly articu-
late verbal put-downs he receives in lesson
13, for instance, and above all the parallel en-
counter between Robert and Mireille in lesson
12 where Mireille sees Robert first (her point
of view establishes and dominates the scene)
and returns his smile, and his words.
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The review exercise at 10:30 asks students
to identify seasons and the weather, and
can be used in the same way.

* There are three in-the-street interviews

about the weather beginning at 10:50
that students might be asked to repeat,
imitating closely the intonation of the
speakers. Students can then be invited to
ask each other what the weather is like,
giving one of these responses or another
they have learned.

* The recapitulation on qu’est-ce qu'on
peut faire / qu’est-ce qu’il peut faire? at
25:05 can be played with the audio off,
with students identifying the various activ-
ities and weather conditions. This is an ex-
cellent illustration of the kind of exercise
found in the Mots en liberté section of the
workbook.

In-class use of video

* At 8:05, students can be asked to identify
the seasons they see exemplified; play the
segment through once with sound, then
turn off the audio, replay, and ask stu-
dents to name the appropriate seasons.

* Raymond Carroll, Cultural Misunderstandings: The
French-American Experience (Chicago: University of
Chicago Press, 1988), p. 23.

Topics for writing practice

Compositions should be limited to forty or
fifty words.

1. Ecrivez votre version de 'exercice 11.51.
Vous é&tes une jeune femme moderne et
vous rencontrez Jean-Pierre. Engagez la
conversation avec lui.

3. Vous &tes assis(e) sur un banc au
Luxembourg. Une personne du méme
sexe que vous est assise a coté de vous.
Engagez la conversation.

AUDIO STIMULI FOR LESSON 1 ]
11.2 Compréhension auditive

Phase 1

1. 1l se promene.
2. Elle se repose.
3. Il s’ennuie.
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4. Il s'approche.
5. Il se présente. 1l s’appelle Jean-Pierre.
6. Elle se leve et s’en va.

Phase 2

A. Une étudiante se repose sur deux chaises
au Luxembourg,

B. Un jeune homme s’approche de
I'étudiante qui lit dans le jardin.

C. Le jeune homme s’ennuie. Il n'a rien a
faire.

D. Lajeune fille s'en va.

E. Un jeune homme se promeéne dans le
jardin.

F. Un jeune homme parle 2 une étudiante.
Elle ne léve pas les yeux.

Key; A=2;B=4,C=3,D=6,E=1,F=5

6. La jeune fille qui porte la jupe rouge fait
semblant de ne pas le voir. Elle leve les
yeux.

Que fait la jeune fille pour faire
semblant de ne pas le voir?

11.3 Compréhension auditive et
production orale

1. Aujourd’hui, c’est le 29 mai. Les deux
personnages principaux de cette
fascinante histoire vont peut-étre se
rencontrer.

Qu’est-ce que les deux personnages de
I'histoire vont faire aujourd’hui?

2. Mireille étudie a la Sorbonne depuis un
an.

Depuis combien de temps Mireille
étudie-t-elle a la Sorbonne?

3. En ce moment, elle vient de sortir de
I'Institut d’Art et Archéologie et se repose
sur un banc du jardin du Luxembourg,

Que fait-elle au jardin du
Luxembourg?

4. Un jeune homme se promeéne dans le
jardin du Luxembourg.

Que fait le jeune homme dans le jardin
du Luxembourg?

5. 1laTlair de s'ennuyer.

Est-ce qu'il a I'air de trouver ¢a
intéressant?

11.7 Activation: Discrimination
auditive; /wjet/y/

Clest lui.

Demande-lui.
Demande 2 Louis.
Clest 2 lui?

C’est Louis?

Tu vas chez Louis?
Louis? Il est la.
Qu'est-ce qu'il fait, lui?
Clest 4 Louis.

1l est chez lui?
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11.9 Activation: Dictée

Marie-Laure: Ou tu vas?

Mireille: Au cinéma,

Marie-Laure: Je peux venir?

Mireille: Non, pas aujourd’hui. Une autre fois.

Marie-Laure: Oh, toujours une autre fois. Et
pourquoi pas aujourd’hui?

Mireille: Parce que.

11.11 Activation orale: Présent
duratif

La grand-tante Amélie est veuve?
Robert est & Paris?

Robert est a Paris?

Mireille est étudiante?

Mireille se repose sur un banc?

Le jeune homme se proméne dans le
jardin du Luxembourg?

11 fait beau?

IS

~



8. Les étudiants font la greve?
9. Mireille s’habille & Prisunic?

11.12 Activation: Dictée

—Il'y a longtemps que vous étes  Paris?

—Ah, ca fait 35 ans! Mais je suis une vieille
Parisienne, moi!

—35 ans!

11.16 Activation orale: Les saisons

Moi, j’aime beaucoup le Luxembourg . . .
méme quand il fait mauvais . . . méme en
hiver, sous la neige . . . au printemps, quand
les marronniers sont en fleurs . . . en été
quand il fait si bon a 'ombre, prés de la fon-
taine de Médécis . . . en automne quand on
ramasse les feuilles mortes 2 la pelle.

1. Quand est-ce qu’il y a de la neige?

2. Quand est-ce que les marronniers sont
en fleurs?

3. Quand est-ce qu'il fait bon a 'ombre?

4. Quand est-ce qu’on ramasse les feuilles
mortes?
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11.21 Activation orale et écrite:
Exclamation; quel/

Que sa jupe est ravissante!

Que le ciel est bleu!

Qu'il fait froid!

Quil fait mauvais!

Que son sourire est beau!

Que ses yeux sont beaux!

Que ses mains sont belles!

Que ce garcon est bavard!

Qu'’il a l'air béte!

Que cette rencontre est intéressante!
Que cette histoire est fascinante!

O ® N bW
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11.17 Activation orale: Le temps
qu’il fait

En été il fait beau, mais en hiver . . .
En janvier il fait froid, mais en aotit . . .
En juin il fait bon, mais en avril . . .
En été, le ciel est bleu, mais en automne

N

En automne il pleut, mais en hiver . . .
En automne, il y a des nuages, mais en
été . . .

o w

11.23 Activation orale: Venir

D’oli venez-vous, vous deux?
D’ol viens-tu?

D’oll vient Robert?

D’ott venez-vous, vous deux?
D’oit vient Mireille?

D’ot1 vient Robert?

D’oll viennent tes sceurs?
D’on vient Mme Belleau?

Et moi, devinez d’ol je viens.

Yook W=

11.29 Activation: Dictée

Marie-Laure: Dis, tu peux me l'arranger?

Tante Georgette: Tu m’agaces! Tu m’embétes,
tu vois bien que je suis occupée!

Mme Belleau: Marie-Laure, n’ennuie pas Tante
Georgette. Ne I'ennuie pas!

11.33 Activation: Dictée

Le vieux professeur: Ca ne vous ennuie pas
que je travaille 1a?

Tante Georgette: Non, non, pas du tout. Ga ne
m’ennuie pas du tout. Ca ne m’ennuie pas.
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Le vieux professeur: Merci, Madame.
Tante Georgette: Mademoiselle.

11.34 Activation: Dictée

Jean-Pierre: Quels beaux yeux! Quelles belles
mains! Je ne vous ennuie pas?

Mireille: Si, vous m’ennuyez.

Jean-Pierre: Vous me trouvez béte?

Mireille: Oui, je vous trouve stupide.

Jean-Pierre: Ah, bon? Merci beaucoup.

11.39 Activation: Dictée; verbes
réfléchis et non-réfiéchis

1. Mireille (@ Marie-Laure): Arréte! Tu m’en-
nuies !

2. Marie-Laure: Je m’ennuie! Il n’y a rien a
faire!

11.47 Exercice-test: Venir de;
pronoms réfléchis

Comment s’appelle-t-elle?

Comment vous appelez-vous?
Comment s’appellent ces jeunes gens?
Comment s’appelle ce jeune homme?
Comment s'appellent ces jeunes filles?

Nh W

11.48 Exercice-test: Pronoms objets
directs

1. Tu nous entends?
2. Tu nous vois?

Tu vois Robert et Mireille?
Tu entends Marie-Laure?
Tu entends Fido?

Tu vois Marie-Laure?

Tu me vois?

Tu vois Fido?

@ NV AW

AUDIO STIMULI FOR SUMMARY
QUIZ I I

I

1. Mireille étudie a la Sorbonne depuis un an.

2. Mireille se repose dans la cour de la
Sorbonne quand un jeune homme la
remarque.

3. Mireille trouve le jeune homme fascinant.

4. Mireille fait semblant de ne pas voir le
jeune homme.

5. La jupe de Mireille vient de chez Dior.

.

1. Nous venons des Etats-Unis.
—Vous venez d’arriver?
—Oui. Nous sommes 2 Paris depuis
hier.

2. 11 fait beau. Quel ciel bleu!

"il.

1. Est-ce que Mireille voit le jeune homme?

2. Est-ce que le jeune homme remarque la
jupe de Mireille?

3. Est-ce qu’il remarque les yeux de Mireille?

4. Est-ce que Mireille aime le Luxembourg?

5. Comment trouve-t-elle le jeune homme?
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PROFILE OF THE LESSON
Functional-notional content

* Socializing: expressing and acknowledging
gratitude; talking about the weather

* Giving and receiving feedback: describing
and asking for description; asking for clar-
ifications and elaborations; expressing im-
patience (12.6)

* Influencing others: ordering and counter-
manding; rejecting advances; offering
help; asking for help and responding

* Establishing and maintaining relation-
ships: notes from personal acquaintances;
communicating by telephone

* Comparing and contrasting

Checklist of structures

» Phonetics: alternation of /a/ and /e/
in closed and open syllables (12.4, 12.5)

* Interrogative quel (12.7, 12.8)

* Avoir mal a with parts of the body (12.9,
12.10)

* Reflexive verbs expressing reciprocity

- (12.13,12.14)

* Object pronouns with imperative and neg-
ative imperative (12.15-12.21)

* Pouvoir, étre, suivre, sortir, partir, prendre
(and compounds), present indicative
(12.23-12.37)

* Masculine / feminine forms ending in
-ant / -ante, review (12.38, 12.39)

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-

Rencontres 11

ercises of this lesson and previous lessons, in
particular in the following semantic fields:

*  Weather
* Politeness and affection

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/¢ Two or three utterances about the
weather
v/ A simple description of itinerary
* Present of avoir mal & + parts of the body
V* Questions with quel, quelle, quels, quelles
v+ Third person singular forms of pouvoir,
etre, suivre, sortir, partir, prendre (and
compounds), with some extension to the
other persons of the singular
v+ Direct object pronouns after the impera-
tive in high frequency expressions (re-
garder, se lever)
* Reciprocal forms of familiar verbs

IN-CLASS ACTIVITIES
Mise en train

1. Bonjour, X, comment ¢a va? Ca ne va
pas? Vous avez l'air de vous ennuyer! Je
vous ennuie? Qu’est-ce qui vous ennuie?
Le frangais? Le temps?

2. Quel temps fait-il? Comment est le ciel?
1l'y a des nuages?

97
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3.
4.

LECON 12

Est-ce qu'il fait froid? Chaud?

Quand il fait mauvais, qu’est-ce qu’on
peut faire pour passer le temps? Et quand
il fait beau, qu'est-ce qu'on peut faire?
Vous étes sportif(ve)? Quels sports faites-
vous? Vous aimez le tennis, la boxe . . . ?
Vous avez une trés jolie

jupe / robe / veste; un trés joli

pull / pantalon. D’od vient-il / elle?

De chez . . .?

12.1 Mise en ceuvre

10.

11.

12.

Que fait Robert a 10h et demie du
matin, ce beau jour de printemps?
Il explore les petites rues du Quartier
Latin.
Qui est-ce qu'il rencontre?
(Il rencontre) une vieille femme.
Qu’est-ce que la vieille femme porte?
(Elle porte) un (gros) sac.
Qu'est-ce que Robert propose?
(Il propose) de l'aider.
Que fait Mireille au méme moment?
Elle rentre chez elle.
Ot est Marie-Laure?
(Elle est) a la maison.
Pourquoi Marie-Laure n’est-elle pas a
Iécole?
(Elle n’est pas a I'école) (parce qu’)
elle 2 mal a la gorge.
Qu’est-ce qu'il y a pour Mireille dans le
courrier?
(1l y a) une carte postale.
Quel temps fait-il en Angleterre?
(11 fait) un temps affreux.
Qu’est-ce qui est beau en Angleterre?
Le gazon. (Le gazon est magnifique.)
Que dit Ghislaine pour terminer sa
carte?
“Je U'embrasse.”
Qui est Bruce?
(C’est) le petit ami de Ghislaine.

13.

14.

15.

16.

17.

18.

19.

20.

21

22

23.

24.

25.

26.

27.

28.

Pourquoi le gazon est-il magnifique en
Angleterre?

Parce qu'il pleut beaucoup.
Qu’est-ce que Mireille va faire, pour
parler & Ghislaine?

Elle va l'appeler.

Est-ce qu'’il fait chaud en Angleterre?

Non, il fait froid.

Est-ce qu'il fait froid a Paris?

Non, il fait chaud (a Paris).
Qu’est-ce qu’on attrape quand il fait
froid?

(On attrape) des rhumes.
Qu’est-ce qu’on attrape quand il fait
chaud et qu’on reste au soleil?

(On attrape) des coups de soleil.
Qu'est-ce qu’on met pour se protéger
des coups de soleil?

(On met) de 'huile solaire.
Qu’est-ce que Robert voit?

(11 voit) des manifestants / un groupe

de manifestants.

Que font ces manifestants?

(Ils viennent de la rue Soufflot,

prennent le boulevard Saint-Michel

et se dirigent vers la Place de la

Sorbonne.) Ils crient (des phrases

incompréhensibles).

Qu’est-ce que Robert fait?
Ils suit les manifestants,

O entre-t-il avec eux?
(11 entre avec eux) dans la cour de la
Sorbonne.

Par o Mireille arrive-t-elle?

(Elle arrive) par la rue des Ecoles.
Qu’est-ce quelle traverse?

(Elle traverse) le couloir.

Pourquoi est-ce qu’elle s’arréte?
(Elle s’arrgte) pour regarder un
tableau d'affichage.

Ot est-ce qu’elle passe ensuite?
(Elle passe) sous les arcades.

O se trouve-t-elle?
(Elle se trouve) dans la cour (de la
Sorbonne).



29. Et ol est Robert 2 ce moment-1a?
(11 est lui aussi) dans la cour.
30. Comment Robert trouve-t-il le visage de
Mireille?
(11 trouve son visage) agréable.
31. Qulest-ce qu'il fait?
11 lui sourit.
32. Comment Mireille regarde-t-elle Robert?
(Elle le regarde) avec amusement.
33. Qulest-ce qu'elle fait, quand il lui
sourit?
Elle lui rend son sourire.

12.7, 12.8 Observation et
activation écrite:
Questions; Que/
interrogatif

Imagine with your students that Jean-Pierre
strikes out with yet another woman. Imagine
the kinds of questions that Jean-Pierre might
ask and the responses he gets. Have the stu-
dents act out an imaginary encounter be-
tween two other students who meet for the
first time and converse about their various in-
terests and activities: “Quels sports pratiquez-
vous?™; “Quelles études faites-vous?”

Create a game situation in which students
ask questions using various forms of the in-
terrogative quel. For each cue that you sup-
ply, such as “Je n’aime pas cette saison!” or
“Je fais beaucoup de sport,” they formulate
the appropriate corresponding question, such
as “Quelle saison préférez-vous?” or “Quels
sports faites-vous?”

12.9~12.10 Observation et
activation orale: Santé;
parties du corps

You might reintroduce Tante Georgette, who
is a bit of a hypochondriac, and have your
students act out an exchange between Mireille
and her aunt in which Mireille tries to find
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out just what ails her. Then switch the scene
and have Tante Georgette complain about her
head or back, and so forth.

12.15-12.21 Observation et
activation: Ordres et
contrordres; pronoms
personnels et
impératif; impératif et
négation

Give a series of orders that can be acted out
by the students: “Regarde-moi!”; “Léve-toi!”
Use examples of actions that can actually be
performed in the classroom, then present the
negative form.

For classroom practice of the imperative
and the negation, give additional sentences
similar to those used in 12.17, as well as sen-
tences using “Il ne faut pas . . .”

12.23-12.37 Observation et
activation: Présent
de ’indicatif

Using the audio stimuli for exercises 12.30
and 12.36 (reproduced in the workbook) as a
model, quickly review the present indicative
of the verbs presented in lesson 12 and in
previous lessons (aller, étre; -er verbs like
commencer and parler; faire, venir, connaitre,
savoir).

You might also ask directed questions to
encourage students to speak among them-
selves and to review the various forms of the
present indicative. For example: “X, vous
apprenez le frangais?” The student answers,
“Oui, j'apprends le frangais.” Teacher:
“Demandez 2 Y (2 Y et Z) s'il / elle apprend
(s’ils / elles apprennent) le frangais,” etc.

In order to practice both the tu and vous
forms, it is suggested that vous be used as a
rule between teacher and student, and tu
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among students, unless their respective ages
would make vous more natural.

12.44 Mise en question

10.
11.

12.

13.

14.

Le matin du 29 mai, vers 10h et demie
du matin, ol est Robert? Qu’est-ce qu'il
fait?

Ot est Jean-Pierre Bourdon? Qu'’est-ce
qu'il fait?

Ot est Mireille?

Ot est Marie-Laure?

O est Ghislaine? Qu’est-ce qu'’elle fait,
a votre avis?

Ot est Bruce? Qu'est-ce qu'il fait?

Ot est Mme Belleau? Qu'est-ce qu’elle
fait, d’apres vous?

Ot est M. Belleau? Qu’est-ce qu'il fait?
Ot est Ousmane? Que fait-il, 4 votre
avis?

Et ol est Hubert? Que fait-il?

Quelle idée les Francais se font-ils du
temps en Angleterre? Que pensent-ils
du climat anglais?

Qui est ce passant que Robert arréte
quand il voit les manifestants? Est-ce
qu’il a I'air trés politisé?

Pourquoi Mireille est-elle dans la cour
de la Sorbonne, a votre avis? Qu’est-ce
qu’elle fait 13?7 O va-t-elle?

Et Robert, que fait-il 1a?

In=class use of video

At 3:50, use the scene where Marie-Laure
deciphers Ghislaine’s postcard to model
pronunciation. Play the sequence through
once, then rewind and repeat, pausing at
appropriate points and asking students to
mimic what Marie-Laure says,

The meteorological duet between Mireille
and Ghislaine at 5:35 can be the basis for
a very effective classroom review of ex-

pressions for the weather. Play the seg-
ment through once, then replay it, pausing
or stopping after each pair of opposite ex-
pressions (Ghislaine: “Ah, non, il fait
mauvais.” Mireille: “Ici, il fait beau!”). Ask
students first to repeat, then to play roles.
Then rewind and replay the first expres-
sion of each pair, muting the sound for
the second item, and ask students to re-
construct Mireille’s line.

* A first-rate example of a typically French
gesture is Jean-Pierre’s shrug when Robert
asks him what is going on (“Je ne sais pas,
moi. Cest une manif”). Play the sequence
in frame advance or slow motion, if pos-
sible, drawing students’ attention to Jean-
Pierre’s facial expression, especially the
protruding lips and the pulling down of
the lower facial muscles.

* For an example of a polite exchange you
might ask students to repeat, then play
roles at the end of Robert’s encounter with
the woman who has dropped her bag of
potatoes at 12:10: “Merci jeune homme,
vous &tes bien aimable.” “—Ce n’est rien,
Madame, je vous en prie.”

* The list of places where Marie-Laure hurts
13:15 provides a good review of avoir
mal a and parts of the body. Play the se-
quence through once, including the words
on the blue background. Then check stu-
dents’ comprehension beginning at 13:40,
pausing after each item for a response,
then releasing for the teacher’s voiceover
confirmation.

Topics for writing practice
Students should write about forty words.
1. Vous étes en vacances en Angleterre.

Ecrivez une lettre 4 un(e) ami(e).
2. Imaginez que vous travaillez 2 la radio.



Décrivez les conditions météorologiques
le 20 janvier ou le 20 juin.

AUDIO STIMULI FOR LESSON 12
12.2 Compréhension auditive

Phase 1

1.

Ghislaine: 11 fait mauvais.

Mireille: Ici, il fait beau.

2.

Ghislaine: 11 fait un temps affreux!

Mireille: Ah, ici, il fait un temps magnifique!
3.

Ghislaine: Le ciel est gris.

Mireille: Le ciel est bleu.

4. .

Ghislaine: Le temps est couvert.

Mireille: Il n’y a pas un nuage.

5.

Ghislaine: 11 pleut.

Mireille: 11 fait du soleil.

6. :
Ghislaine: 11 fait froid.

Mireille: 11 fait chaud.

7.

Ghislaine: J'attrape des rhumes.
Mireille: J'attrape des coups de soleil.
8.

Ghislaine: Je me ruine en aspirine.
Mireille: Je me ruine en huile solaire.

Phase 2

Il fait beau.

11 fait un temps magnifique.
1l fait un temps affreux.

Le ciel est gris.

Le temps est couvert.

Le ciel est bleu.

Il n'y a pas un nuage.

1l fait chaud.

Jattrape des coups de soleil.

~ T OmMmmYOwp
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J. Jautrape des rhumes.
K. 1l fait froid.
L. Je me ruine en aspirine.
M. Je me ruine en huile solaire.
Key: A,B,F,G H, I M=1
C,D,E J,K,L=2

12.11 Activation: Dictée

A,

Marie-Laure: J’ai mal au cou! J’ai mal au
doigt! J’ai mal aux jambes!

Mireille: Oh, 13, 1, mais, ¢a a l'air trés grave!

B.

Marie-Laure: J'ai mal 2 1a téte, et mal 4 la
gorge. Ca me gratte!

Mme Belleau: Ce n’est pas grave!

12.16 Activation: Dictée

Mireille: Marie-Laure, 12ve-toi!

Marie-Laure: Quais!

Mireille: Allez, léve-toi! Eh bien, tu te léves?
Marie-Laure: Ouais, je me leve!

12.22 Activation: Dictée

A.

Mireille: Mais tu es folle!

Marie-Laure: Pourquoi?

Mireille: Tu te ruines en boules de gomme!

Marie-Laure: Et toi, tu te ruines en boucles
d’oreille.

B.

La buraliste: Alors, 19, 20, 21, 22, 35 francs,
Monsieur. Voila. Vous allez vous ruiner,
Monsieur, en cartes postales!

Robert: Eh, oui, je me ruine en cartes postales!
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12.27 Activation: Dictée

Le narrateur: Robert suit les manifestants.

Le mime: Et moi, je suis Robert. . . .

Robert: Mais non, c’est moi qui suis Robert!
Le mime: Mais oui, vous étes Robert, et moi je

vous suis! Allez, allez, suivez les
manifestants!

12.42 Exercice-test: Impératif,
pronoms, et négation

Je suis les manifestants?
Je t’'accompagne?
Jappelle Ghislaine?

Je m’arréte?

Nous nous arrétons?

ik e

12.39 Activation écrite: Formes
masculines et féminines

Elle est amusante!

1l est fascinant!

Elle est méchante!

C'est la suivante.

Elle est blonde.

1l est bavard.

Elle est sourde, ou idiote?

NOoO RN

12.41 Exercice-test: Impératif et

pronoms

Je sors le chien?

Nous nous levons?

Je te suis?

Je suis les manifestants?
J'aide cette pauvre dame?

kW

AUDIO STIMULI FOR SUMMARY
QUIZ 12

l.

1. 1l fait mauvais.

2. Le ciel est gris.

3. Le temps est couvert.
4.1l pleut.

5. 11 fait froid.

i

A,

1. Est-ce que je demande le numéro de
téléphone de Mireille?

2. Nous vous regardons?

B.

3. Accompagnez-la.

4. Arréte-les.
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PROFILE OF THE LESSON
Functional-notional content

* Socializing: making small talk; flirting, re-
sponding to or ignoring flirting

* Establishing and maintaining relation-
ships: expressing personal feelings and re-
actions to the feelings of others; expressing
agreement and approbation

» Giving and receiving feedback: describing
people; expressing and responding to
complaints; expressing decisiveness and
indecisiveness

» Expressing appearance, simulation, and
reality: faire semblant, avoir I’air

* Influencing others: bluffing; rejecting
advances

* Referring to passing time: dernier, prochain;
expressions for waiting: attendre, faire
la queue

Checklist of structures’

* Phonetics: the semi-vowel /j/ (13.5, 13.6)

* Mangquer: absence and abundance (13.17,
13.18)

* Review of masculine and feminine forms
of adjectives (13.21, 13.22)

* Interrogative pronoun lequel, etc., versus
demonstrative pronoun celui, etc., to ex-
press discrimination (13.23, 13.24)

* Demonstrative pronoun celui, etc., versus

demonstrative adjective ce, etc., to express
discrimination (13.25-13.28)

Rencontres 111

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises of this lesson and previous lessons, in
particular in the following semantic fields:

*  Encounters
*  Studies
* Clothing and fashion

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v):

/e Three or four openers 1o start a conver-
sation with a stranger
* One or two expressions of protest
* Two or three expressions of decisiveness
and indecision
V/* Dernier and prochain with days, weeks,
months, and years
/' Masculine and feminine forms of adjec-
tives with increasingly accurate
pronunciation
* Expressions of discrimination with lequel
and celui
* Faire semblant de + familiar infinitives

103
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IN-CLASS ACTIVITIES

Mise en train

Quel jour sommes-nous aujourd’hui?
Quelle est la date?

Quel temps fait-il?

Vous allez jouer au tennis (faire de la
planche a voile, du ski) aujourd’hui?
Pourquoi? Qu'est-ce que vous allez faite?
Qu'est-ce que vous faites quand il fait
froid (beau, chaud, quand il pleut, etc.)?
Vous ne pouvez pas jouer au tennis (faire
du ski, travailler, etc.)? Pourquoi? Ga ne
va pas? Vous avez mal quelque part? Ot
est-ce que vous avez mal?

Vous jouez au tennis (faites du ski, etc.)
avec un ami? Une amie? Vous avez un
petit ami (une petite amie)? 11 (elle) est
frangais (frangaise)? Anglais(e)?
Ttalien(ne)?

13.1 Mise en ceuvre

Est-ce qu’il y a longtemps que Robert
est a Paris?

Non, il vient d’arriver.

Ot est-il en ce moment?
(En ce moment, il est) dans la cour
de la Sorbonne.

Qu'est-ce qu’il fait?

1l sourit 2 une jeune fille.
Qu’est-ce que Mireille étudie?

(Elle étudie) ’histoire de l'art.
Qu’est-ce que Jean-Pierre demande a la
jeune fille?

(11 demande) du feu.

Est-ce que la jeune fille lui répond?

Non, elle ne lui répond pas.

Que font les étudiants au deuxiéme
étage de la Sorbonne?

IIs attendent (devant un bureau).
Que fait le jeune homme qui arrive?

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

11 (examine la situation, et tout de
suite) se dirige vers la téte de la file.

De qui est-ce qu'il sapproche?

(1l s'approche) d'une jeune fille brune
(qui porte une robe violette).

Vous étes a Paris, a la Sorbonne, et vous

rencontrez une amie. Vous étes

étonné(e). Qu'est-ce que vous dites?
Tiens! Clest vous? (Tiens! Cest toi?)

D’apres Jean-Pierre, o1 et quand a-t-il

rencontré la jeune fille brune?

(1l I'a rencontrée) ’été dernier, a
Saint-Tropez.

Pourquoi la jeune fille brune ne va-t-elle

jamais a Saint-Tropez?

Elle a horreur de Saint-Tropez. (Les
nanas, les fils 2 papa, les yachts, ce
n'est pas son genre.)

Ol passe-t-elle tous ses étés? Pourquoi?
(Elle passe tous ses étés) en
Patagonie, parce que (elle déteste
P’été). L’été, 1a-bas, c’est l'hiver.

Est-ce que le truc de Jean-Pierre marche

avec cette jeune fille?

Non, il ne marche pas (avec cette
jeune fille). -

Qu'est-ce qu’on dit 4 quelqu’un qui

essaie de se placer 2 la téte de la file?
Pas de resquille! (Hep! Le
resquilleur!) (A la queue comme tout
le monde.)

O est-ce que Jean-Pierre va se placer?
(11 va se placer) au bout de la file.

De qui est-ce qu’il s’approche?

(1l s'approche) d’une jeune fille
chatain (qui porte une robe vert
pale).

Qu’est-ce qu’il lui demande?

(11 lui demande) du feu.
Pourquoi n’a-t-elle pas de feu?

Parce qu’elle ne fume pas.
Que fait Jean-Luc pour donner du feu a
Jean-Pierre?

11 tend son briquet.



21.

22.

23.

24.

25.

26.

27.

28.

29,

30.

31.

32.

33.

34.

Qui sont Nadia et Qusmane?

(Nadia et Qusmane sont) des

copains,

Qu’est-ce que Jean-Luc fait comme

études?

(11 fait) de la sociologie et du droit.
Pourquoi est-ce que c’est bien, le droit?

Parce que ¢a méne 2 tout.

Pourquoi est-ce que toutes les filles font

des maths, aujourd’hui, d’aprés Jean-

Pierre?

Parce que c’est la nouvelle mode.
Pourquoi est-ce que c’est bien de se
spécialiser en informatique?

(Parce que) c’est un truc qui a de

I'avenir.

Est-ce que Jean-Pierre sait ce qu'’il veut

faire?

Non, il ne sait pas (ce qu'il veut

faire).

Pourquoi est-ce que Jean-Pierre ne veut

pas se décider trop jeune?

Parce que c’est trop dangereux.

Ot est la jeune fille que Jean-Pierre

remarque?

(Elle est) dans la cour (a droite).
Qu'est-ce qu’elle porte?

{Elle porte) un jean gris (et une veste

noire).

Que porte la jeune fille blonde a c6té?
(Elle porte) un pull blanc et une jupe
rouge.

Que porte la jeune fille rousse?

(Elle porte) un jean gris et une veste

noire.

Que fait-elle comme études, d’apres

Jean-Luc?

(Elle fait) du russe (aux Langues-O).
Qu’est-ce que le drole de type en noir
va essayer de faire?

(11 va essayer) de la draguer.
Comment est-ce qu’il fait, pour la
draguer?

Il lui demande du feu.

35.

36.

37.

38.

39.

40.

4]1.

42.

43.
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Est-ce que c’est un truc original, d’aprés
Jean-Pierre?

Non, c’est classique. C’est méme un

peu élémentaire.

Qu’est-ce qu’on peut dire a une jeune
fille pour engager la conversation,
d'aprés Jean-Pierre?

(On peut dire:) “Tiens! c’est vous?

Qu’est-ce que vous faites 1a?

Comment ¢a va depuis ’'an dernier?”
Quand la jeune fille vous affirme qu’elle
n’est pas Catherine Deneuve ou Greta
Garbo, qu’est-ce que vous lui dites?

(Vous lui dites:) “Non? Ah, mais ¢a

alors, c’est fou ce que vous lui

ressemblez!
Si vous laissez tomber des papiers
devant une jeune fille, qu’est-ce qu’elle
va faire, d’aprés Jean-Pierre?

Elle va vous aider 2 les ramasser.
Est-ce qu’Annick trouve que tout ga est
original?

Non, elle trouve que ce n'est pas bien

neuf.

Est-ce qu’il y a longtemps que les
jeunes gens attendent?

Oui, (il y a) une bonne demi-heure

(que les jeunes gens attendent).
Pourquoi est-ce que Jean-Pierre ne peut
pas attendre?

Parce qu’il a un rendez-vous (avec

une fille superbe) (a I'Escholier).
Comment Annick trouve-t-elle Jean-
Pierre?

(Elle le trouve) puant. (Il s'imagine

que les filles ne sont 1a que pour lui

tomber dans les bras.)
Comment sont les hommes, d’aprés
Annick?

Tous (les hommes sont) les mémes,

tous aussi sexistes.
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13.9-13.12 Observation et
activation: Décision et
indécision; accord,
approbation

Use various sentences adapted from the text
to solicit responses indicating décision, indéci-
sion, accord, or approbation. For example:
“Vous aimez les films japonais?” “Vous avez
du feu?” “Pas d’examen cette semaine.”

13.13, 13.14 Observation et
activation: Le temps
qui passe; dernier,
prochain

Use the exchange between Jean-Pierre and the
young woman in the lavender dress to review
dernier and prochain. Jean-Pierre: “Ca va
depuis 'an dernier (ou 1’été dernier)?” La
jeune fille: “Moi? A Saint-Tropez? Impossible!
Je passe mes étés en Patagonie.” Jean-Pierre:
“Clest cet été que vous allez en Patagonie?”
Jeune femme; “Non, c’est I'été prochain.”

Use classroom situations as well. “Clest cette
semaine que vous allez passer I'examen?”
“Non, c’est la semaine prochaine.”

13.15, 13.16 Observation et
activation: Etudes

Ask the students to imagine some of Mireille’s
student friends. Describe them (review of ad-
jectives). Teacher: “Qu’est-ce qu'ils font
comme études? O est-ce qu'ils étudient?”
This can also be an occasion to review such
expressions as: “Ca fait longtemps que I'ami
de Mireille étudie la médecine?”

13.23=-13.28 Observation et
activation écrite:
Discrimination;
lequel / celui;
lequel / quel; celui / ce;
celui-ci, celui-13, celui
de, celul qui

Using vocabulary for clothing or any object in
the classroom, present the questions: “Quel
foulard préférez-vous?” “Lequel préférez-
vous?” Point to two objects of the same type
and then introduce the demonstrative adjec-
tives and pronouns so that students relate the
gesture of identification with the use of dem-
onstratives. Act out a shopping trip so as to
introduce the distinction between celui-ci and
celui-la, etc., or ask the students to imagine
that they can have any object of clothing
(within reason and propriety) that belongs to
one of their classmates so as to introduce celui
de. Describe the object in detail using the vo-
cabulary in 13.21 whenever possible.

13.37 Mise en question

1. Mireille et Robert sont dans la cour de
la Sorbonne. Ils se sourient. D’aprés vos
calculs, ¢a fait combien de temps qu'ils
se sourient? (Consultez le texte de la
lecon 12 pour calculer ¢a.)

2. A votre avis, pourquoi Jean-Pierre se
dirige-t-il vers la téte de file quand il
arrive au deuxiéme étage de la
Sorbonne ol des étudiants font la
queue?

3. Quand la jeune fille en violet dit & Jean-
Pierre qu’elle passe tous ses étés en
Patagonie, est-ce que vous croyez que
c’est vrai? Pourquoi dit-elle ¢a?

4. Quand les étudiants protestent parce
que Jean-Pierre ne va pas 2 la queue,
comme tout le monde, qu’est-ce qu'il



dit pour se justifier? D’aprés lui, est-ce
qu’il va en téte de file pour resquiller?
Et d’aprés vous? (Voyez la question 2
ci-dessus.)

5. Est-ce que vous pensez que Jean-Luc
fume? Pourquoi?

6. D'aprés vous, pourquoi est-ce
qu’Annick continue sa lecture, ou fait
semblant de continuer sa lecture, sans
répondre 3 Jean-Pierre?

7. Pourquoi est-ce que Jean-Pierre va peut-
étre [aire de la psychanalyse?

8. Quel age a Jean-Pierre? Est-ce que c’est
jeune, pour un étudiant?

9. Pourquoi est-ce que Jean-Luc demande
a Jean-Pierre quel 4ge il a? Est-ce que
vous croyez que l’age de Jean-Pierre
Iintéresse vraiment?

10. Est-ce que vous pensez que Jean-Pierre
croit vraiment que la jeune fille qui est
dans la cour est la petite fille de Greta
Garbo?

11. D’aprés Jean-Pierre, ol est-ce que les
gens chics (... comme lui!) se
rencontrent, en été? Et en hiver?

12. D’apreés vous, pourquoi est-ce que les
gens vont a Courchevel, dans les Alpes?

13. Est-ce que Jean-Pierre est présenté
comme un personnage sympathique?
Pourquoi?

13.39~13.41 Mise en scéne et
réinvention de
Phistoire

Have students review the traits of another
character in the story when you have them
orally present 13.40 in class. Describe Robert,
Mireille, Jean-Luc, Ousmane, or Annick. You
might have your students combine 13.39 and
13.41 by using the phrases in 13.39 to de-
scribe an encounter between two strange men
in black raincoats. Change the sentences in
13.41 to first person: “Je suis un anarchiste
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suédois. J'ai 44 ans. Je fais semblant d’&tre
inoffensif, mais je suis trés dangereux! Je suis
a Paris depuis la semaine derniere. Je vais
organiser des manifestations.” Or you might
imagine two men in white coats, un psychiatre
and un professeur de karaté. You might want
to create very negative portraits of unpleasant
people or positive ones of pleasant
individuals.

In-class use of video

« Jean-Pierre uses a finger-wagging gesture
and a tsk, tsk, tsk sound at 4:50 to stress
the fact that he hasn’t yet made his mind
up about a career. Your students may find
it interesting to examine this gesture in
class. (In American culture, the finger wag
and the clucking sound each tend to sig-
nify disapproval or moral criticism,; in
French culture, they simply indicate “no.”)
Use the frame advance or slow motion
control, if available on your VCR, to an-
alyze this aspect of Jean-Pierre’s non-
verbal communication.

* The in-the-street interviews at 20:20
and 20:25 allow you to give your students
two clear examples of the tendency among
people who are speaking spontaneously
not to make optional liaisons, liaisons facul-
tatives. In “Je suis a l'université” and “je
suis étudiant,” both speakers omit the liai-
son after suis. _

* The role-playing dialogue exercise at
20:40 is particularly pertinent to under-
graduate students. Replay, pausing be-
tween segments and asking students first
to repeal the young woman’s answers,
then to predict them. Re-enact the inter-
view in class, playing the interviewer your-
self and asking your students to play the
role of the young woman. Finally, invite
your students to introduce variations or to
personalize their responses (giving their
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own ages, saying what they themselves
think of psychoanalysis, and so forth).

» At 21:50 there is a development on the
pronunciation of rousse and russe that can
be enjoyable to review in class. Play the
segment through, then repeat, pausing af-
ter the teacher’s voiceover questions for
students to answer: “Ca, c’est une rousse
russe,” “Ca, c’est une rousse frangaise,”
and so on. Release for confirmation.

Topics for writing practice

Compositions should be limited to fifty
words.

1. La fille qui porte la robe violette est trés
bizarre. (Elle passe ses étés en Patagonie.)
Faites son portrait moral et physique.

2. Jean-Pierre est maintenant a 'Escholier.
Est-ce qu'il est seul? Sinon, décrivez la
personne avec qui il est.

3. Annick ou Jean-Luc ou un{e) autre
ami(e) raconte ce qui se passe de leur
point de vue pendant qu'il (ou elle)
attend devant un bureau au deuxieéme
étage de la Sorbonne.

AUDIO STIMULI FOR LESSON 13
13.2 Compréhension auditive

Phase 1

1. s font la queue.

2. Votre truc, avec moi, ¢a ne marche pas.
3. Pardon, vous avez du feu?

4. Les deux étudiants regardent dans la
cour.

Une étudiante traverse la cour.

6. Un drdle de type s'approche d’elle.

Ut

Phase 2

A. Ily adeux étudiants a la fenétre. lls
regardent en bas, dans la cour.

B. L’étudiante qui traverse la cour porte un
jean gris et un blouson noir.

C. Un jeune homme s’approche d'une
étudiante et lui demande du feu.

D. Un drdle de type tout en noir s’approche
d’un groupe d’étudiantes.

E. Une dizaine d’étudiants font la queue

devant un bureau.

Un jeune homme s’approche de

Iétudiante qui est 2 la téte de la file. Il

lui dit qu’il la connait.

Key: A=4,B=5C=3,D=6E=1,
F=2

™

13.3 Compréhension auditive et
production orale

1. Pardon, Mademoiselle, est-ce que vous
avez du feu, s'il vous plait?

2. —Pardon, Mademoiselle, vous avez du
feu?

—Non, je ne fume pas.

3. —Je fais de la sociologie et du droit.
—Ah, tu as raison. Le droit, ga méne a
tout.

4. Aujourd’hui, toutes les filles font des
maths. C'est la nouvelle mode.

5. Mais je la connais, cette rousse. Elle fait
du russe aux Langues-O.

13.4 Production orale

1.

Jean-Pierre: Pardon, Mademoiselle, vous avez
du feu?

Annick: Non, je ne fume pas.

2.

Jean-Pierre: Qu’est-ce que tu fais comme
études?

Jean-Luc: Moi, je fais de la sociologie et du
droit.



3.

Jean-Pierre: Je ne veux pas me décider trop
jeune. C'est trop dangereux.

Jean-Luc: Et quel age as-tu, au juste?

4.

Jean-Pierre: Eh bien, dites donc, ¢a ne va pas
vite! Ca fait longtemps que vous attendez?

Jean-Luc: Une bonne demi-heure.

5.

Jean-Pierre: Je ne peux pas rester, moi! J’ai un
rendez-vous avec une fille superbe a
I’Escholier. Je me sauve!

Annick: Ah, 14, 14, il est puant, ce mec!

13.8 Activation orale: Protestations

—

Eh 14, pas de resquille! A la queue,
comme tout le monde.

Oh, ¢a va! Ne vous énervez pas!

Si on ne peut plus draguer une fille. . . .
Ah, 1a. . . . Il est puant, ce mec.

Non, mais pour qui se prend-il, celui-1a?

A
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3. Votre ami dit: Allons passer I'été 3 Saint-
Tropez!
Si vous aimez le soleil, les yachts, les
fils 2 papa, les nanas, vous dites: C'est
une bonne idée.
4. Votre ami dit: Moi, je crois que je vais
faire du droit, parce que le droit, ¢ga méne
a tout!
Vous dites: Tu as raison!
5. Un resquilleur dit: Bon, eh bien, je vais 4
la queue!
Vous dites: Cest ¢a!

13.19 Activation: Dictée

1. —Alors, tout le monde est 132 1l ne man-
que personne?
—Si, il manque quelqu'un. Marie-Laure
est absente. Elle a mal 4 la gorge.

2. —Alors, vous avez beaucoup de travail?
—Oh, 12, 13, oui! Ce n’est pas le travail
qui manque!

13.10 Activation orale: Indécision

L. Moi, je ne sais pas encore ce que je vais
faire.

2. Tun’as pas lair trés fixé.

3. Je ne veux pas me décider trop jeune.

13.12 Activation orale: Accord,
approbation

L. Un ami vous dit: Mo, je ne fume pas!
Qu'est-ce que vous pouvez dire pour
approuver?

Vous pouvez dire: Tu as raison!
2. Votre ami vous dit: Attends-moi 13, je
reviens tout de suite!
Qu'’est-ce que vous pouvez dire?
Vous pouvez dire: Trés bien!

13.20 Activation: Dictée

—Ily a trois personnes qui attendent devant
un bureau. Une personne entre dans le
bureau. Combien reste-t-il de personnes
devant le bureau?

—Eh bien, il en reste deux!

—Bon, maintenant, ces personnes entrent
dans le bureau. Qui est-ce qu'il y a devant
le bureau?

—Il n’y a personne! Il ne reste personne!

13.35 Exercice-test:
Masculin /| féminin des
adjectifs

1. Michel est affreux.
2. Tues puant!
3. Dominique est idiote.
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10.

12.
13.
14.
15.
16.
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Ce que tu es collant!
Claude est tres élégante.
Michelle est plutdt froide.
Danielle est premiére.

Tu es sourd, ou quoi?
C’est ma copine.

Daniel n’est pas trés chaud.
Tu es malin, toi!

Claude est inoffensive.

Dominique est vert de jalousie.

Quel dragueur!
Tu es affreuse!

Quel idiot!

AUDIO STIMULI FOR SUMMARY
QUIZ 13

l.

1. Pardon, vous avez du feu?

2. Vous venez des Etats-Unis, n’est-ce pas?

3. Et qu’est-ce que vous faites comme études?

4. Tiens, moi aussi! 1 fait beau aujourd’hui,
n’est-ce pas?

5. Vous trouvez? Vous n’aimez pas 1'été?
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PROFILE OF THE LESSON
Functional-notional content

* Socializing: making small talk, getting to
know others, flirting and responding to
flirting; expressing agreement and dis-
agreement; expressing approval and disap-
proval: avoir raison, avoir tort

» Giving and receiving compliments

* Processing information: seeking and shar-
ing knowledge; explaining and asking for
explanations; requesting, giving, and re-
ceiving directions

+ Establishing and maintaining relation-
ships: recognizing degrees of politeness;
writing to family

* Asking and learning where to buy things

» Times of the day: jour versus journée;
matin versus matinée; soir versus soirée

Checklist of structures

* Phonetics: /i/ (14.4, 14.5)

* Interrogative expressions qu’est-ce qui se
passe?, qu’est-ce qu’il y a?, de quoi s’agit-il?
and use of indirect questions: je ne sais pas
ce qui se passe, je ne sais pas ce qu’il y a,
je ne sais pas de quoi il s’agit (14.6)

* Dire; distinction between dire and parler
(14.13-14.17)

» Cest versus il est with expressions of time
(14.18)

¢ Vivre; distinction between vivre and habiter
(14.23-14.25)

* Avoir ’habitude + infinitive (14.26, 14.27)

* Present indicative versus imperfect; use of
the imperfect to express the past; conjuga-
tion of the imperfect (14.30-14.38)

Entrée en matiere I

* Review of masculine and feminine adjec-
tive forms (14.40, 14.41)

Corpus for recognition in context

Words, expressions, and structures contained
in the text, mise en ceuvre, références, and ex-
ercises in this lesson and previous lessons, in
particular in the following semantic fields:

* Encounters

* Correspondence
* ltinerary

* Time

Objectives for oral production

Students should be able to produce the fol-
lowing understandably in situational context
(minimum objectives are identified by a v/):

v/ Agreement and disagreement using avoir
raison, avoir tort
* Forms of dire in the present indicative
v+ Clest and il est with expressions of time
* Forms of vivre in the present indicative
*  Avoir l'habitude + infinitive
/' Additional masculine and feminine ad-
jective forms
v+ First and third persons singular of the
imperfect tense of familiar verbs, with
some extension to other persons
+ Two or three responses to a compliment
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IN-CLASS ACTIVITIES

Mise en train

(Imitating Jean-Pierre): Tiens! C'est vous?
Qu’est-ce que vous faites ici? Ca va
depuis hier? D’ol venez-vous comme ¢a?
Du cours de maths? (de physique?)
Qu'est-ce que vous faites comme études?
Vous allez vous spécialiser en
informatique? Pourquoi?

(To a woman student): Clest vrai que
toutes les jeunes filles font des maths?
Vous faites des maths? Pourquoi?

(To student X): Comment vous faites,
vous, pour engager la conversation avec
une personne intéressante? Vous avez des
trucs?

(To student Y of the opposite sex): C'est
un truc original, ¢a?

(To student Z): Tiens, c’est vous? Qu’est-
ce que vous faites ici? D’oll venez vous?
De Sibérie (des Bermudes, du Sahara,
etc.)? Et quel temps fait-il en Sibérie (aux
Bermudes, dans le Sahara, etc.)?

14.1 Mise en ceuvre

1.

Qu’est-ce que Robert dit a Mireille pour

engager la conversation?

(1l dit: Excusez-moi, Mademoiselle.)
Qu’est-ce qui se passe? De quoi
s’agit-il? Qu'est-ce qu'ils crient?
Pourquoi est-ce qu’ils manifestent?

Est-ce que Mireille sait pourquoi les

manifestants manifestent?

Non, elle ne sait pas (pourquoi les
manifestants manifestent).

Est-ce qu’elle pense qu'ils ont tort?
Non, elle pense qu'’ils ont (sGrement)
raison.

Est-ce qu'il fait beau, ce matin-1a?

Oui, il fait (vraiment) beau. (C’est
une belle matinée.)

10.

11.

12.

13.

14.

15.

16.

D’olt vient Robert?

(11 vient) des Etats-Unis.

Pourquoi Mireille pense-t-elle que
Robert est américain?

(Mireille pense que Robert est

américain) parce qu’il vient des Etats-

Unis.

Est-ce que Robert a un accent américain
quand il parle frangais?

Non, il n'a pas d’accent du tout.
Pourquoi Robert n’a-t-il aucun mérite a
bien parler franqais?

(Il n’a aucun mérite) parce que sa

mére est frangaise.

Qu'est-ce que Robert parlait avec sa
mere, quand il était enfant?

(1l parlait) frangais (avec sa meére

quand il était petit).

Depuis quand Robert est-il 4 Paris?
(1l est a Paris) depuis hier
(seulement).

Oul habite-t-il?

(11 habite) dans un petit hatel du

Quartier (le Home Latin).

Comment est cet hotel? 11 est luxueux,

cher?

Non, il / ce n’est pas luxueux, mais

il / c’est propre et pas trés cher.
Est-ce que Robert vient souvent en
France?

Non, (il ne vient pas trés souvent en

France). C'est la premiére fois.
Pourquoi ne passait-il pas ses vacances
en France, quand il était petit?

(11 ne passait pas ses vacances en

France quand il était petit) parce que

son pére n’aimait pas beaucoup la

France.

O le pere de Robert avait-il des

intéréts?

(11 avait des intéréts) en Amérique

Latine.

Est-ce que le pére de Robert est mort?

Non, il n’est pas mort. (Il vit

toujours.)



17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

Est-ce que les parents de Robert vivent

toujours ensemble?

Non, ils sont divorcés. (Ils ne vivent

plus ensemble.)

Avec qui sa mére est-elle remariée?
(Elle est remariée) avec un Argentin.

Ot le pere de Robert travaille-t-il?

(1l travaille) dans une banque.
Qu'est-ce qu’il fait?

Il est vice-président.

Depuis quand est-il dans cette banque?
(11 est dans cette banque) depuis
vingt-cing ans.

Que dit Tante Georgette, & propos des

métiers?

(Elle dit:) “1l n’y a pas de sot métier.”
Ou habite Mireille? Est-ce que c’est loin
de la Sorbonne?

Non, c’est tout pres (de 1a) (juste

en face du Sénat).

Pourquoi Mireille se moque-t-elle de

Robert quand il lui demande s'il peut

'accompagner? Comment le trouve-

t-elle?

{Mireille se moque de Robert) parce

qu’il a I'air (si) cérémonieux. Elle le

trouve sympa . . . (sympathique).

Est-ce que Robert ennuie Mireille?
Non, (il ne 'ennuie) pas du tout!

Ou Mireille habite-t-elle? Au Sénat?
Non, (elle habite juste) en face du
Sénat.

Pourquoi est-ce que Mireille s’en va?

Qu’est-ce qu’elle devait faire a 11h et

demie?

(Elle devait) amener sa petite sceur 3

son cours de danse (& 11 heures et

demie).

Qu’est-ce que Robert écrit 4 sa mére,

une lettre ou une carte postale?

(11 écrit) une carte postale.

Ot est-il, quand il écrit & sa mere?

(Il est assis) a la terrasse d’un café

(place Saint-Michel).
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30. Pourquoi le ciel est-il tout rouge?

(Le ciel est tout rouge) parce que le
soleil se couche.

31. Comment est la température? Est-ce
qu’il fait trés froid? Est-ce qu'il fait trés
chaud?

Non, il fait trés doux.

32. D’apres Robert, quelle est la mode a

Paris? Que portent les Parisiennes?
(Selon Robert, les Parisiennes
portent) des pulls blancs et des jupes
rouges.

33. Comment Robert trouve-t-il les
Parisiennes?

(11 les trouve) trés gentilles.

34.  Que dit Robert pour terminer sa carte?
(Pour terminer sa carte) Robert dit:
“Bons baisers.”

35. O peut-on acheter des timbres?

Dans un bureau de poste ou un
bureau de tabac.

36. * Ou y a-t-il un bureau de poste?

(Il y a un bureau de poste) aprés le
pont.

37. Pourquoi Robert ne peut-il pas acheter
de timbres au bureau de poste?

(Robert ne peut pas acheter de
timbres au bureau de poste), parce
qu’il est (déja) fermé.

14.2 Compréhension auditive

Exercise 14.2 may be effectively used as a vo-
cabulary review in class. Ask students to
come up with as many phrases as possible to
describe each photo. Encourage them also to
go beyond the actual storyline—but not the
available vocabulary and structures—to imag-
ine as many variant explanations as possible
for each photo.
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14.3 Production orale

This exercise can be repeated in class to re-
view agreement and disagreement. Invent a
contrary-minded character (Monsieur /
Madame / Mademoiselle Non) who gives neg-
ative replies to the questions asked. Mireille:
“Votre mere est francaise?” Madame Non:
“Non, elle n’est pas franqaise. Elle est russe
(chinoise, japonaise). Quand j'étais enfant, je
parlais toujours russe (chinois, japonais) avec
elle.”

Then you can make statements to the class
or ask students singly or in groups to prepare
and make statements that are patently true or
false (*Je pense que Mireille est brune,” “Je-
pense que Robert est frangais”). These will
elicit expressions of agreement or disagree-
ment, along with a statement of the accurate
information (“Vous avez tort, elle est blonde,”
and so forth).

These exercises provide a good transition
to the introduction of approval and disap-
proval in 14.9-14.12.

14.9, 14.10 Observation et
activation:
Approbation et
désapprobation

Approval and disapproval can be introduced
by referring to the opinions expressed by
Jean-Pierre, Jean-Luc, and Annick in lesson
13. “Annick pense que Jean-Pierre est béte.
Clest vrai, il est béte. Elle a raison.” “Jean-Luc
pense que Jean-Pierre est inoffensif. Ce n’est
pas vrai. Il a tort.” Students have already seen
the notion of degree in 10.6. Emphasize the
degree of certainty or error added by the ex-
pressions bien, peut-étre, toujours, and
stirement.

The expressions avoir raison and avoir
tort and the conjugation of the verb dire
(14.13) can be combined into a class exercise

by asking students to verify certain state-
ments. Example: Teacher asks, “X and Y
disent qu'il va pleuvoir aujourd’hui. Vous
étes d’accord avec eux?” Student responds,
“Non, ils ont tort (il va faire beau)” or “Oui,
ils ont (sQirement) raison.”

14.23-14.27 Observation et
activation: Vivre et
habiter; avoir
Phabitude de

The distinction between vivre and habiter

and the expression avoir I’habitude de + infin-
itive can all be presented as vocabulary. They
are very useful expressions in the presenta-
tion of the imperfect that follows: “Autrefois,
Robert avait I’habitude de passer ses vacances
aux Bermudes avec ses parents.” First present
Mireille’s activities: “Elle a ’habitude d’aller
au Luxembourg.” Have students speak of
their own activities. After you have presented
the imperfect, they can compare their current
habits with previous ones using the two
tenses.

14.28, 14.29 Observation et
activation: Formes
verbales

This section gives the opportunity to review
practically all of the verbs studied thus far.
Ask student X a question about student Y:

“Est-ce que Y. . . ? Est-ce que le pére de Y
.. " and have X direct the question to Y.
“Demandez a X.” Student X will then turn to
Y and ask “Est-ce que tu . . . ? Est-ce que ton

pére . .. ?"etc.




14.30~-14.39 Observation et
activation: Le temps
qui passe; le temps
passé, Pimparfait

Changes in conditions present an excellent
opportunity to contrast the present and the
imperfect: “Quand Robert était petit, il passait
ses vacances aux Bermudes avec ses parents.
Maintenant, il passe ses vacances seul en
France;” “Maintenant Mireille va 2 la fac.
Quand elle était petite, elle allait a école.”
Compare what Mireille used to do on vaca-
tion in Brittany with what she does now as a
student at the university. Compare Robert’s
life as a child and his life now. Ask your stu-
dents to compare their current activities and
responsibilities with what they experienced in
high school.

Reiterate the expressions journée, matinée,
and soirée using the imperfect: “Cet hiver,
quand il faisait froid, Mireille passait toute la
journée a la bibliothéque. Maintenant il fait
beau et elle passe la matinée au
Luxembourg.”

14.7, 14.8, 14.42 Observation et
activation:
Compliments;
degrés de
politesse; dialogue
entre Robert et
Mireille

Have students work in pairs to exchange and
react to compliments and polite questions in
14.7 and 14.8. Substitute other situations, for
example Robert’s offer to assist the old
woman who dropped her bag of groceries in
lesson 12.

Politeness is important, but it isn't every-
thing. Point out the difference between
Mireille’s reaction to Robert and her reaction
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to Jean-Pierre who tried to engage her in con-
versation using the very same gambit.

Exercise 14.42 can be a useful preparation
for reinventing the story. Describe several hy-
pothetical students of various nationalities
who live in various places in Paris or who are
merely passing through the city on their way
to another university in France. Change the
student’s native language according to his or
her national origin.

14.47 Mise en question

1. Nouveau calcul: Relisez le texte de la
lecon 13 et faites une estimation du
temps qui a passé depuis que Robert et
Mireille ont commencé i se sourire. Ca
fait combien de temps qu'’ils se sourient,
d’aprés vous?

2. Robert voit dans la cour de la fac une
jeune fille de 18 ou 19 ans, avec des
livres sous le bras. Est-ce qu’il pense
qu'elle est gardienne de nuit, caissiére,
.présidente d’une banque, ou étudiante?
Alors, pourquoi lui demande-t-il si elle
est étudiante?

3. D’aprés vous, pourquoi Robert dit-il tout
de suite qu’il n’a aucun meérite a bien
parler francais parce que sa mére est
francaise? Parce qu'il est honnéte,
modeste, ou parce qu'il ne veut pas avoir
P'air d’étre un étranger 2 100%?

4. A votre avis, pourquoi les parents de
Robert ont-ils divorcé?

5. Le pére de Robert avait des intéréts,
financiers probablement, en Amérique
Latine. Qu'est-ce que la mére de Robert a
trouvé d’'intéressant en Amérique Latine?

6. Ily ades métiers qui sont plus difficiles a
faire, qui demandent plus d’intelligence
que d'autres. Un “sot métier” serait un
métier trés simple, trés facile a faire, un
métier qui ne demande aucune
intelligence, un métier qu’un sot peut



116 : LECON 1 4

faire. Quand on dit “Il n’y a pas de sot
métier” on veut dire que les métiers les
plus simples sont honorables,
respectables. Donc on dit “Il n’y a pas de
sot métier” quand on parle d'un métier
qui n’est pas particuliérement
prestigieux. Alors, pourquoi Mireille dit-
elle ¢a quand Robert dit que son pére est
vice-président de banque? Qu’est-ce
qu'elle a I'air d’insinuer?

7. Pourquoi Robert écrit-il 4 sa mére que les
Parisiennes portent des jupes rouges et
des pulls blancs? Est-ce qu'il pense qu'’il
est trés important d’informer sa mére de
la mode parisienne? Est-ce qu'’il ne
généralise pas un peu? Au moment ot il
écrit ¢a, trois jeunes femmes, des
Parisiennes, sans doute, passent devant
lui. Aucune de ces trois jeunes femmes
ne porte de jupe rouge ou de pull blanc.
Alors, pourquoi Robert écrit-il ¢a?

In-class use of video

See chapter 4, “Using the Video Programs,” at
the beginning of this guide for suggestions of
ways to use the video program of lesson 14.

Topics for writing practice
Students should write about fifty words.

1. Imaginez une conversation entre Robert
et un psychiatre.

2. Annick est maintenant inscrite au MLF.
Elle donne son opinion des hommes du
genre de Jean-Pierre. Que dit-elle?

3. Mireille rencontre une jeune Américaine
dans la cour de la Sorbonne. Imaginez
leur conversation.

AUDIO STIMULI FOR LESSON 14
14.2 Compréhension auditive

Phase 1

1. Qu’est-ce qui se passe? Pourquoi est-ce
qu’ils manifestent?

2. Je suis & Paris depuis hier. Je viens
d’arriver.

3. Clest mon hdtel: il n’est pas luxueux!
Vous passiez vos vacances aux
Bermudes?

5. Vous pouvez m’accompagner, si vous
voulez.

6. (a, la-bas, c’est le Sénat.

Phase 2

A.  Quand Robert était petit, il allait en
vacances aux Bermudes.

B. Je ne sais pas pourquoi ils manifestent,
mais ils ont sQrement raison.

C. Qa, 13, cest le Sénat. C'est 12 que les
sénateurs se réunissent.

D. Clest un petit hétel dans le Quartier
Latin. Il n’est pas luxueux, mais il est
propre et pas trés cher.

E. Il n’ya pas longtemps que Robert est &
Paris: depuis hier seulement. 1l vient
d’arriver.

F. lls vont au Luxembourg, 1l
I'accompagne, parce qu’elle lui permet
de I'accompagner!

Keyy A=4,B=1,C=6,D=3,E = 2;
F=5

14.3 Production orale

1.

Robert: 11 fait vraiment beau, vous ne trouvez
pas?

Mireille: Oui, c’est une belle matinée.

2.

Robert: Vous étes étudiante?

Mireille: Ouli, je fais de ’histoire de 'art.

3.

Robert: Moi, je viens des Etats-Unis.

Mireille: Ah, vous étes américain!



4.

Mireille: Ah! Votre mere est frangaise?

Robert: Oui. Quand j’étais enfant, je parlais
toujours francais avec elle.

5.

Mireille: 1l y a longtemps que vous étes en
France?

Robert: Non, depuis hier seulement. Je viens
d’arriver.

6.

Mireille: Et vous habitez ou? A la Cité-U?

Robert: Ah, non. J'habite dans un petit hotel
du Quartier, le Home Latin.

7.

Mireille: Et vous venez souvent en France?

Robert: Non, c’est la premiére fois.

14.10 Activation orale:
Approbation et
désapprobation

1. Robert pense que Mireille est
sympathique.

2. Mireille pense que Robert est étudiant.

3. Mes amis pensent que le frangais est
difficile.

4. Robert pense que Mireille est étudiante
en psychologie.

5. Je crois que Robert est assez intelligent.

6. Robert et moi, nous trouvons Mireille
gentille.

14.11 Activation: Dictée

1.

Marie-Laure: Tu veux un bonbon?

Mme Belleau: Non, merci.

Marie-Laure: Tu as tort, ils sont trés bons.

2.

Marie-Laure: Bon, je vais me coucher.

Mme Belleau: Tu as raison. Bonsoir, ma puce.
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14.14 Activation: Dictée

Robert: Vous étes étudiante?
Mireille: Oui.

Robert: Qu’est-ce que vous faites?
Mireille: Je fais de I'histoire de 1'art.
Robert: Qu'est-ce que vous dites?
Mireille: Je fais de I'histoire de l'art.

14.29 Activation orale: Formes
verbales

Qui est-ce qui travaille ici?
Qui est-ce qui crie comme ¢a?
Qui est-ce qui parle frangais ici?
Qui est-ce qui parle frangais avec le
professeur?
5. Qui est-ce qui passe la nuit 2 travailler
ici?
6. Qui est-ce qui invente I'histoire?
7. Qui est-ce qui discute I'histoire avec le
professeur?
8. Qui est-ce qui habite a Paris?
9. Qui est-ce qui habite prés du
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